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3-Year Program Assessment 

ASL Interpreting Online 

Program Profile 
History, Mission and Vision of the Program 
Provide the mission of the program and describe how the program supports the university 
mission. Discuss the philosophy or purpose of your program, how the program relates to the 
mission, vision and goals of the university. 

 
The online interpreting program was an innovative design for program delivery in response to the 
need for interpreters across the United States to have a bachelor’s degree to qualify to take the 
National RID certification exam. The university was in the middle of a faculty search for a full time 
ASL faculty in 2010 and the president and current academic dean at the time decided to hire the 
two candidates that we like the best as a way to support the development of the new online 
program. Faculty began working immediately with Dr. Barbara Garrett to create a curriculum and 
determinewhat we currently had and how we could modify the delivery to fit an online format. 
Program Faculty met with other interpreter educators and established an advisory council to 
assist in the development of syllabi and curriculum resources. The program was introduced in the 
2012-2013 Academic Catalog. Students must pass a language proficiency and meet the 
requirements of the program to meet admission requirements. 
 

 
Total Program Enrollment 2014-2015 
 
 51  
 
Total Program Enrollment 2015-2016 
 
 83  
 
Total Program Enrollment 2016-2017 
 
 83  
 
Graduated Majors 2014-2015 
 
 17  
 
Graduated Majors 2015-2016 
 
 26  
 
Graduated Majors 2016-2017 
 
 44  
 
Concentrations 
List any concentrations for the program here. Include the 3 years represented in the report and 
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include freshman, transfer, and graduate data. 
There are no concentrations for the program. 
Program Checklist 
Attach checklist from the current academic catalog 

major_itp_studies_asl_English_bs.pdf 

 
 
Course Descriptions 
Attach the program course descriptions from the current academic catalog. 

ASL_Interpreting_OLC.docx 

 
 
Reflection on Program Enrollment Data 
Program goals for student retention, persistence and degree completion are? What do the 
persistence numbers mean to the faculty in the program? Are your persistence numbers what you 
expected? If not, how could the numbers be improved? What is the optimal enrollment for the 
program? 

 
The program is a degree completion program that depends on students from Associate programs 
transferring to complete their 2-year degree. The program is focused on attracting the student 
interested in taking the National Interpreter Certification. The program seems to have maxed out 
at 80 students. It is unclear if this is due to the number of sections offered or if this is just the 
natural progression of what the program can manage. The program has not been established 
long enough to have strong persistence and graduate rates at this time but the data has been 
requested. 
 
Program Assessment Data 
Upload the program page from the Institutional Research office with the program data. 
 
Total Number of Graduates 2013-2014 
 
 2  
 
Employed Within Field 2013-2014 
 
 1  
 
Employed Outside of Field 2013-2014 
 
 1  
 
Graduate School 2013-2014 
 
  
 
Total Number of Graduates 2014-2015 
 
 17  
 
Employed within Field 2014-2015 
 
 9  
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Employed outside of Field 2014-2015 
 
 4  
 
Graduate School 2014-2015 
 
  
 
Total Number of Graduates 2015-2016 
 
 30  
 
Employed within Field 2015-2016 
 
 21  
 
Employed Outside of Field 2015-2016 
 
 4  
 
Graduate School 2015-2016 
 
  
 
Definition of Field 
For the program, what types of positions/employment would be deemed as successfully using the 
skills earned in the degree program. 

 
It is considered that an individual from this program is working within the field if they are working 
for an interpreting agency, school district or center that focuses on the advocacy or needs of the 
Deaf community. If a graduate is working in a deaf focused field, that is considered to be a 
successful graduate. If someone is working with deaf individuals in any capacity, they are still in 
the field of interpreting/signing with deaf individuals. 
 
Program Enrollment Data 
 

OLC_Interpreting_enrollment.pdf 

 
 
Reflection on Course Offerings 
Discuss the rotation and course offerings in relation to the ability of the program to provide 
courses as needed for the students. Does the program need to alter rotations, does the program 
need to look at enrollment on any courses that are low on enrollment? Are there any enrollment 
trends that will impact the courses as listed? Review the course and program capacity numbers 
and discuss the need for additional sections or a reduction in course offerings? 

 
Courses in the online Interpreting program are offered each term to assist in the completion of the 
degree for the current students in the program. Courses that are prerequisite courses are offered 
in advance of the subsequent courses to make student timelines as short as possible. Some 
course are offered multiple times a term to assist with the degree plan completion in a timely 
manner. Enrollment in the online courses ranges from 51% to 88.1% capacity. In recent 
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semesters there have been second sections added to some courses once the first section 
reached maximum enrollment. This causes the second section to be a low enrollment section, 
pulling down the enrollment percentages. It appears that the program is on the cusp of needing 
second sections of most classes, but not all courses. With 10+ more students this could make 
this second section in each course necessary and provide for stronger enrollment in both 
sections. 
 
The program needs to map out enrollment and see if there is a way to move students to a more 
solidified rotation so that we were not offering each course so often. If the program started 
cohorts only on session 1 of a term, that would help. The program also needs to look at the 
summer offerings and if we need to offer ITP 211 as often in the spring and summer as it has 
lower enrollments both of those sessions. It might be better to hold off on the spring session and 
only offfer it fall and summer? This type of analysis needs to happen before any decisions are 
made that would impact students ability to complete their degree in a timely manner, but a review 
of the offerings compared to enrollment is needed. 
 
Student Internship Opportunities 
Please detail what if any internship placements outside of the university are used for 
internship/practicum? List the name of the business or location with town, state where the student 
did the internship. You do not need to list every student internship, but enough to provide a solid 
view of the internship program. 

 
Students are doing Field Practicums all over the country in a variety of settings. The issues with 
field practicum have been mitigated with additional discussion on what is required in an field 
practicum and specifics as to the way hours would be counted in the field practicum course. 
Students are completing this requirement through community agencies, local K-12 schools, 
colleges and universities with staff interpreters, and Deaf agencies. A partial listing of internships 
for the online program is listed below. 
 
The Interpreter Networks, NC 
Interpretek, MO & NY 
RGC – Access, NM 
Deaf Action Center, TX 
Deaf Can Agency, MI 
Global Interpreting Services, MI 
Easter Seals Crossroads, IN 
Life Signs, CA 
Center for Independent Living, FL 
Office on Deaf and Hard of Hearing Services, MS 
TERP Sign Language, WA 
NEXUS Interpreting, WA 
Sign Language Interpreting Professionals, PA 
Sorenson Communications, 
Deaf Connect, TN 
Kennedy Space Center, FL 
De l’Epee Deaf Center, MS 
K-12 Schools in: MO, NC, ID, MD, NV, CO, & PA 
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Faculty and Resources 
Physical Resources 
List and describe any and all physical resources used with the program. Physical resources 
include technology. 
The program is an online program with little to no physical resource needs. The program 
purchased one Apple laptop for the program director ($2,400). This expense was a one time 
expense and is not an annual cost. There are no office space needs, or lab needs due to the 
program construction. 
 
Physical Resources Updates 
Please list any changes or upgrades that have been completed within the past 3 years. How do 
the changes/upgrades made impact student learning? 
 
 
Physical Resources Wish List 
List any desired changes/upgrades to facilities/resources and how the proposed changes would 
impact student learning. Provide the rationale for the upgrade. 

 
The program organized new videos be made by current on campus faculty that could be used for 
the entrance assessment exam. The cost for the videos was minimal, at $$ .This was for the 
entrance exam and not for any curriculum for the program. The only other updates to the program 
would be a replacement computer next year for the program administrator if the program follows 
the same schedule as the rest of campus for technology replacement. 
 
Library Holdings 
Insert the Comparison with Peer Institution chart here with the Librarycomparative report. The 
remaining documentation on holdings and library resources can be found in the attached 
documents. 

 
The library holdings for the interpreting program are the same online as they are for the on-
campus students. The Library report from 2014-2015 is attached as part of this report. An 
updated report was not requested. The below report is the analysis provided by the library Faculty 
on the holdings at the time. The full report is attached. 
 
IV. Analysis 
 
The WWU Library’s holdings in American Sign Language and Interpreter Training are quite 
strong. The comparisons above reflect WWU holdings as compared to all other MOBIUS libraries 
(64). The WWU program is fairly unique in the state and the library has not been able to rely on 
resource sharing with other libraries to meet the resource needs of this program. In addition, the 
discipline is not supported by commercially available databases nor is it a large enough discipline 
for aggregators to provide a discipline-specific e-book collection. The WWU library continually 
looks for new resources to support this program and acquires most everything that is deemed 
suitable. The websites of Gallaudet University Press and Registry for the Interpreters of the Deaf, 
among others, are checked regularly for new publications. While the library staff does not receive 
very many recommendations or requests from the ASL/ITP faculty, we do communicate with 
them about program changes and new resources. In addition to print materials, the WWU Library 
acquires DVDs, particularly in support of American Sign Language. 
 
As in all other disciplines, WWU faculty and students have access to the resources available in 
MOBIUS member libraries, which includes the superb collections at the large research institutions 
in the state of Missouri, i.e., the four campuses of the University of Missouri, Washington 
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University, Missouri State University and St. Louis University. Beginning in 2014, access to the 
resources of the academic, public and special libraries in Colorado and Wyoming became 
possible through Prospector, a resources sharing partner of MOBIUS. Prospector provides 
access to an additional 30 million books, journals, DVDs, CDs, videos and other materials, and 
includes the collections of the libraries at the campuses of the University of Colorado, Colorado 
State University, University of Denver, and the University of Wyoming. Resources selected from 
both MOBIUS and Prospector are delivered by courier, thereby reducing the delivery time. 
 
Library Report 
Complete report as provided by the Library Staff 

ITP_ASL_Library_report.doc 

 
 
Faculty Resources 
List any full time and part time faculty who have actively taught within the past 3 years in the 
program. For each mentioned faculty include highest degree earned, the degree granting 
institution, how many years teaching in higher education, and what the contracted load is for the 
employee. This information is easiest to provide in chart form. 

 
Hilary Hardin, Ph.D., Organizational Leadership, Chicago School of Professional Psychology, 3 
years part time teaching at William Woods. 
Carrie McCray, Ph,D, Education, University of Missouri Columbia, 13 years teaching Full time at 
William Woods, currently teaching a 6-credit load 
Margie Hoskins, M.Ed., Education, William Woods University, 1 year teaching full-time at William 
Woods, 12-credit load 
Shauna Ward, M.Ed., Adult Education, University of Phoenix, 7 years teaching full-time at 
William woods, 12 credit load 
Paula McDonald, M.S. Interpreting, University of North Florida, 4 years part time teaching at 
William Woods 
Andrew Byrne, Ph.D., Education: Language, Culture, and Teaching, York University, 3 years 
part time teaching at William WoodsJessica Brown, M.A. Sign Language Education, Gallaudet 
University, 
Catherine Copeland, M.A. Education, Capella University, 4 years part time teaching at William 
Woods 
Amy Miller, M.S. Mental Health Counseling, Capella University, 4 years part time faculty with 
William Woods 
Mara Zuckerman, M.A. Deafness Rehabilitation and Counseling, New York University of 
Nevada, 3 years part time teaching at William Woods 

Jessica Brown, M.A. Sign Language Education, Gallaudet University, 2 years part time teaching 
at William Woods. 
 
