
 

  

Annual Assessment Report 
ASL English Interpreting BA/BS 

 

Faculty responsible for the Report 

Program Mission:  The American Sign Language and Interpreting Program at WWU prepares graduates to work as culturally responsible 

professionals providing excellent service to the Deaf Community. 
 



Annual Assessment Report 

Program Profile 
 

 2013-14 2014-15 

Majors (total, majors 1,2,3) 58 52 

Minors No Minor (only ASL 

Studies) 

No Minor (only ASL 

Studies) 

Concentrations (Add Rows 

if needed) 

NA NA 

Full Time Faculty 2 ASL Faculty  

1.5 Interpreting Faculty 

(One faculty promoted to 

Ass. Dean of Assessment 

and teaches half time.) 

2 ASL Faculty 

 

Part Time Faculty 2 1 

  

Program Delivery (HLC 3A3) 
 

Traditional on-campus ____X________ 

Online Program ____X________ 

Evening Cohort _____________ 

 

Analysis: 
We provide a great deal of support to students for successful completion of the program.  In addition to faculty availability, we have language 

specialists on campus daily for mentoring/tutoring.  The ASL and Interpreting program has a number of events for students to interact with Deaf 

people and each other. This builds relationships among students and within the local community.  The two majors are part of one program so there 

is a lot of overlap in activities. 



Several students are not graduating within 8 semesters do to the rigor of Internship.  This is not uncommon in this field as it is extremely 

challenging.  We also allow our students to complete internship in any state they wish to and some prefer to travel far and wide for an internship 

experience.  They are unable to do that and remain in classes on campus. 

We’ve been considering ways to address this situation for several years.  This year offered an online interpreting course for seniors in Internship.  

This gave them the flexibility to focus on internship including relocating to another area in the state or nation per their needs and desires.  This is 

not ideal as it removed some of the peer interaction from the course which impacts learning.  It also created a very small number of students in the 

on-campus section of Interpreting IV. 

One option is to make the decision that this major requires 9 semesters (4 academic years + 1 summer) and then clarify that in all of our materials 

and website so that students entering the program know up front.  This approach is done at other institutions offering this major and provides for 

greater student outcome.  This is an ongoing discussion among the program faculty.    

Outside Accreditation: 
The accrediting body for this field is the Commission on Collegiate Interpreter Education (CCIE) which is a relatively new accrediting body.  It was 

founded in 2006 and in 2008 became a member of the Association of Specialized and Professional Accreditors (ASPA).  Of the approximately 30 

four-year interpreting programs in the nation, 10 are currently accredited with CCIE.  This is not currently required by any certifying body for 

graduates.   

This is an accreditation that we have wanted to pursue.  The process takes approximately 2 years.  We have postponed applying for accreditation 

for two main reasons: 

1. We completed a major curriculum revision in 2010-2011 and we needed to have enough time to pass for assessment information to be gathered. 

2. We began an online degree completion program and we needed that program to be fully established before applying for accreditation.  It also 

utilized a great deal of curriculum development, administrative and teaching time from our faculty and we simply do not have the time 

available to begin such an enormous process. 

As we plan for this process, it is important to consider the enormous amount of time to gather information for the application.  Most universities 

provide release time to the key faculty members involved in the gathering of data and writing the application report.  In this rural area we expect to 

have some difficulty obtaining qualified adjuncts for the on campus classes that these faculty teach.  We will need to be intentional about 

identifying adjuncts and their availability before we begin the process.   

Program Objectives: (from most recent Assessment Plan) 
 



Objective 1. Theory and Knowledge Competencies that will embody the academic foundation and  

world knowledge that is essential to effective interpretation. 

Objective 2. Human Relations Competencies of interpersonal communicative skills that foster effective  

collaboration with colleagues, consumers and employers.  

Objective 3.  Language Skills Competencies for the effective use of American Sign Language and  

English  

Objective 4. Interpreting Skills Competencies for the effective ASL-English interpretation of a range of  

subject matter in a variety of settings.  

Objective 5.  Professionalism Competencies demonstrating application of professional standards and  

practices.  