Reflection on Faculty Resources 
List any comments or concerns about current work load or faculty load. Discuss any issues or 
concerns with support staff here as well. 

 
The program would benefit from a full-time faculty teaching full time within the coursework. This 
would provide for consistency and also a more invested faculty to ensure that curriculum issues 
are up to date and the courses are running smoothly. Ideally this would also provide more rigor to 
the program. The program part time faculty need more training on the various software products 
and Learning Management Systems that we use for content delivery. If there was a process set 
up for new online faculty to go through an orientation of a new course, it would help them be more 
familiar with the content before they are teaching it. It would also help eliminate some of the 
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technicologial issues that come up from not looking at the course early enough to be familiar with 
it. The number of students in the program should allow for the program to support a full-time 
salary faculty. 
 

 

 
Financial Analysis 
 
Program Expenses 
Total expenses (personnel, budget, and special costs) 
  
 
Program Income 
Toal income (course fees, ticket sales) 
  
 
Program Enrollment 
The number of declared majors with the registrars office by October 15th. 
  
 
Program Cost Per Major 
 
  
Reflection on the Financial Analysis 
Please discuss the financial obligations of the program and any thoughts concerns you have 
pertaining to budget processes. Is your program able to do what it needs to do with the amount of 
money it has allocated? 

 
There is not a financial analysis of the program due to the lack of budget. The online program has 
minimal costs connected to it as courses are covered by part time faculty. There has not been a 
financial analysis of the program provided. It would be nice to know the basic structure of 
costs/income of the program to identify the average cost per student within the structure as it is 
currently being provided. 
 
 

Program Standards 
Standards/Outcomes 

Identifier Description 

WWU2016.1 Major Field Competence: Students will demonstrate excellence in an academic 

or professional discipline, and engage in the process of academic discovery. 

WWU2016.2 Ethics: Students will exhibit values and behaviors that address self- respect and 
respect for others that will enable success and participation in the larger 
society. 

WWU2016.3 Self-Liberation: Students will develop an honest understanding and 
appreciation of themselves and others resulting in an ability to make individual 
decisions. 

WWU2016.4 Lifelong Education: Students will possess an intellectual curiosity and desire for 
continual learning both within and beyond formal education in preparation for 
participation in a global society. 
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Additional Standards/Outcomes 

Identifier Description 

ITP.1 Theory and Knowledge Competencies that will embody the academic foundation 

and world knowledge that is essential to effective interpretation. 

ITP.2 Human Relations Competencies of interpersonal communicative skills that foster 
effective collaboration with colleagues, consumers and employers. 

ITP.3 Language Skills Competencies for the effective use of American Sign Language 
and English. 

ITP.4 Interpreting Skills Competencies for the effective ASL-English interpretation of a 
range of subject matter in a variety of settings. 

ITP.5 Professionalism Competencies demonstrating application of professional 
standards and practices. 

 

 
General Education Alignment to Program 
How do the General Education criteria align with the Program Objectives? What courses within 
your program building upon skills learned in general education courses (please list the program 
course and the general education criteria). The general education clusters are: Critical Analysis, 
Creative Expression, Quantitative Inquiry, and Society & the Individual. See attached for more 
detailed breakdown. 

 
Because sign language interpreters work in every imaginable setting, general education is critical 
to their success. Information learned in these classes is reinforced through the wide variety of 
texts that students interpret throughout their program of education here. 
 
Critical Analysis: (Critical Thinking, Ethics, Meaning) 
 
ASL220 Ethics and Decision Making, ITP302 Interpreting Inquiry and analysis, ITP310 
Interpreting in Advanced Settings I, ITP410 Interpreting in Advanced Settings II,  and ITP 451/452 
Field Practicum focus on issues of critical thinking, meaning, and ethics. 
 
* the program also requires an additional meaning course from majors. 
 
 
Society and the Individual: (Social Science, Diversity, Historical Perspective) 
 
             ITP211 Theory of Interpreting, and ITP 302 Interpreting Inquiry and Analysis are 
Interperting skills classes that use a variety of source text material that covers these areas: 
application for SSI, TED talks on social issues, This day in History podcasts and  additional 
history books for reading,  
 
* the program also requires and additional social science class focused on psychological or social 
issues. 
 
Creative Expression: (communication, Fine Arts) 
 
              All Interpreting skills classes require students to express themselves in a clear and 
concise manner. Skills classes also use various TED talks and podcasts where students 
interpreting concepts dealing with artistic concepts. 
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Quantitative Inquiry: (Natural Science, Mathematics) 
 
              ITP310 Interpreting in Advanced Settings I and ITP410 Interpreting in Advanced Settings 
II use a variety of source text material that covers these areas: TED talks on biology, technology, 
Math Parellel lessons, Technical signing source material on body functions as well as 
mathematical formulas. 

GECluster_Version4.0.docx 

 
 
 

Curriculum Map 
A - Assessed 
I - Introduced 
M - Master 
R - Reinforced 
 
ASL Interpreting OnLine 

 
ASL 
220 

ASL 
316 

ASL 
425 

ASL 
430 

ITP 
211 

ITP 
310 

ITP 
311 

ITP 
410 

ITP 
450 

ITP 
451 

ITP 
452 

ITP.1 Theory and 
Knowledge 
Competencies that 
will embody the 
academic foundation 
and world knowledge 
that is essential to 
effective 
interpretation. 

I 
  R I R R R M, A M, A M, A 

ITP.2 Human 
Relations 
Competencies of 
interpersonal 
communicative skills 
that foster effective 
collaboration with 
colleagues, 
consumers and 
employers. 

I, R R R R R R R R M M, A M, A 

ITP.3 Language Skills 
Competencies for the 
effective use of 
American Sign 
Language and 
English. 

R M 
 R R R, A R, A R, A R, A M, A M, A 

ITP.4 Interpreting 
Skills Competencies 
for the effective ASL-
English interpretation 
of a range of subject 

M A 
  I R, A R, A R, A R M, A M, A 
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matter in a variety of 
settings. 

ITP.5 Professionalism 
Competencies 
demonstrating 
application of 
professional 
standards and 
practices. 

    R R  R M, A M, A M, A 

 

 

 
 

Assessment List 
 
Improvement Narrative List 
 
Assessment Findings for the Assessment Measure level 
No improvement narratives have been added. 
 
Assessment Findings for the Standard/Outcome level 
No improvement narratives have been added. 
 
 
 
Analysis of the Assessment Process 
Describe your assessment process; clearly articulatehow the program is using coursework and or 
assessment day activities for program assessment. Note any changes that occurred to that 
process since the previous year. Discuss what activitieswere successful at assessment and 
which ones were not as helpful and why. Please include who met to discuss the program 
changes (unless you are a program of one person) and when you met. Include a discussion on 
the process for collection and analysis of program data. 

 
The assessment map was created but there was no follow through to create the templates for the 
assignments and lay out the activities in the courses. This task must be completed immediately 
for the review of the program to be beneficial. Currently there is data on the Field Practicum 
courses and some hit and miss data on other courses. These are courses that are taught by full 
time on ground faculty. The discusson on assessment has not carried through to the adjunct 
faculty in the program. A complete review of the assessment plan process needs to be in place 
and articulated how the assignments are going to be distributed to the courses. Training also 
needs to be provided for the online faculty if they are expected to follow through with the 
assessment. 
 
 

Assessment Summary 
Assessment Findings for the Assessment Measure level for ASL Interpreting OnLine 
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ITP.1 Theory and Knowledge Competencies that will embody the academic foundation and world knowledge 
that is essential to effective interpretation. 

 

 

ITP 450     

Assessment 
Measure 

Criterion Summary Attachments of 
the Assessments 

Improvement 
Narratives 

Direct - Case 
Study 

Has the criterion Week 2 
Ethics Case Study - 80% of 
students will pass with a 
score of 80% or better been 
met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 451     

Assessment 
Measure 

Criterion Summary Attachments of 
the 
Assessments 

Improvement 
Narratives 

Direct - 
Observation 
Report 

Has the criterion Weekly 
Interpreting Skill Evaluation - 
80% of students will pass with a 
score of 80% or better on the 
Skill Evaluation from Week 7 
been met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 452     

Assessment 
Measure 

Criterion Summary Attachments of the 
Assessments 

Improvement 
Narratives 

Direct - Observation 
Report 

Has the criterion 
Weekly 
Interpreting Skill 
Evaluation - 80% 
of students will 
pass with a score 
of 80% or better 
on the Skill 
Evaluation from 
Week 7 been met 
yet? 
Met 

80% of students 
passed with a score of 
80% or better 
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ITP.2 Human Relations Competencies of interpersonal communicative skills that foster effective collaboration 
with colleagues, consumers and employers. 

 

ITP 451     

Assessment 
Measure 

Criterion Summary Attachments of 
the 
Assessments 

Improvement 
Narratives 

Direct - 
Observation 
Report 

Has the criterion Weekly 
Interpreting Skill Evaluation - 
80% of students will pass with a 
score of 80% or better on the 
Skill Evaluation from Week 7 
been met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 452     

Assessment 
Measure 

Criterion Summary Attachments of 
the 
Assessments 

Improvement 
Narratives 

Direct - 
Observation 
Report 

Has the criterion Weekly 
Interpreting Skill Evaluation - 
80% of students will pass with a 
score of 80% or better on the 
Skill Evaluation from Week 7 
been met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

 

 
 
 

ITP.3 Language Skills Competencies for the effective use of American Sign Language and English. 