Program Objectives Matrix (from most recent Assessment Plan) 
 

 Objective 1 Objective 2 Objective 3 Objective 4 Objective 5 

ASL101 I I I  I 

ASL120  I, A R  I 

ASL220 I, A R, A R M  

ASL345  R M * A  

ASL425  R    

ASL430 R R R   

ITP211 I R R I R 

ITP217 I R R I  

ITP301 R R R R  

ITP310 R R R R R 

ITP351 R R R R, A  

ITP375 R R R R R 

ITP380 M R R R R 

ITP410 R R R R R 

ITP450 M, A M R R M, A 

ITP475 M M, A M, A M, A M, A 

 



All objectives must be assessed either yearly or as articulated on a cycle. Objectives are not necessarily assessed each time they are listed as a 

Program objective for the course. The faculty in the program determine when the objective will be assessed, in which course, with which artifact, 

and what if any outside assessment will occur.  

Fill in the chart with Program Specific Content- Much of this can come from past annual reports. When identifying the methods, consider fall and 

spring courses and assignments to identify appropriate assessments for the objectives.  Best practices recommend multiple measures of assessment 

for each objective 

Assessment of Program Objectives 
 

Objective 1 

 

Theory and Knowledge Competencies that will embody the academic foundation and world knowledge that 

is essential to effective interpretation. 

Methods Research Paper 

Portfolio 

Ethics Case Study 

Benchmark Research Paper grade of C or better from 85% of the class 

85% of students complete every element of the portfolio for a grade of “C” or better. 

Ethics Case Study grade B or higher for 85% of the students 

Data Collected 

(course specific) 

 All information was collected through assignments in the course ITP 450 Senior Capstone.  

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

Nine seniors enrolled in ITP 450 Senior Capstone and all of them completed each of these assignments.  This 

included a research paper related to interpreting, a case study analysis of an ethical dilemma example, and a 

website portfolio.  The details of the portfolio are attached at the end of this document in Appendix A. 



Results/Outcomes Successful: 89% of the students earned a “C” or higher on the research paper.  Six students earned an “A,” 

two students earned a “C” and one student earned a “D.”   

Successful:  100% of the students completed every element of the website portfolio.  This benchmark was 

met and surpassed significantly.  Five students earned an “A” and 4 earned a “B.” 

Successful:  100% of the students met this benchmark.  Eight earned an “A” and one earned a “B.”  Last year 

only 47% met the benchmark.  Subsequently, ethical case studies had extra emphasis in class learning 

activities and a much better outcome was the result.   

Proposed changes 

to the assessment 

process 

The process for collecting this data was very effective and efficient.  The data supporting this report is 

available in Owlnet perpetually.  We do not recommend making any changes to this part of the assessment.   

Budget needs 

related to the 

objective? 

Currently students are able to create website portfolios through a free online platform.  If we ever reach a 

point where this has to be paid for we will need to address it.   

 

 

Objective 2 Human Relations Competencies of interpersonal communicative skills that foster effective collaboration 

with colleagues, consumers and employers.  

Methods Final Evaluation by Mentor Interpreter (ITP 475) 

 

Benchmark Achieve average of 3 on 6-point likert scale from Mentor Interpreter evaluation on questions relating to human 

relations competencies. 

Data Collected 

(course specific) 

ITP 451/475  Final Evaluation: Human Relations (Q3-9) evaluated a group of 4 students who completed their 

internship Spring 2015. The evaluations are from working interpreters who supervised the students in their 

internships. 



Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

During ITP 475 Internship students work with a supervising mentor interpreter who provides feedback to 

the program regarding the students’ success related to working with colleagues, consumers and employers.  

This document is used to gather assessment for other domains as well.  It is attached at the end of this report 

in Appendix B.  

 

Results/Outcomes ITP 451/475  Final Evaluation: Human Relations (Q3-9)  the group average (4 students) was 4.03 on the series 

of questions. All students exceeded the benchmark of 3.0. Evaluation is attached for review. 

Proposed changes 

to the assessment 

process 

After last year’s annual assessment, a review of the final evaluation was conducted as planned.    

The Internship Final Evaluation was reviewed to determine if all questions were still relevant or if any 

modifications needed to be made to the document. An email was sent to all mentors to see if there were 

issues they have with the document as one form of feedback. Also the program faculty reviewed the 

document to make sure it continued to align with program objectives. 

No changes were identified and this has been completed. 