 

ITP 310     

Assessment 
Measure 

Criterion Summary Attachments of 
the Assessments 

Improvement 
Narratives 

Direct - Video 
(Other) 

Has the criterion Week 4 
Video Project - 80% of 
students will pass with a 
score of 80% or better been 
met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 311     
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Assessment 
Measure 

Criterion Summary Attachments of 
the Assessments 

Improvement 
Narratives 

Direct - Video 
(Other) 

Has the criterion Week 4 
Video Project - 80% of 
students will pass with a 
score of 80% or better been 
met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 410     

Assessment 

Measure 

Criterion Summary Attachments of 

the Assessments 

Improvement 

Narratives 

Direct - Video 
(Other) 

Has the criterion Week 4 
Video Project - 80% of 
students will pass with a 
score of 80% or better been 
met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 450     

Assessment 
Measure 

Criterion Summary Attachments of 
the Assessments 

Improvement 
Narratives 

Direct - 

Research 
Paper 

Has the criterion Week 4 

Research Paper - 80% of 
students will pass with a 
score of 80% or better been 
met yet? 
Met 

80% of students 

passed with a 
score of 80% or 
better 

  

 

ITP 451     

Assessment 

Measure 

Criterion Summary Attachments of 

the 
Assessments 

Improvement 

Narratives 

Direct - 
Observation 
Report 

Has the criterion Weekly 
Interpreting Skill Evaluation - 
80% of students will pass with a 
score of 80% or better on the 
Skill Evaluation from Week 7 
been met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 452     

Assessment 
Measure 

Criterion Summary Attachments of 
the 
Assessments 

Improvement 
Narratives 
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Direct - 
Observation 
Report 

Has the criterion Weekly 
Interpreting Skill Evaluation - 
80% of students will pass with a 
score of 80% or better on the 
Skill Evaluation from Week 7 
been met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

 
 

ITP.4 Interpreting Skills Competencies for the effective ASL-English interpretation of a range of subject matter 
in a variety of settings. 

 

ASL 316     

Assessment 
Measure 

Criterion Summary Attachments of 
the Assessments 

Improvement 
Narratives 

Direct - 
Quiz/Exam 

Has the criterion Week 8 
Quiz - 80% of students will 
pass with a score of 80% or 
better been met yet? 
Met 

82% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 310     

Assessment 

Measure 

Criterion Summary Attachments of 

the Assessments 

Improvement 

Narratives 

Direct - Video 
(Other) 

Has the criterion Week 8 
Video Project - 80% of 
students will pass with a 
score of 80% or better been 
met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 311     

Assessment 
Measure 

Criterion Summary Attachments of 
the Assessments 

Improvement 
Narratives 

Direct - Video 
(Other) 

Has the criterion Week 8 
Video Project - 80% of 
students will pass with a 
score of 80% or better been 
met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 410     

Assessment 

Measure 

Criterion Summary Attachments of 

the Assessments 

Improvement 

Narratives 
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Direct - Video 
(Other) 

Has the criterion Week 8 
Video Project - 80% of 
students will pass with a 
score of 80% or better been 
met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 451     

Assessment 
Measure 

Criterion Summary Attachments of 
the 
Assessments 

Improvement 
Narratives 

Direct - 
Observation 
Report 

Has the criterion Weekly 
Interpreting Skill Evaluation - 
80% of students will pass with a 
score of 80% or better on the 
Skill Evaluation from Week 7 
been met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 452     

Assessment 
Measure 

Criterion Summary Attachments of 
the 
Assessments 

Improvement 
Narratives 

Direct - 
Observation 
Report 

Has the criterion Weekly 
Interpreting Skill Evaluation - 
80% of students will pass with a 
score of 80% or better on the 
Skill Evaluation from Week 7 
been met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

 

 

 

ITP.5 Professionalism Competencies demonstrating application of professional standards and practices. 

 

ITP 450     

Assessment 
Measure 

Criterion Summary Attachments of 
the 
Assessments 

Improvement 
Narratives 

Direct - 
Portfolio 
Review 

Has the criterion Week 8 
Website Video Portfolio Project 
- 80% of students will pass with 
a score of 80% or better been 
met yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  



19 

 

ITP 451     

Assessment 
Measure 

Criterion Summary Attachments of 
the 
Assessments 

Improvement 
Narratives 

Direct - 
Observation 
Report 

Has the criterion Weekly 
Interpreting Skill Evaluation - 80% 
of students will pass with a score 
of 80% or better on the Skill 
Evaluation from Week 7 been met 
yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

ITP 452     

Assessment 
Measure 

Criterion Summary Attachments of 
the 
Assessments 

Improvement 
Narratives 

Direct - 
Observation 
Report 

Has the criterion Weekly 
Interpreting Skill Evaluation - 80% 
of students will pass with a score 
of 80% or better on the Skill 
Evaluation from Week 7 been met 
yet? 
Met 

80% of students 
passed with a 
score of 80% or 
better 

  

 

 

 
 
 

Survey Of Constituents 
Survey of Constituents of the Program 
 
Program Constituents 
The program needs to identify the constituents of the program, both internal and external. 
 

The constituents of the program are the students currently and previously enrolled, the faculty 
who teach and the mentors who supervise students for the university. It is also arguable that the 
Deaf community is a constituent, but it would be very difficult to obtain survey data from the 
community at large on a small number of individuals. 

 

 
Survey Administration 
Please outline the process in which the survey was administered. What protocols were followed? 
How was the data collected(task force/email survey)? What was the return rate? 
 

Students were provided an opportunity for response through the Noel Levits "Online Student 
Satisfaction Survey" as well as an in-house survey administered by the Associate Dean of 
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Academic Assessment. the response was low for the survey consisting of only 34 total 
respondents. Of those 34 respondents, 19 were part of the Interpreting online program. 
 
Demographics of the Respondents 
Please detail the demographics of the respondents 
 

The WWU survey was sent out to 100 Graduates of the program with 41 participating, making the 
response rate 41%. The completion rate of the survey was 95% as 39 out of the 41 actually 
competed the survey with only 2 responders quitting in the middle of it. Since the program has 
only been around for a few years, we were able to send the survey to all who were on our list. 
The attached report of the survey provides some demographic information on the students who 
responded, but the survey focused on improvement and customer satisfaction of the online 
program and did not ask many identifying questions. We wanted them to feel more comfortable 
filling out the information and providing their honest feedback. 
 
Survey Results 
Upload the full result summary or attache the summary here. Makesure each question along with 
the aggregated response is provided. It is the expectation of Academic Council that the program 
will respond to each question asked as to how the program intends to move forward. 
See Attachment 
 
Program Conclusions and Recommendations 
The program outlines and discusses the strengths and challenges of the program as they see 
them. What they would like to do to move the program forward and what they need to be 
successful. This is the official conclusion to the report for the program faculty. 
The program is looking at ways to focus on curriculum and will be identifying program courses 
that need to be revised. There has been communication between faculty who teach in the 
program as to what courses need to be revised first. This summer ITP310 Interpreting in 
Advanced Settings I, and ITP 410 Interpreting in Advanced Settings II will be revised by a full time 
faculty on campus. The program also needs to look at the options for the Ethics component as 
the ASL 220 Ethics and Decision Making will be phased out over the next year as an option for 
online students. Looking at the comments of former students, the program needs to look at 
training for online faculty and making sure that they have some sort of "on boarding" of the course 
if they havenot taught it before, or if the curriculum has been revised since they taught the course. 
There also need to be some training materials or explained expectations as to promptness of 
feedback and detail of feedback for students. 
 
 

Conclusion and Recommendations 
 
Comments from Academic Council’s review of the program report: 

 

Academic Council: May 23rd 2018 
 
Academic Council met and discussed the 3-year assessment report for the online ITP program. 
There were several areas in the program report that need attention in the future. The assessment 
of the program is lacking in data to complete the claims made in the assessment findings. The 
data needs to be collected in Via and used to assess the program. The assessment should align 
with the needs of the on ground program for the classes that overlap. The videos do not need to 
be the same videos, but if one class is a language assessment, they both should be a language 
assessment. 
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The Program Director needs to work with the Associate Dean of Assessment and the Director of 
Online Education to complete the updates to the assessment plan. Additional training will be 
needed for the faculty and the Program Director which can be provided by both the Associate 
Dean of Assessment and the Director of Online Education.  
 
Based on student comments from the survey that was administered, there might need to be some 
work done to clarify expectations sot actthey are not expecting something that is in no way 
possible. This could impact student satisfaction, if they knew what to expect going into the 
program.  
 
The program also needs to work on ways to better track graduates once they complete. There is 
a new form that we can fill out if we know where students are headed to assist in tracking them, 
but that is only if we know what they are doing, or going to do. 
 
The program is a substantial enrollment piece to the university and it should have a budget 
instead of pulling from the unground program when finances are needed. There could be training 
opportunities and curriculum materials purchased that would benefit the program. But right now, 
those funds wouldcome from the on ground program. There has been a strong push to keep the 
programs separate despite the overlap of curriculum and faculty. 
 
The full program review willneed to happen along with the on ground ITP program so that the 
programs are on the same cycle since there is so much curricular overlap. 

 
 
 



 

Updated February 14, 2016 

B.S. ITP Studies in ASL-English – 39 credits    2016-2017 Catalog 
 

ID#:____________ 
 

Name:___________________________________   Advisor:_________________________ 
 

***Students are required to have 122 distinct credits for graduation*** 
 
 

REQUIRED COURSES 33 credits 

Course Credit 
Semester 

Completed 
Grade 
Earned 

Substitutions 
 

ASL220 Ethics and Decision Making 3    

ASL316 Linguistics Non-Manual Markers 3    

~*ASL425 Linguistics of ASL 3    

*ASL430 ASL Literature 3    

*ITP211 Theory of Interpretation 3    

~ITP310 Interpreting in Adv Settings I 3    

~ITP410 Interpreting in Adv Settings II 3    

ITP311 Interpreting Applicatn & Analysis 3    

~ITP450 Senior Capstone 3    

~ITP451 Field Practicum I 3    

~ITP452 Field Practicum II 3    
*Students must complete the appropriate ASL I-V pre-requisite courses with a grade of C or higher, or demonstrate equivalent 

experience for instructor waiver of pre-req before they can register for designated courses. 
~Students must earn a final grade of C or higher to continue on in their sequence of major courses. 

 
Required English Elective 3 credits 

Course Credit 
Semester 

Completed 
Grade 
Earned 

Substitutions 
 

ENG222  Intro to Rhetoric 3    

ENG301 Grammar & Syntax 3    

ENG411  Rhetorical Analysis &Criticism 3    
 

Required Elective 3 credits 

Course Credit 
Semester 

Completed 
Grade 
Earned 

Substitutions 
 

PSY209  Child Develop & Behavior 3    

PSY221  Educational Psychology 3    

SCA353 Race and Ethnicity 3    

SWK273 Crime Victimization in America 3    

SWK274 Mental Health Srvcs & Policies 3    

SWK316  Human Behav in Eviron I 3    

SWK317  Human Behav in Eviron II 3    

SWK388 Social Welfare Policy 3    
 

 
Student:_________________________________________Date:__________________ 

 
Advisor:_________________________________________Date:__________________ 

 
Division Chair:____________________________________Date:__________________ 

Substitutions to the coursework above requires the signature of the division chair. 