Budget needs 

related to the 

objective? 

No budget needs. 

 

 

Objective 3 Language Skills Competencies for the effective use of American Sign Language and English  

Methods ASL Proficiency Assessment to enter the Interpreting program. 

Written English proficiency exam to enter the Interpreting program. 

Final Evaluation by Mentor Interpreter (ITP 475) 

Benchmark 85% of sophomores achieve at least 21/30 points. 



70% of juniors achieve an average of “good” (3) on a 6-point likert scale of ASL skills assessed through GoReact. 

80% of Seniors achieve an average of “good” (3) on a 6-point likert scale of ASL skills assessed through GoReact. 

85% of students achieve 70% or higher on the English exam. 

Final Evaluation by Mentor Interpreter (ITP 475) 

Data Collected 

(course specific) 

ITP 451/475 Final Evaluation: (Q10 and 11) Language Skills Competencies- evaluated a group of 4 students 

who completed their internship Spring 2015. The evaluations are from working interpreters who supervised 

the students in their internships. 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

The Mentor Interpreter evaluated Seniors during ITP 475 Internship.   

The ASL Proficiency in-house assessment was presented to sophomore students planning to enter 

Interpreting I during assessment days, which was evaluated by full time program faculty.   

The ASL skills of juniors and seniors were assessed through GoReact, an online platform, on assessment 

days.  The students were presented with a story in ASL that they watched twice.  They then recorded a re-

telling of the story in ASL.  A Deaf native user of ASL from outside the institution assessed their skills based 

on a 6 point likert rubric which can be seen in Appendix C.  

The English proficiency assessment was presented to all majors on assessment days.  

Results/Outcomes ASL 

Of the 12 sophomores that completed the assessment, 10 earned 21 or higher, therefore 83% of students met 

the benchmark.  While this does not meet the 85% benchmark it is close and a significant finding.   

Nine of the 12 juniors who took the assessment earned at least 21/30.   

All six seniors who completed the assessment earned at least 21/30. 

This demonstrates that the students progress in their ASL through all four years of the program. 

English 



All students were presented with an English proficiency exam. A total of 41 students completed this 

assessment.  

 

Overall, 60% of the students achieved a score of 70% or higher.  Last year only 28% of students earned 70 or 

higher on the English exam so this is a very significant improvement in one year.  Since students are still not 

reaching our benchmark, including Seniors who need to have strong English skills to pass the BEI 

certification in Missouri, this is an area that needs to be addressed.  We may need to add further English 

courses to the major, or identify more courses where further English education can be included. 

Mentor Evaluations 

Seniors were evaluated by their Mentor Interpreter during ITP 475 Internship.  The results are: 

ITP 451/475 Final Evaluation: Language Skills Competencies:  the group average (4 students) was 3.62 on the 

series of questions. All students met the benchmark of 3.0. Evaluation is attached for review. 

Proposed changes 

to the assessment 

Improvement has been made on the ASL skills assessment.  We still need a valid reliable and standard test 

that measures ASL acquisition.  The faculty have discussed using the ASL Proficiency Interview as a 

measure of ASL acquisition.  This is what other ITP’s use.  It is only conducted at Gallaudet University so it 
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process would be a neutral third party assessment.   

Budget needs 

related to the 

objective? 

The ASLPI, the American Sign Language Proficiency Interview costs $185 per student.  We feel that 

requiring it during the sophomore and senior years for each student would give us and each student some 

very clear, valid and reliable data regarding student learning and skill development in the program.  The 

students, either in course fees or paying directly, would absorb this cost.  We will consider the financial 

impact on students compared to the benefit of the ASLPI. 

 

 

 

Objective 4 Interpreting Skills Competencies for the effective ASL-English interpretation of a range of subject matter in a 

variety of settings.  

Methods What methods will be used to collect the data? 

Evaluation by Mentor Interpreter (ASL 475) Assessment Days Interpreting Skills Assessment by Outside Interpreters 

through GoReact. 

Benchmark What behavior or action will show that students succeed at the objective? What are the identified 

benchmarks that determine student success? 

Mentor Interpreter Evaluation: 

 Achieve average of 3 on 6-point Likert scale from Mentor Interpreter evaluation on questions relating interpreting 

skill competencies. 

Assessment Days: 85% of students will achieve at least 75/100 on the Interpreting Skill Evaluation Rubric. 

Data Collected 

(course specific) 

 ITP 451/475 Final Evaluation: (12-20) Interpreting Skills Competencies- evaluated a group of  students who 

completed their internship Spring 2015. The evaluations are from working interpreters who supervised the 

students in their internships. 

 

Data Collected  Both junior and senior students recorded an interpretation in GoReact (www.GoReact.com) and a 

http://www.goreact.com/


(Assessment Day, 

external tests, 

Senior 

Achievement) 

community interpreter logged in and assessed the skills of the students.  We used an outside assessor who is 

certified and has more than 20 years experience working with student interns. 

Results/Outcomes Successful. 

Of the 13 juniors who took the assessment, all but one met the benchmark including 7 who earned 80% or 

higher.   100% of seniors met the benchmark.  This is a significant finding. 

ITP 451/475 Final Evaluation: (12-20) Interpreting Skills Competencies- the group average (4 students) was 

3.18 on the series of questions. Three students exceeded the benchmark of 3.0, with 1 student unsuccessful 

with the benchmark.  

Proposed changes 

to the assessment 

process 

ITP 451/475 Final Evaluation: (12-20) Interpreting Skills Competencies- The Internship Final Evaluation was 

reviewed this year to determine if all questions are still relevant or if any modifications need to be made to 

the document.  Subsequently no changes were made as the measure is valid and reliable.   

The assessment rubric was also determined valid and not changed.  Benchmarks were clarified for assessors. 

It would be worth considering adding a review by faculty during the internship courses that would include 

a pre and post test. 

Budget needs 

related to the 

objective? 

We need to budget at least $300 per person assessing videos of students on GoReact.   We need two 

assessors, one Deaf and one Interpreter, so we need to plan for $600 to complete this assessment.  It’s one of 

our strongest measures of outcomes. 

We also need to budget for the use of GoReact.  We must pay for the amount of recorded minutes we use.  

We need to budget $300 for this. 

 

 

 

Objective 5 Professionalism Competencies demonstrating application of professional standards and practices.  



Methods What methods will be used to collect the data? 

 Mock Written Certification Exam (ASL 450) 

 Evaluation by Mentor Interpreter (ASL 475) 

Benchmark 85% of students achieve 75% or higher on the mock certification exam. 

Achieve average of 3 on 6-point Likert scale from Mentor Interpreter evaluation on questions relating to professional 

competencies. 

Data Collected 

(course specific) 

ITP 450 Two written exams, designed to be similar to written interpreter certification exams, were give to all 

students in the senior capstone course. 

ITP 451/475 Final Evaluation: (Q21-28) Professional Competencies- evaluated a group of 9 students who 

completed their internship Fall 2013 and Spring 2014. The evaluations are from working interpreters who 

supervised the students in their internships 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 NA 

Results/Outcomes  ITP 450 Mock Certification Written Exams:  

Nine students completed the exams as part of course requirements.  Outcomes were lower than expected.  

One exam was designed to mimic the knowledge requirements of the RID written exam.  The other was 

designed to mimic the BEI written English exam. 

Knowledge exam: Of the 9 students who took the exam, 3 earned 75% or higher, 2 earned 70% or higher, 2 

earned 60% or higher and 2 earned less than 50%.  

English exam:  Of the 9 students who took the exam, only 2 earned 75% or higher.  Six students earned 60 – 

74%.  One student fell below 60%.   



This is a significant finding. 

ITP 451/475 Final Evaluation: (Q21-28) Professional Competencies- the group average (4 students) was 3.5 on 

the series of questions. Two students exceeded the benchmark of 3.0, with 2 students did not meet the 

benchmark. 

Proposed changes 

to the assessment 

process 

ITP 451/475 Final Evaluation: (12-20) Interpreting Skills Competencies- The Internship Final Evaluation 

should be reviewed as Q27 and Q28 were left blank by many evaluators. Those two questions need to be 

reviewed for relevancy. This was recommended last year but not completed. 

ITP 450 Mock Certification Written Exams: We feel that it is important for both of the interpreting faculty to 

take the BEI and RID written exams.  This would give us a clearer picture of what is expected of candidates.   