ASL-English Interpreting – B.S./B.A. Course Descriptions 

Required Courses: 

ASL 216 – Linguistics of Non-Manual Markers in ASL 

This course is designed to develop proficiency in the understanding and use of non-manual 
markers in ASL. Many grammatical structures of ASL are produced as facial expressions, body 
shifts, and morphemes produced with specific mouth and eye movements. For non-Deaf 
people, this is perhaps some of the more difficult aspects of ASL to learn and the most 
important for comprehension and production. Students will learn how to accurately inflect 
specific meaning in ASL using non-manual markers. The course will also touch on fingerspelling 
accuracy. 

ASL 220 – Ethics and Decision Making 

This course surveys the field of ethics and how we use ethics and values to make decisions in the face of 

conflicting values. Ethical standards and dilemmas in various professions, including ASL English 

interpreting, will be explored through discussion, case studies, and role playing. This course includes 

topics related to working cross-culturally, power relations within and among groups, and ethical 

standards and statements form a variety of professions and communities. 

ASL 425 – Linguistics of American Sign Language 

Students take an analytical approach to language and the field of linguistics as it applies to American 

Sign Language. ASL phonology, morphology, syntax, semantics, bilingualism, and language use and usage 

will be examined and discussed. Language samples will be viewed and analyzed for evidence of different 

language structures and forms. Students will also read and critique research articles pertaining to ASL 

and other signed languages. 

ASL 430 – ASL Literature  

This course analyzes and compares the various genres of American Sign Language literature. ASL poetry, 

narrative, humor, as well as written work by deaf individuals and other language devices will be 

examined and discussed. Students will create and evaluate original work illustrating the similarities and 

uniqueness of ASL. Students will become familiar with well-known contributors: Clayton Valli, Patrick 

Graybill, Ella Mae Lentz, etc. Research articles pertaining to ASL or Deaf Literature will be critiqued and 

discussed as well. 

ITP 211 – Theory of Interpretation 

This course covers the fundamentals of ASL English interpretation and introduces the sociolinguistic 

factors that influence communication, strategies for analyzing discourse, and the theory and process of 

mediating between two languages and cultures. The textbook and lectures will cover theories of 

communication and models of the interpretation processes, the role, boundaries, and responsibilities of 

the interpreter and other pertinent issues critical to the field. The primary focus of this course is to 

develop specific skills necessary for the art of interpreting along with ways to analyze the interpreted 

work. 



ITP 310 – Interpreting in Advanced Settings I 

An upper level course covering various advanced settings of interpreting. This course covers interpreting 

in medical, mental health, and educational settings. ASL and English vocabulary in specialized areas not 

covered in previous courses is developed. Students will be interpreting linguistically dense texts and 

learning how to manage the various settings and personnel involved in these types of interpreting. 

Teaming with a Certified Deaf Interpreter (CDI) will also be covered. 

ITP 311 – Interpreting Applications and Analysis 

Focuses on creating culturally and linguistically dynamic interpretations between ASL and English. Most 

interpretations will be of unrehearsed source material. There is an emphasis on increasing individual 

skill throughout the duration of the course. Students will conduct self and peer diagnostics and provide 

feedback on interpretations to each other. 

 

ITP 410 – Interpreting in Advanced Settings II 

An upper level course covering various advanced settings of interpreting. This course covers interpreting 

legal information, VRS/VRI work, religious settings, and intepreting for deafblind individuals. ASL and 

English vocabulary in specialized areas, including explicit language, not covered in previous courses is 

developed. Students will be interpreting linguistically dense texts and learning how to manage the 

various settings and personnel involved in these types of situations. 

ITP 450 – Senior Capstone 

This course is the capstone to the major and prepares students to enter the ASL English interpreting 

profession as a general practitioner. Students will investigate current issues facing the field, prepare for 

written certification exam(s), career development, and ethical decision making. This course is conducted 

in seminar format where students will apply demand-control schema, time-management, business 

practices, code of professional conduct and ethical decision-making, certification and quality assurance, 

accountability, and life-long learning and professional development. Emphasis given to creating a 

portfolio and resume for internship and future employment. 

ITP 451 – Field Practicum I 

This course requires a minimum of 150 clock hours in an approved work situation. Students will submit a 

log of work activities with dates and times illustrating internship activities and outcomes with brief 

explanatory texts. Students will complete an essay evaluating the role of the on-site supervisor, the 

quality of the work environment, and the importance of internship experiences. 

ITP 452 – Field Practicum II 

This course requires a minimum of 150 clock hours in an approved work situation. Students will submit a 

log of work activities with dates and times illustrating internship activities and outcomes with brief 

explanatory texts. Students will complete an essay evaluating the role of the on-site supervisor, the 

quality of the work environment, and the importance of internship experiences. 

 

 



Required Electives: 

PSY 209 – Child Development and Behavior 

This course addresses the cognitive, biological and social development of children. Factors that impact 

development and the bi-directional relationship of the child and their environment are considered. 

SCA 353 – Race and Ethnicity 

A comprehensive study of minority group relations. Attention is given to the social history of racial and 

ethnic minorities, the social nature and consequences of ethnic differentiation, patterns of inter-ethnic 

contacts, inequality, assimilation, ethnic and racial conflict, and accommodation. 

 

English Electives: 

ENG 222 – Introduction to Rhetoric 

This course is an overview of rhetoric, defined as the art of persuasion. Students will evaluate persuasive 

messages, text and images, that people encounter daily. 

ENG 301 – Grammar and Syntax 

A study of modern English grammar, usage, and sentence structure. Students will identify grammar and 

syntax structures and apply those principles to their own and others' writing. 

 



Course 						2013-2014 						2014-2015 2015 									2015-2016 2016 Capacity	by	course
Fall Spring Fall Spring Summer Fall Spring Summer Fall Spring

ASL	220	OLC
Ethics/	Dcsn	
Make 12/20 26/45 23/25 47/50 18/25 31/50 35/50 13/25 35/50 70.50%

ASL316	OLC

Linguistics	
of	Non	
Manual	
Markers 16/20 NA 15/25 25/25 22/25 16/25 24/25 NA 18/25 80.00%

ASL	425	OLC
Linguistics	
of	ASL 17/20 09/20 15/25 13/25 17/25 8/25 14/25 10/25 10/25 52.50%

ASL	430	OLC ASL	Lit 1/20 17/20 16/20 11/25 17/25 19/25 18/25 13/25 9/25 57.60%

ITP	211	OLC

Thry	of	
Interpretati
on 17/20 18/20 11/20 33/50 27/50 23/25 15/25 6/25 21/25 65.70%

ITP	310	OLC

Interpreting	
in	Adv	
Settings	I NA 12/13 7/12 12/24 13/24 16/24 9/12 10/12 12/12 68.40%

ITP	410	OLC

Interpreting	
in	adv	
settings	II NA 11/12 7/12 10/12 14/24 17/24 17/24 10/12 11/12 73.40%

ITP	311	OLC

Interpreting	
Application	
&	Anlaysis NA 10/12 12/12 12/12 21/24 12/12 12/12 12/12 11/12 94.40%

ITP	450	OLC
Senior	
Capstone NA NA 10/20 12/25 6/25 11/25 23/50 16/25 10/25 51.70%

ITP	451	OLC
Field	Prctcm	
I NA NA NA 14/25 NA 8/10 11/25 11/25 20/25 64%

ITP	452	OLC
Field	Prctcm	
II NA NA NA NA NA 8/10 11/25 11/25 18/25 43.60%

ENG	301
Grammar	
and	Syntax NA 15/20 NA NA NA NA 17/20 6/25 21/25

PSY	209

Child	
Develop	&	
Behavior 22/25 24/25 25/25 25/25 24/25 23/25 12/25 18/25 16/25

SCA	353
Race	&	
Ethnicity NA NA NA 7/25 NA N/A NA NA 24/25

Fall	13 Spring	14 Fall	14 Spring	15 Summer	15 Fall	15 Spring	16 Summer	16 Fall	16
ASL	Courses 57.50% 61.10% 77.10% 76.8% 74% 59.20% 78.40% 48%	 57.6%	
ITP	Courses 85% 56.8%% 61.80% 62.8% 55.10% 80.00% 56.60% 55.8%	 61.02%	
All	Program	Courses 63% 59.6%% 69/1% 69.2% 62.70% 68.60% 65.30% 57.6	%		 70.2%	

2016-2017

Required	English	Elective-	3	Credits

Online	Interpreting

































































General Education Clusters 

Critical Analysis: Students apply logical and analytical reasoning skills to diverse source materials in the 

interest of discerning and debating aesthetic, thematic, and ethical content. (9 credit hours) 

• Critical Thinking: Students will use the princples of logic to develop analytical and reasoning 

skills.(3 credit hours) 

• Ethical Reasoning: Students will consider ethical problemns in terms of competing interests, 

historical and cultural roots of conflict, and use various models or theories of ethical reasoning to 

resolve moral delemmas. (3 credit hours) 

• Meaning: Students will anlyze texts (broadly defined) in order to identify central themes and 

interpret underlying meaning. (3 credit hours) 

  

Creative Expression: Students develop the ability to express ideas and concepts, both logically and 

creatively, through written, oral, reflective, and aesthetic practices utilizing various media forms. (12 credit 

hours) 

• Communication: Students will transmit information effectively in written or spoken form.  (9 credit 

hours) 

• Fine & Performing Arts: Students will examine the produces of human creativity in such endeavors 

as painting, sculpture, theatre, and music. (3 credit hours) 

 

Quantitative Inquiry:  Students will develop and practice quantitative problem-solving skills in order to 

analyze and critically evaluate information in a larger context.   (10 credit hours)  

• Natural Sciences: Students will understand the natural world through systematic observation, by 

analyzing data, and by forming, testing and revising hypotheses. (7 credit hours) 

• Mathematics: Students will solve problems wthrough an analysis of quantiatative relationships. (3 

credit hours) 

 

Society & the Individual:  Students integrate knowledge to articulate an understanding of diverse cultures, 

historical contexts, and human behaviors.  (12 credit hours) 

• Social Science: Students will study the behavior of people and employ the principles of science to 

explain both group and individual behavior. (3 credit hours) 

• Diversity: Students will analyze the traditions and values of a variety of cultures.  (3 credit hours) 

• Historical Perspective: Studetns will think historically, meaning that they will understand both how 

the present is shaped by the past and how the past informs our understanding of the present. (6 

credit hours) 

 



In the attempt to catch up with Alumni of the online Interperting program, we would like to hear 

from you and what you are doing now. We would also appreciate your perspective on the 

program after some time to catch your breath and think about your experience. Please take a few 

minutes to complete this survey for the program faculty.  

 

What year did you graduate from the program? 

• 13-14 

• 14-15 

• 15-16 

 

Your current employment status:  

• Working as an interpreter 

• Working with deaf individuals, not as an interpreter 

• Working in an unrelated field 

• Not working, in graduate school? Where: 

• Not working. 