Ideally, all students would be required to take and pass the written BEI prior to graduation.  This is a 

standard in other ITPs and could be adopted here.  We are considering adding the BEI written as a 

requirement of ITP 450. 

Budget needs 

related to the 

objective? 

It will cost between $150 and $200 to take the written RID exam.  It costs about $35 to take the written BEI. 

 

 

 

Analysis of Assessment: 
What concerns do you have about the data provided? In the results of the assessment, what worked and what did not work? Does the data represent an 

identifiable trend in the level of activity/ achievement/ accomplishment? Does the data represent an acceptable level of 

activity/accomplishment/achievement given our mission and values? (HLC 4B1). 

The soundest part of the assessment is the information provided to us by outside evaluators.  This includes mentor interpreters as well as the assessors 

we hired to review our students’ work.   

While our students are performing relatively well, there are a few areas of concern. They are as follows: 

 The English outcomes are still low 
 The majority of seniors did not meet the benchmark for the mock certification exams 



Analysis of the Assessment Process (Empirical & Non-Empirical) (HLC4B3) 
The mock written knowledge exam may not be the best measure of student success in this domain.  Evaluations by mentor interpreters are more 

valid and reliable.  Faculty should take the actual knowledge exam and work to create a more accurate mock exam. 

The mock English exam is very close to what is offered currently for the BEI.  Clearly we need to address the acquisition of English skills in the 

program.  Perhaps more English courses are need.  Perhaps we should develop a course specifically for interpreters that focus on English 

acquisition.  

To come into alignment with other programs, and to follow a standardized measure, we should implement the American Sign Language 

Proficiency Interview.  The cost is rather high at $185 per student.  Ideally, if we could have students take this their sophomore and senior year it 

would show us the progression of their language skills.  We suggest that the requirement become part of ASL IV and Senior Capstone.  Course fees 

would need to be added to cover the cost. 

Program Changes Based on Assessment: 
While we have added more English requirements to the major, clearly students need to continue in English development.  We need to consider 

ways to incorporate English learning in Interpreting courses.   

This is a difficult profession.  These skills are very difficult to learn.  While it is hard for faculty members to give students low scores on assignments 

in class, this is a discussion the program faculty clearly need to have.  One of the reasons some students are performing poorly may be related to 

their passing courses in which they really did not master the skills they needed to be successful in the next course.  The program faculty voted and 

passed the implementation of using a higher benchmark for grades overall.  Beginning Fall 2015 faculty will require 94%, 84%, 74%, 64% 

respectably for grades of A, B, C, and D. 

General Education Assessment:  
Because sign language interpreters work in every imaginable setting, general education is critical to their success.  Information learned in these classes is 

reinforced through the wide variety of texts that students interpret throughout their program of education here.  

Program Activities: 
Student Performance Day Activities (Assessment Day): 

Students complete several assessments over these two days.  We administer a written English exam to all the students.  We administer a “re-telling” 

of a story.  They watch a story presented in ASL and then they re-tell that story in ASL while being recorded.  This video is then assessed by a 

native user of ASL who is not a part of this program.  This checks both comprehension and language skills.  We also administer an interpreting 

assessment to juniors and seniors.  This is evaluated by an interpreter outside of WWU.   In addition to this, students create an interpretation that is 

also evaluated by an outside mentor.   



Senior Achievement Day Presentations: 

Students who have completed internship return to WWU the week of final exams and give a presentation regarding their internship experience, 

what they learned, what they would have done differently, and provide advice for the next group of students.  The attendance of this has been 

somewhat haphazard and faculty are considering ways to increase attendance, increase the number of seniors who participate, and increase the 

number of visitors from the Deaf and interpreter communities.  One idea is for students to record a presentation and either be there in person or 

skype/VP into the session to answer questions.   

Service Learning Activities: 

Throughout this program students are required to provide volunteer hours working in the Deaf community.  This is usually a class requirement.  

Therefore, all of our students complete on average 8 to 10 hours per class per semester of volunteer work.  We hope to partner more with MSD next 

year to increase this even more.  We are planning to establish an official program for students to volunteer in low risk basic language settings that 

are not covered by the ADA.  