 

After completing the program did you:  

• Obtain Interpreter Certification, if so what certification: 

• Retest and increase Certification level, if so, what certification: 

• Change jobs 

• Stayed the same 

 

 

1. The Program faculty provided timely feedback about my academic progress. 

Disagree      Strongly Agree 

1  2  3  4  5 

 

2. The program staff were quick to respond to questions and comments. 

Disagree      Strongly Agree 

1  2  3  4  5 

 

3. The program is up to date curriculum and relevant to the profession. 

Disagree      Strongly Agree 

1  2  3  4  5 

 

4. The interpreting program expanded my knowledge of the interpreting profession. 

Disagree      Strongly Agree 

1  2  3  4  5 

 

5. If the Interpreting program were to expand to include concentrations in specialty areas 

(medical interpreting, mental health interpreting, educational interpreting), would you 

be interested? 

Not Interested     Strongly Interested 

1  2  3  4  5 

 



6. How would you rate your overall satisfaction with the online interpreting program? 

Not Satisfied      Highly Satisfied 

1  2  3  4  5 

 

7. Would you recommend the online Interpreting program to other interpreters? 

Not recommend     Highly Recommend 

1  2  3  4  5 

 

 

 

What do you see as a strength of the online Interpreting program? 

 

What do you see as a weakness of the online Interpreting program? 

 



Default Report
ITP OLC Survey
April 24, 2018 2:17 PM CDT

Q2 - What year did you graduate from the program?

2013-2014

2014-2015

2015-2016

2016-2017

2017-2018

0 2 4 6 8 10 12 14

Showing Rows: 1 - 6 Of 6

# Field
Choice
Count

1 2013-2014 7.32% 3

2 2014-2015 19.51% 8

3 2015-2016 34.15% 14

4 2016-2017 29.27% 12

5 2017-2018 9.76% 4

41



Q3 - Your current employment status:

Working as an
interpreter

Working with deaf
individuals, not as

an interpreter

Working in an
unrelated field

Not working, in
graduate school

Not working

Other

0 5 10 15 20 25 30 35

Showing Rows: 1 - 7 Of 7

# Field
Choice
Count

1 Working as an interpreter 78.05% 32

2 Working with deaf individuals, not as an interpreter 7.32% 3

3 Working in an unrelated field 4.88% 2

4 Not working, in graduate school 0.00% 0

5 Not working 4.88% 2

6 Other 4.88% 2

41



Q4 - In what unrelated field are you working?

Showing Records: 1 - 1 Of 1

In what unrelated field are you working?

Retail



Q6 - Where are you attending graduate school?

Where are you attending graduate school?



Q7 - You selected "Other" as your current employment status. Please explain.

You selected "Other" as your current employment status. Please explain.



Q8 - After completing the program did you:

Obtain Interpreter
Certification

Retest and increase
certification level

Change jobs

Stayed the same

Other

0 2 4 6 8 10 12 14 16 18 20 22

Showing Rows: 1 - 6 Of 6

# Field
Choice
Count

1 Obtain Interpreter Certification 7.50% 3

2 Retest and increase certification level 5.00% 2

3 Change jobs 17.50% 7

4 Stayed the same 50.00% 20

5 Other 20.00% 8

40



Q9 - What Interpreter Certification did you obtain?

Showing Records: 1 - 3 Of 3

What Interpreter Certification did you obtain?

NIC knowledge Exam/Provisional

MIC Advanced

State level certification



Q10 - What Interpreter Certification did you retest and increase level?

Showing Records: 1 - 2 Of 2

What Interpreter Certification did you retest and increase level?

Went from MICS Apprentice level 2 to BEI Basic 3

QAST 5/5 and passed NIC written



Q22 - You selected "Other" as your status after completing the program. Please explain.

Showing Records: 1 - 7 Of 7

You selected "Other" as your status after completing the program. Please e...

I am already nationally certified and I am the owner of a sign language interpreting agency. I did find the information I learned useful

Been working as an educational interpreter

Obtained additional job opportunities

I already had my master certification and NIC. I just wanted a bachelors degree.

I have completed my written for certification and now working towards my performance

Took the NIC Knowledge, failed by a few points.

Received EIPA certification



Q11 - The program faculty provided timely feedback about my academic progress.

Strongly agree

Somewhat agree

Neither agree nor
disagree

Somewhat disagree

Strongly disagree

0 2 4 6 8 10 12 14 16 18 20

Showing Rows: 1 - 6 Of 6

# Field
Choice
Count

1 Strongly agree 28.21% 11

2 Somewhat agree 48.72% 19

3 Neither agree nor disagree 7.69% 3

4 Somewhat disagree 12.82% 5

5 Strongly disagree 2.56% 1

39



Q12 - The program staff were quick to respond to questions and comments.

Strongly agree

Somewhat agree

Neither agree nor
disagree

Somewhat disagree

Strongly disagree

0 2 4 6 8 10 12 14 16 18

Showing Rows: 1 - 6 Of 6

# Field
Choice
Count

1 Strongly agree 33.33% 13

2 Somewhat agree 43.59% 17

3 Neither agree nor disagree 2.56% 1

4 Somewhat disagree 20.51% 8

5 Strongly disagree 0.00% 0

39



Q13 - The program has up to date curriculum and relevant to the profession.

Strongly agree

Somewhat agree

Neither agree nor
disagree

Somewhat disagree

Strongly disagree

0 2 4 6 8 10 12 14 16 18

Showing Rows: 1 - 6 Of 6

# Field
Choice
Count

1 Strongly agree 43.59% 17

2 Somewhat agree 41.03% 16

3 Neither agree nor disagree 5.13% 2

4 Somewhat disagree 10.26% 4

5 Strongly disagree 0.00% 0

39



Q14 - The interpreting program expanded by knowledge of the interpreting profession.

Strongly agree

Somewhat agree

Neither agree nor
disagree

Somewhat disagree

Strongly disagree

0 2 4 6 8 10 12 14 16 18

Showing Rows: 1 - 6 Of 6

# Field
Choice
Count

1 Strongly agree 46.15% 18

2 Somewhat agree 38.46% 15

3 Neither agree nor disagree 2.56% 1

4 Somewhat disagree 2.56% 1

5 Strongly disagree 10.26% 4

39



Q15 - If the Interpreting program were to expand to include concentrations in specialty

areas (medical interpreting, mental health interpreting, educational interpreting), would you

be interested?

Definitely yes

Probably yes

Might or might not

Probably not

Definitely not

0 2 4 6 8 10 12 14 16 18 20 22

Showing Rows: 1 - 6 Of 6

# Field
Choice
Count

1 Definitely yes 51.28% 20

2 Probably yes 30.77% 12

3 Might or might not 12.82% 5

4 Probably not 2.56% 1

5 Definitely not 2.56% 1

39



Q16 - Which concentration(s) would you be interested in?

Medical interpreting

Mental health
interpreting

Educational
interpreting

0 2 4 6 8 10 12 14 16 18 20 22 24 26

Showing Rows: 1 - 4 Of 4

# Field
Choice
Count

1 Medical interpreting 35.29% 24

2 Mental health interpreting 32.35% 22

3 Educational interpreting 32.35% 22

68



Q17 - How would you rate your overall satisfaction with the online interpreting program?

Extremely satisfied

Somewhat satisfied

Neither satisfied
nor dissatisfied

Somewhat
dissatisfied

Extremely
dissatisfied

0 2 4 6 8 10 12 14 16 18 20 22 24

Showing Rows: 1 - 6 Of 6

# Field
Choice
Count

1 Extremely satisfied 58.97% 23

2 Somewhat satisfied 20.51% 8

3 Neither satisfied nor dissatisfied 2.56% 1

4 Somewhat dissatisfied 10.26% 4

5 Extremely dissatisfied 7.69% 3

39



Q18 - Would you recommend the online interpreting program to other interpreters?

Definitely will

Probably will

Might or might not

Probably will not

Definitely will not

0 2 4 6 8 10 12 14 16 18 20 22 24 26

Showing Rows: 1 - 6 Of 6

# Field
Choice
Count

1 Definitely will 61.54% 24

2 Probably will 17.95% 7

3 Might or might not 10.26% 4

4 Probably will not 2.56% 1

5 Definitely will not 7.69% 3

39



Q19 - What do you see as a strength of the online interpreting program?

What do you see as a strength of the online interpreting program?

The variety of interpreting areas and Deaf instructors

Video capabliities with professors and peers

Self paced. Most of the professors are very knowledgeable. I thought Paula was so incredibly helpful and up-to-date.

Ease of access from anywhere and great faculty and colleagues

Being online allows more flexibility in scheduling.

Online allowed me to do work on my own time. I was working full time while i was getting my BA

The comfort of your home and time management

Freedom in personal schedule

Flexibility

Training in current practices. Networking with peers.

The ITP at a community college just provides basics to the Interpreting field this program expanded on that and taught me to write the language
which made it easier to break down in the Interpreting process.

This program is good for seasoned interpreters working in the field, whom want to expand knowledge or advance in education.

The flexibility to work a full time job and still take classes around my schedule

Online

Flexibility in when I could do my class work .

Flexibility

The expectation of getting the work done.

The ability to study from home

Did not have to take a full time course load. Did not have to interact with woefully underqualified classmates.

Teachers be able to chat and give lectures via internet

the material and the use of the GoReact online tool

Flexibility



Showing Records: 1 - 32 Of 32

The faculty - variety, support, knowledge

It allowed me to continue working while completing my degree; the professors as well as the students attending classes with me were from a wide
range of backgrounds giving a different perspective on topics discussed.

The availability of the program to fit into everyone’s schedule.

Online allows students to complete coursework while maintaining a full time job!

Convenience of time and not having to relocate

Instructors who are willing to meet via skype or or video sources and relationships with colleagues

Able to get more interpreters in rural areas that don't have programs in their area.

Feedback from the instructors.

Flexibility of time and assignments, quickness of classes and program

Easily accessible for those who don't have a local option.



Q20 - What do you see as a weakness of the online interpreting program?

What do you see as a weakness of the online interpreting program?

Could use more focus on helping prepare to be nationally certified

lack of flexibility in applying real world experience and allowing for alternate coursework. Example: an already certified interpreter could be released
from the internship requirement and instead take a paralegal course or anatomy and physiology course that would be more beneficial to the carreer.

Andrew Byrne. Of my whole time they’re there was no professor more profoundly and focused on the student. I failed a research paper because I put
for punctuation marks in the wrong place. There was no credit given to all the research I have done. He was very strict in things that didn’t seem to
need to be strict on. I just found him to be dead weight in this program

Someone told me that it was not an accredited program and that was bad.

At the time I was there, I felt unqualified to be grouped in a class with people who were master level interpreters. We were asked to evaluate their
skills, but as a MICS 2 EIPA 3.0, I was asked to evaluate the Sorenson supervisor from Canada.

The non interpreting related classes has too heavy of a work load (history especially)

Face to face interaction

Not enough signing interaction with teachers and peers

Limits to forming peer/colleague relationships

Some of the instructors were very unorganized and did not provide adequate feedback. There was a lot of confusion and honestly most of the classes
felt like they were self taught. There was not enough investment from the instructors. I had one instructor tell me that i was only here for the paper
degree. I found that to be extremely offensive. I paid a lot of money to better myself. I am also disappointed that the online students are just now being
recognized. I felt at graduation the online students were overlooked and neglected. It was not a positive experience.

Receiving direct feedback on application assignments could be improved. Watching other students struggle was not easy; I felt bad for the ones that
had a lack of field experience

There seemed to be a lot of people who were new to the field and I thought the program was for working interpreters to upgrade skills Fiver years of
work experience). It made some of the assignments had to comment on because there was a lack of real life experience

Sometimes adjunct teachers took over specific classes. Very confusing when teachers did not create their own syllabus and followed a different one.

Not enough interaction with instructors and students

The only weakness I can think of would be not having an immediate reponse feoa teacher like the in class students would get.

Communication

More feedback from professors on your interpreting, asl/eng.

Instructor contact

Zero admissions standards. Lack of meaningful feedback. Complete lack of support for practicum students.



Showing Records: 1 - 33 Of 33

More explanation on how to use the online system

na

Teachers aren’t that invested in online students.

Nothing at this time.

Attending online had limitations to access material needed to interpret to a one dimentional plane, not allowing for the best work to be captured.
Sometimes the technology would not cooperate during a tapping session.

You miss out on face to face interaction and feedback.

Some of the classes were not organized well & some instructors did not respond to questions/concerns.

Interpreting is a face to face profession, online loses some of the effectiveness

outdated videos and materials

There wasn't any good feedback for improving interpreting skills from people who are truly skilled with ASL-English interpreting

Not enough signing classes

Lack of attentiveness by teachers, including failing to grade until week 8 of a course. Cohort models where other students are inexperienced and/or
don't give feedback or do their homework, making their partners for that week fail. Poor feedback from staff, especially as it applies to how to
strengthen interpreting product. Downgrading without giving specific, measureable feedback.

No face-to-face interaction, lack of teacher-student interaction, teacher and student accountability was not activly addressed, the level of
interpreting assignments was nit up to a standard I expected coming from an already completed Community College ITP.

No connection to the staff. Would be hard to get a recommendation from an instructor.



Q23 - Please provide any other comments or feedback in the space provided below.

Showing Records: 1 - 19 Of 19

Please provide any other comments or feedback in the space provided below.

I have already recommened this program to several friends

I went to school with others that went to the same ITP program, but we did not all have the same ASL classes. Come to find out, the online coordinator
chose electives for them. I called several times through the program to be sure I was taking everything I needed since I was not taking as many classes
in ASL. I was assured that I was fine only to find out I would not be graduating with my class because I did not have enough electives. This was not my
error. I went off the advice of the coordinator. I ended up having to complete nine more hours of classes and did not graduate for another year.

Love the fact people from all over can be in your class

I am overall happy that I decided to go with this program. My career and pay scale drastically changed 2 weeks after graduation because of my new job
working as a Job Developer/ Interpreter at EDD through the Deaf organization I did my internship with! Thank you William Woods!

Make information about internship more clear an readily available.

Overall, my time with William Woods was pleasent, and have and will continue to tell others about your program.

It is hard to learn sign Language online and to take this program you should have graduated from an ITP program already.

N/A

Need to get instructors involved more. Not enough feedback provided from the instructors on many assignments.

My experience with the online program was extremely beneficial to me,I worked full tie while attending so having the chance to do homework late at
night or early in the morning was very helpful to me.

Would like to have more assignments requiring my hgands up and asl to eng interpreting.

Paula MacDonald and Hilary Hardin-Ferguson were both fantastic instructors.

My biggest complaint regrading the online program is that most of the teachers I had did not provide adequate feedback in a timely manner. I also
think that the program should be tweaked for seasoned interpreters who are certified and have expierencs in the field.

The program needs less nonsense electives and more ASL classes.

The GOOD online instructors were good at what they do! The bad ones it seems were NEVER around to answer questions or attend Skype meetings
that were set. One instructor in particular was quizzing & testing on information not included in the coursework. When asked to identify where that
information was, she was unable to do so.

This program was too alike the AA program JCCC provides. Some of the work we were given at WWU was 100% the same work we had at JCCC.

I love the program!!!!

I have reccommended this program to quite a few people but I wish this program was harder. I didnt feel as though I learned much that has helped me
in my career. I came into the program hoping to build upon what I already learned. I was glad to have the program though

Maybe have a short on campus component.



End of Report
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Gender N %
Female 27 79.41%

Male 7 20.59%

Total 34 100.00%

No Response 2

Age N %
18 and under 0 0.00%

19 to 24 8 24.24%

25 to 34 9 27.27%

35 to 44 6 18.18%

45 to 54 9 27.27%

55 to 64 1 3.03%

65 and over 0 0.00%

Total 33 100.00%

No Response 3

Ethnicity/Race N %
African-American 6 17.65%

American Indian or Alaskan Native 0 0.00%

Asian or Pacific Islander 0 0.00%

Caucasian/White 24 70.59%

Hispanic 3 8.82%

Other race 0 0.00%

Race - Prefer not to respond 1 2.94%

Total 34 100.00%

No Response 2

Current Enrollment Status N %
Primarily online 35 100.00%

Primarily on-campus 0 0.00%

Total 35 100.00%

No Response 1

Current Class Load N %
Full-time 22 64.71%

Part-time 12 35.29%

Total 34 100.00%

No Response 2

Class Level N %
First year 4 11.76%

Second year 6 17.65%

Third year 2 5.88%

Fourth year 18 52.94%

Special student 1 2.94%

Graduate/professional 3 8.82%

Other class level 0 0.00%

Total 34 100.00%

No Response 2

Educational Goal N %
Associate degree 1 2.86%

Bachelor's degree 26 74.29%

Master's degree 3 8.57%

Doctorate or professional degree 3 8.57%

Certification (initial or renewal) 1 2.86%

Self-improvement/pleasure 1 2.86%

Job-related training 0 0.00%

Other educational goal 0 0.00%

Total 35 100.00%

No Response 1

Employment N %
Full-time 29 82.86%

Part-time 5 14.29%

Not employed 1 2.86%

Total 35 100.00%

No Response 1
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Current Residence N %
Own house 19 57.58%

Rent room / apartment / house 10 30.30%

Relative's home 4 12.12%

Residence hall 0 0.00%

Other residence 0 0.00%

Total 33 100.00%

No Response 3

Marital Status N %
Single 10 29.41%

Single with children 3 8.82%

Married 9 26.47%

Married with children 11 32.35%

Marital - Prefer not to respond 1 2.94%

Total 34 100.00%

No Response 2

Current Plans N %
Complete online degree program 35 100.00%

Complete degree on campus 0 0.00%

Transfer credits 0 0.00%

Complete this course 0 0.00%

Total 35 100.00%

No Response 1

Current Online Enrollment N %
1-3 credits 11 31.43%

4-6 credits 14 40.00%

7-9 credits 2 5.71%

10-12 credits 6 17.14%

13-15 credits 1 2.86%

More than 15 credits 1 2.86%

Total 35 100.00%

No Response 1

Previous Online Enrollment N %
No classes 4 11.76%

1-3 classes 16 47.06%

4-6 classes 7 20.59%

7-9 classes 2 5.88%

10-12 classes 0 0.00%

13-15 classes 2 5.88%

More than 15 classes 3 8.82%

Total 34 100.00%

No Response 2

Institution Question N %
Campus item - Answer 1 0 0%

Campus item - Answer 2 0 0%

Campus item - Answer 3 0 0%

Campus item - Answer 4 0 0%

Campus item - Answer 5 0 0%

Campus item - Answer 6 0 0%

Total 0 100.00%

No Response 36

Institution Question 2 N %
Campus item 2 - Answer 1 0 0%

Campus item 2 - Answer 2 0 0%

Campus item 2 - Answer 3 0 0%

Campus item 2 - Answer 4 0 0%

Campus item 2 - Answer 5 0 0%

Campus item 2 - Answer 6 0 0%

Total 0 100.00%

No Response 36

Group Code N %
1001: Business Administration 7 20.59%

1002: ASL English Interpreting 19 55.88%

1003: Paralegal Studies 6 17.65%

1005: Associates Degree 2 5.88%

Total 34 100.00%

No Response 2



 

William Woods University - PSOL - 04/2017
Priorities Survey for Online Learners 

Strategic Planning Overview

Copyright 2017, Noel-Levitz, LLC. All Rights Reserved 3

Strengths and Challenges

Strengths

18. Registration for online courses is convenient.

10. This institution responds quickly when I request information.

2. My program advisor is accessible by telephone and e-mail.

23. Billing and payment procedures are convenient for me.

16. Appropriate technical assistance is readily available.

26. The bookstore provides timely service to students.

28. Campus item: The coursework exposed me to new theories/approaches to solving problems.

 

Challenges

20. The quality of online instruction is excellent.

4. Faculty provide timely feedback about student progress.

32. Campus item: Faculty are available to discuss academic performance.

11. Student assignments are clearly defined in the syllabus.

14. I receive timely information on the availability of financial aid.
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Benchmarks

Higher Satisfaction vs. National Online Learners

2. My program advisor is accessible by telephone and e-mail.

16. Appropriate technical assistance is readily available.

 

Higher Importance vs. National Online Learners

18. Registration for online courses is convenient.

7. Program requirements are clear and reasonable.

10. This institution responds quickly when I request information.

2. My program advisor is accessible by telephone and e-mail.

16. Appropriate technical assistance is readily available.

26. The bookstore provides timely service to students.
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Institutional Summary
Scales: In Order of Importance

William Woods University - PSOL National Online Learners Mean
Difference

Scale Importance Satisfaction / SD Performance Gap Importance Satisfaction / SD Performance Gap

National Group Means are based on 131074 records.

* Difference statistically significant at the .05 level  
** Difference statistically significant at the .01 level  

*** Difference statistically significant at the .001 level
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Enrollment Services 6.73 6.14 / 0.92 0.59 6.52 6.07 / 1.08 0.45 0.07

Academic Services 6.61 6.18 / 0.64 0.43 6.45 5.94 / 1.02 0.51 0.24

Institutional Perceptions 6.57 6.01 / 1.11 0.56 6.55 5.93 / 1.18 0.62 0.08

Student Services 6.56 6.09 / 0.95 0.47 6.39 5.89 / 1.15 0.50 0.20

Instructional Services 6.46 5.88 / 0.96 0.58 6.43 5.88 / 1.06 0.55 0.00
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Institutional Summary
Items: In Order of Importance

William Woods University - PSOL National Online Learners Mean
Difference

Item Importance Satisfaction / SD Performance Gap Importance Satisfaction / SD Performance Gap

National Group Means are based on 131074 records.

* Difference statistically significant at the .05 level  
** Difference statistically significant at the .01 level  

*** Difference statistically significant at the .001 level

Copyright 2017, Noel-Levitz, LLC. All Rights Reserved 6

18. Registration for online courses is convenient. 6.94 6.59 / 0.86 0.35 6.65 6.39 / 1.08 0.26 0.20

51. Factor to enroll: Convenience 6.89 6.75

7. Program requirements are clear and reasonable. 6.86 6.23 / 0.88 0.63 6.64 5.96 / 1.30 0.68 0.27

44. Factor to enroll: Ability to transfer credits 6.85 6.23

50. Factor to enroll: Flexible pacing for completing a program 6.85 6.63

20. The quality of online instruction is excellent. 6.82 5.97 / 1.14 0.85 6.68 5.88 / 1.39 0.80 0.09

33. Campus item: The academic program as a whole increased my
knowledge of tools necessary for success in my chosen profession.

6.81 6.19 / 1.20 0.62

10. This institution responds quickly when I request information. 6.80 6.37 / 1.03 0.43 6.60 6.02 / 1.35 0.58 0.35

40. Source of information: Web site 6.80 6.35

25. Faculty are responsive to student needs. 6.79 6.12 / 1.12 0.67 6.66 5.96 / 1.34 0.70 0.16

4. Faculty provide timely feedback about student progress. 6.77 5.86 / 1.40 0.91 6.62 5.86 / 1.38 0.76 0.00

49. Factor to enroll: Work schedule 6.75 6.61

6. Tuition paid is a worthwhile investment. 6.74 6.06 / 1.24 0.68 6.64 5.82 / 1.44 0.82 0.24

32. Campus item: Faculty are available to discuss academic
performance.

6.73 5.94 / 1.48 0.79

2. My program advisor is accessible by telephone and e-mail. 6.71 6.54 / 0.82 0.17 6.47 6.09 / 1.33 0.38 0.45 *

11. Student assignments are clearly defined in the syllabus. 6.71 5.91 / 1.34 0.80 6.68 5.99 / 1.31 0.69 -0.08
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Institutional Summary
Items: In Order of Importance

William Woods University - PSOL National Online Learners Mean
Difference

Item Importance Satisfaction / SD Performance Gap Importance Satisfaction / SD Performance Gap

National Group Means are based on 131074 records.

* Difference statistically significant at the .05 level  
** Difference statistically significant at the .01 level  

*** Difference statistically significant at the .001 level
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23. Billing and payment procedures are convenient for me. 6.68 6.47 / 1.11 0.21 6.56 6.20 / 1.24 0.36 0.27

16. Appropriate technical assistance is readily available. 6.67 6.66 / 0.55 0.01 6.50 6.09 / 1.27 0.41 0.57 *

26. The bookstore provides timely service to students. 6.67 6.38 / 0.98 0.29 6.34 6.07 / 1.29 0.27 0.31

29. Campus item: The coursework introduced new points of view
and information.

6.67 6.31 / 1.00 0.36

3. Instructional materials are appropriate for program content. 6.66 6.06 / 0.97 0.60 6.63 6.00 / 1.23 0.63 0.06

14. I receive timely information on the availability of financial aid. 6.64 5.88 / 1.69 0.76 6.42 5.84 / 1.51 0.58 0.04

28. Campus item: The coursework exposed me to new theories/
approaches to solving problems.

6.64 6.35 / 1.11 0.29

30. Campus item: Assignments encouraged me to consider new
concepts shifting my understanding of issues discussed in the course.

6.64 6.21 / 1.19 0.43

9. Adequate financial aid is available. 6.63 5.44 / 1.80 1.19 6.46 5.82 / 1.55 0.64 -0.38

27. Campus item: Faculty members are available to discuss future
career plans.

6.63 5.75 / 1.75 0.88

34. Campus item: The academic program included exploration of
ethical decision making.

6.59 6.32 / 1.04 0.27

21. Adequate online library resources are provided. 6.57 6.40 / 1.16 0.17 6.53 6.11 / 1.26 0.42 0.29

12. There are sufficient offerings within my program of study. 6.56 6.00 / 1.14 0.56 6.58 5.96 / 1.30 0.62 0.04

17. Assessment and evaluation procedures are clear and
reasonable.

6.55 6.06 / 1.27 0.49 6.53 6.01 / 1.26 0.52 0.05

45. Factor to enroll: Cost 6.55 6.38
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Institutional Summary
Items: In Order of Importance

William Woods University - PSOL National Online Learners Mean
Difference

Item Importance Satisfaction / SD Performance Gap Importance Satisfaction / SD Performance Gap

National Group Means are based on 131074 records.

* Difference statistically significant at the .05 level  
** Difference statistically significant at the .01 level  

*** Difference statistically significant at the .001 level
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22. I am aware of whom to contact for questions about programs
and services.

6.53 5.82 / 1.65 0.71 6.53 5.98 / 1.40 0.55 -0.16

31. Campus item: Discussion and coursework included diverse
perspectives (political, religious, racial/ethinic, gender, ect.) when
applicable.

6.52 6.13 / 1.29 0.39

42. Source of information: Recommendation from instructor or
program advisor

6.50 5.65

5. My program advisor helps me work toward career goals. 6.49 6.03 / 1.45 0.46 6.30 5.65 / 1.60 0.65 0.38

38. Source of information: Catalog (online) 6.44 5.95

19. Online career services are available. 6.42 6.00 / 1.59 0.42 6.11 5.74 / 1.47 0.37 0.26

36. Campus item: The academic program as a whole required me
to synthesize information from multiple courses.

6.39 6.29 / 1.16 0.10

53. Factor to enroll: Program requirements 6.39 6.48

1. This institution has a good reputation. 6.38 5.97 / 1.21 0.41 6.45 6.04 / 1.19 0.41 -0.07

24. Tutoring services are readily available for online courses. 6.35 5.05 / 1.96 1.30 6.10 5.67 / 1.57 0.43 -0.62

13. The frequency of student and instructor interactions is
adequate.

6.32 5.82 / 1.42 0.50 6.36 5.87 / 1.34 0.49 -0.05

15. Channels are available for providing timely responses to
student complaints.

6.32 5.81 / 1.33 0.51 6.30 5.57 / 1.62 0.73 0.24

46. Factor to enroll: Financial assistance available 6.32 6.32

47. Factor to enroll: Future employment opportunities 6.26 6.23

48. Factor to enroll: Reputation of institution 6.18 6.37



William Woods University - PSOL - 04/2017 Priorities Survey for Online Learners

Institutional Summary
Items: In Order of Importance
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National Group Means are based on 131074 records.
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35. Campus item: I spent a minimum of 6 hours a week working
on out-of-class assignments for each class enrolled.

6.10 6.42 / 0.85 -0.32

54. Factor to enroll: Recommendations from employer 6.10 5.19

43. Source of information: Contact with current students and / or
recent graduates of the program

5.67 5.21

39. Source of information: College representatives 5.41 5.58

8. Student-to-student collaborations are valuable to me. 5.03 5.19 / 1.54 -0.16 5.24 5.48 / 1.46 -0.24 -0.29

41. Source of information: Advertisements 4.56 4.39

52. Factor to enroll: Distance from campus 4.55 5.26

37. Source of information: Catalog and brochures (printed) 4.43 4.47
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Institutional Summary
Scales: In Order With Items That Make Up the Scale - Academic Services

William Woods University - PSOL National Online Learners Mean
Difference

Scale/Item Importance Satisfaction / SD Performance Gap Importance Satisfaction / SD Performance Gap

National Group Means are based on 131074 records.

* Difference statistically significant at the .05 level  
** Difference statistically significant at the .01 level  

*** Difference statistically significant at the .001 level
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ACADEMIC SERVICES 6.61 6.18 / 0.64 0.43 6.45 5.94 / 1.02 0.51 0.24

2. My program advisor is accessible by telephone and e-mail. 6.71 6.54 / 0.82 0.17 6.47 6.09 / 1.33 0.38 0.45 *

5. My program advisor helps me work toward career goals. 6.49 6.03 / 1.45 0.46 6.30 5.65 / 1.60 0.65 0.38

7. Program requirements are clear and reasonable. 6.86 6.23 / 0.88 0.63 6.64 5.96 / 1.30 0.68 0.27

12. There are sufficient offerings within my program of study. 6.56 6.00 / 1.14 0.56 6.58 5.96 / 1.30 0.62 0.04

16. Appropriate technical assistance is readily available. 6.67 6.66 / 0.55 0.01 6.50 6.09 / 1.27 0.41 0.57 *

21. Adequate online library resources are provided. 6.57 6.40 / 1.16 0.17 6.53 6.11 / 1.26 0.42 0.29

24. Tutoring services are readily available for online courses. 6.35 5.05 / 1.96 1.30 6.10 5.67 / 1.57 0.43 -0.62
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Institutional Summary
Scales: In Order With Items That Make Up the Scale - Enrollment Services

William Woods University - PSOL National Online Learners Mean
Difference

Scale/Item Importance Satisfaction / SD Performance Gap Importance Satisfaction / SD Performance Gap

National Group Means are based on 131074 records.

* Difference statistically significant at the .05 level  
** Difference statistically significant at the .01 level  

*** Difference statistically significant at the .001 level
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ENROLLMENT SERVICES 6.73 6.14 / 0.92 0.59 6.52 6.07 / 1.08 0.45 0.07

9. Adequate financial aid is available. 6.63 5.44 / 1.80 1.19 6.46 5.82 / 1.55 0.64 -0.38

14. I receive timely information on the availability of financial aid. 6.64 5.88 / 1.69 0.76 6.42 5.84 / 1.51 0.58 0.04

18. Registration for online courses is convenient. 6.94 6.59 / 0.86 0.35 6.65 6.39 / 1.08 0.26 0.20

23. Billing and payment procedures are convenient for me. 6.68 6.47 / 1.11 0.21 6.56 6.20 / 1.24 0.36 0.27
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Institutional Summary
Scales: In Order With Items That Make Up the Scale - Institutional Perceptions

William Woods University - PSOL National Online Learners Mean
Difference

Scale/Item Importance Satisfaction / SD Performance Gap Importance Satisfaction / SD Performance Gap

National Group Means are based on 131074 records.

* Difference statistically significant at the .05 level  
** Difference statistically significant at the .01 level  

*** Difference statistically significant at the .001 level
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INSTITUTIONAL PERCEPTIONS 6.57 6.01 / 1.11 0.56 6.55 5.93 / 1.18 0.62 0.08

1. This institution has a good reputation. 6.38 5.97 / 1.21 0.41 6.45 6.04 / 1.19 0.41 -0.07

6. Tuition paid is a worthwhile investment. 6.74 6.06 / 1.24 0.68 6.64 5.82 / 1.44 0.82 0.24
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Institutional Summary
Scales: In Order With Items That Make Up the Scale - Instructional Services

William Woods University - PSOL National Online Learners Mean
Difference

Scale/Item Importance Satisfaction / SD Performance Gap Importance Satisfaction / SD Performance Gap

National Group Means are based on 131074 records.

* Difference statistically significant at the .05 level  
** Difference statistically significant at the .01 level  

*** Difference statistically significant at the .001 level
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INSTRUCTIONAL SERVICES 6.46 5.88 / 0.96 0.58 6.43 5.88 / 1.06 0.55 0.00

3. Instructional materials are appropriate for program content. 6.66 6.06 / 0.97 0.60 6.63 6.00 / 1.23 0.63 0.06

4. Faculty provide timely feedback about student progress. 6.77 5.86 / 1.40 0.91 6.62 5.86 / 1.38 0.76 0.00

8. Student-to-student collaborations are valuable to me. 5.03 5.19 / 1.54 -0.16 5.24 5.48 / 1.46 -0.24 -0.29

11. Student assignments are clearly defined in the syllabus. 6.71 5.91 / 1.34 0.80 6.68 5.99 / 1.31 0.69 -0.08

13. The frequency of student and instructor interactions is
adequate.

6.32 5.82 / 1.42 0.50 6.36 5.87 / 1.34 0.49 -0.05

17. Assessment and evaluation procedures are clear and
reasonable.

6.55 6.06 / 1.27 0.49 6.53 6.01 / 1.26 0.52 0.05

20. The quality of online instruction is excellent. 6.82 5.97 / 1.14 0.85 6.68 5.88 / 1.39 0.80 0.09

25. Faculty are responsive to student needs. 6.79 6.12 / 1.12 0.67 6.66 5.96 / 1.34 0.70 0.16
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Institutional Summary
Scales: In Order With Items That Make Up the Scale - Student Services

William Woods University - PSOL National Online Learners Mean
Difference

Scale/Item Importance Satisfaction / SD Performance Gap Importance Satisfaction / SD Performance Gap

National Group Means are based on 131074 records.

* Difference statistically significant at the .05 level  
** Difference statistically significant at the .01 level  

*** Difference statistically significant at the .001 level
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STUDENT SERVICES 6.56 6.09 / 0.95 0.47 6.39 5.89 / 1.15 0.50 0.20

10. This institution responds quickly when I request information. 6.80 6.37 / 1.03 0.43 6.60 6.02 / 1.35 0.58 0.35

15. Channels are available for providing timely responses to
student complaints.

6.32 5.81 / 1.33 0.51 6.30 5.57 / 1.62 0.73 0.24

19. Online career services are available. 6.42 6.00 / 1.59 0.42 6.11 5.74 / 1.47 0.37 0.26

22. I am aware of whom to contact for questions about programs
and services.

6.53 5.82 / 1.65 0.71 6.53 5.98 / 1.40 0.55 -0.16

26. The bookstore provides timely service to students. 6.67 6.38 / 0.98 0.29 6.34 6.07 / 1.29 0.27 0.31
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Institutional Summary
Items: In Sequential Order

William Woods University - PSOL National Online Learners Mean
Difference

Item Importance Satisfaction / SD Performance Gap Importance Satisfaction / SD Performance Gap

National Group Means are based on 131074 records.

* Difference statistically significant at the .05 level  
** Difference statistically significant at the .01 level  

*** Difference statistically significant at the .001 level
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1. This institution has a good reputation. 6.38 5.97 / 1.21 0.41 6.45 6.04 / 1.19 0.41 -0.07

2. My program advisor is accessible by telephone and e-mail. 6.71 6.54 / 0.82 0.17 6.47 6.09 / 1.33 0.38 0.45 *

3. Instructional materials are appropriate for program content. 6.66 6.06 / 0.97 0.60 6.63 6.00 / 1.23 0.63 0.06

4. Faculty provide timely feedback about student progress. 6.77 5.86 / 1.40 0.91 6.62 5.86 / 1.38 0.76 0.00

5. My program advisor helps me work toward career goals. 6.49 6.03 / 1.45 0.46 6.30 5.65 / 1.60 0.65 0.38

6. Tuition paid is a worthwhile investment. 6.74 6.06 / 1.24 0.68 6.64 5.82 / 1.44 0.82 0.24

7. Program requirements are clear and reasonable. 6.86 6.23 / 0.88 0.63 6.64 5.96 / 1.30 0.68 0.27

8. Student-to-student collaborations are valuable to me. 5.03 5.19 / 1.54 -0.16 5.24 5.48 / 1.46 -0.24 -0.29

9. Adequate financial aid is available. 6.63 5.44 / 1.80 1.19 6.46 5.82 / 1.55 0.64 -0.38

10. This institution responds quickly when I request information. 6.80 6.37 / 1.03 0.43 6.60 6.02 / 1.35 0.58 0.35

11. Student assignments are clearly defined in the syllabus. 6.71 5.91 / 1.34 0.80 6.68 5.99 / 1.31 0.69 -0.08

12. There are sufficient offerings within my program of study. 6.56 6.00 / 1.14 0.56 6.58 5.96 / 1.30 0.62 0.04

13. The frequency of student and instructor interactions is
adequate.

6.32 5.82 / 1.42 0.50 6.36 5.87 / 1.34 0.49 -0.05

14. I receive timely information on the availability of financial aid. 6.64 5.88 / 1.69 0.76 6.42 5.84 / 1.51 0.58 0.04

15. Channels are available for providing timely responses to
student complaints.

6.32 5.81 / 1.33 0.51 6.30 5.57 / 1.62 0.73 0.24

16. Appropriate technical assistance is readily available. 6.67 6.66 / 0.55 0.01 6.50 6.09 / 1.27 0.41 0.57 *
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17. Assessment and evaluation procedures are clear and
reasonable.

6.55 6.06 / 1.27 0.49 6.53 6.01 / 1.26 0.52 0.05

18. Registration for online courses is convenient. 6.94 6.59 / 0.86 0.35 6.65 6.39 / 1.08 0.26 0.20

19. Online career services are available. 6.42 6.00 / 1.59 0.42 6.11 5.74 / 1.47 0.37 0.26

20. The quality of online instruction is excellent. 6.82 5.97 / 1.14 0.85 6.68 5.88 / 1.39 0.80 0.09

21. Adequate online library resources are provided. 6.57 6.40 / 1.16 0.17 6.53 6.11 / 1.26 0.42 0.29

22. I am aware of whom to contact for questions about programs
and services.

6.53 5.82 / 1.65 0.71 6.53 5.98 / 1.40 0.55 -0.16

23. Billing and payment procedures are convenient for me. 6.68 6.47 / 1.11 0.21 6.56 6.20 / 1.24 0.36 0.27

24. Tutoring services are readily available for online courses. 6.35 5.05 / 1.96 1.30 6.10 5.67 / 1.57 0.43 -0.62

25. Faculty are responsive to student needs. 6.79 6.12 / 1.12 0.67 6.66 5.96 / 1.34 0.70 0.16

26. The bookstore provides timely service to students. 6.67 6.38 / 0.98 0.29 6.34 6.07 / 1.29 0.27 0.31

27. Campus item: Faculty members are available to discuss future
career plans.

6.63 5.75 / 1.75 0.88

28. Campus item: The coursework exposed me to new theories/
approaches to solving problems.

6.64 6.35 / 1.11 0.29

29. Campus item: The coursework introduced new points of view
and information.

6.67 6.31 / 1.00 0.36

30. Campus item: Assignments encouraged me to consider new
concepts shifting my understanding of issues discussed in the course.

6.64 6.21 / 1.19 0.43
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31. Campus item: Discussion and coursework included diverse
perspectives (political, religious, racial/ethinic, gender, ect.) when
applicable.

6.52 6.13 / 1.29 0.39

32. Campus item: Faculty are available to discuss academic
performance.

6.73 5.94 / 1.48 0.79

33. Campus item: The academic program as a whole increased my
knowledge of tools necessary for success in my chosen profession.

6.81 6.19 / 1.20 0.62

34. Campus item: The academic program included exploration of
ethical decision making.

6.59 6.32 / 1.04 0.27

35. Campus item: I spent a minimum of 6 hours a week working
on out-of-class assignments for each class enrolled.

6.10 6.42 / 0.85 -0.32

36. Campus item: The academic program as a whole required me
to synthesize information from multiple courses.

6.39 6.29 / 1.16 0.10

37. Source of information: Catalog and brochures (printed) 4.43 4.47

38. Source of information: Catalog (online) 6.44 5.95

39. Source of information: College representatives 5.41 5.58

40. Source of information: Web site 6.80 6.35

41. Source of information: Advertisements 4.56 4.39

42. Source of information: Recommendation from instructor or
program advisor

6.50 5.65

43. Source of information: Contact with current students and / or
recent graduates of the program

5.67 5.21

44. Factor to enroll: Ability to transfer credits 6.85 6.23
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45. Factor to enroll: Cost 6.55 6.38

46. Factor to enroll: Financial assistance available 6.32 6.32

47. Factor to enroll: Future employment opportunities 6.26 6.23

48. Factor to enroll: Reputation of institution 6.18 6.37

49. Factor to enroll: Work schedule 6.75 6.61

50. Factor to enroll: Flexible pacing for completing a program 6.85 6.63

51. Factor to enroll: Convenience 6.89 6.75

52. Factor to enroll: Distance from campus 4.55 5.26

53. Factor to enroll: Program requirements 6.39 6.48

54. Factor to enroll: Recommendations from employer 6.10 5.19
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So far, how has your college experience met your expectations? Average: 5.34 Average: 5.19 0.15
1=Much worse than expected 0% 1%

2=Quite a bit worse than I expected 0% 1%

3=Worse than I expected 5% 6%

4=About what I expected 17% 24%

5=Better than I expected 37% 24%

6=Quite a bit better than I expected 17% 15%

7=Much better than expected 22% 26%

Rate your overall satisfaction with your experience here thus far. Average: 6.17 Average: 5.84 0.33
1=Not satisfied at all 0% 1%

2=Not very satisfied 0% 2%

3=Somewhat dissatisfied 2% 4%

4=Neutral 2% 5%

5=Somewhat satisfied 8% 11%

6=Satisfied 45% 37%

7=Very satisfied 40% 37%

All in all, if you had to do it over, would you enroll here again? Average: 6.11 Average: 5.88 0.23
1=Definitely not 0% 2%

2=Probably not 2% 4%

3=Maybe not 5% 3%

4=I don't know 5% 6%

5=Maybe yes 5% 7%

6=Probably yes 22% 26%

7=Definitely yes 57% 49%
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