Program Sponsored LEAD Events: 

This year cultural events were held to expose more students on campus to ideas related to culture and Deaf culture.  The cross-cultural game “Bafa-

Bafa” was done during one Lead event, and several ASL films were shown at other Lead events.  A deaf “city” was created and visitors had to visit 

a Deaf bank, a Deaf post office, etc.  It was very successful and appeared on the local news.  

Student Accomplishments: 

Students participated in a number of activities and several worked above and beyond what was asked.  Two students wrote two grants for the 

interpreting program that have been submitted.  Two students served as an SSP for a Deafblind man during the state interpreter conference.  

Several students served at the same conference as student representatives.  Two students took large leadership roles in the Hands Up! Club 

activities and events.  Students also coordinated an event for the ASL Honor Society. 

Shelby grant 

Faculty Accomplishments: 

Barbara Garrett presented at the Missouri Interpreter’s Conference and was invited to a week-long seminar in Texas regarding the BEI (our new 

certification system in Missouri).  She also served on several task forces for the Commission for the Deaf and Hard of Hearing.   Becky Davis 

presented at the same conference.  Shauna Ward established the ASL Honor Society. 

Alumni (Recent Graduates) Accomplishments (past year graduating class): 

A review of alumni on Facebook and from personal contact, 5 of last year’s graduates are certified working interpreters or are working in an area 

that does not yet require certification.  Four grads are working in related fields.  Two graduates are not working in the field and 2 are unknown.   



Appendix A 

ITP 450 Senior Capstone Portfolio Project  

Each student will create a web-based portfolio in the form of a website that can be used to showcase his/her interpreting work and professional 

profile elements.   The end product is intended for practical functionality and can be used in concert with a formal letter of introduction when 

applying for an interpreting or interpreting internship position. The portfolio elements and website should be professional in every way. Students will 

demonstrate their websites to students in class and in the Interpreting program as a Lead Event toward the end of the semester. As this is a large 

undertaking, portions of this assignment will be due throughout the semester. Please check the course schedule.  

The design, professional appearance, and creativity is worth 100 points and is due at Midterm. The content and final project is worth 200 points and 

due at the end of the semester. This is a total of 300 points for this assignment.  

The following elements will constitute the project:  

1. Welcome page  

2. Brief Biography of yourself 

a. Create video biography in ASL  

b. Create a written biography for the webpage  

c. Include why you want to be or are an Interpreter  

3. Three “cold” (not rehearsed, but prepared the same as you would for a real-life assignment) samples of your interpreting that are at least 10 

minutes and not longer than 15 minutes:   

a. ASL to English – include the source text with your English interpretation in the video 

b. English to ASL – Include the source text (should be a video) in a small window and yourself signing in a larger window.   

c. Interactive – use split screen 

4. Resume – on webpage AND as a pdf downloadable file  

5. Cover Letter example – pdf downloadable file only 

6. An ethical dilemma scenario for a Case Study for interpreting and your essay/analysis of how you would work through the case study and come 

to a decision with support for your reasoning.  

7. Your research paper in pdf downloadable format 

8. A video and written explanation of your current status and goals regarding your career and credentials and your current status toward national 

certification.   

 

  



Appendix B 

Internship (ITP 475) 

Mentor Evaluation   

Student: 

Mentor: 

Date: 

 

For each of the competency areas identified, determine a numerical value that best describes the intern’s performance and place this in the blank preceding each 

statement.  Please provide any additional comments in the spaces provided.  The following criteria may be used for determining numerical values. 

 

5-Meeting Expectations of a Professional Interpreter 

The student demonstrates a level of knowledge, vocabulary, and skill that is consistent with a professional, licensed/certified interpreter.  The student is 

able to work as an equal team member in the interpreting process, the vocabulary and signing skills are that of a professional interpreter, showing 

exemplary understanding of the interpreting process and their own personal process.  

4- Exceeding expectations of an internship student. 

The intern demonstrates a level of knowledge, vocabulary and skill that is superior to the average student. The intern is able to produce an equivalent target 

message more frequently than expected of the average student. The student shows remarkable understanding of the interpreting process, and behaves in a 

consistent manner. 

3- Meeting all expectations of an internship student. 

The intern possesses a basic foundation of core interpreting and linguistic skills, and is beginning to understand how to synthesize the source message into 

a more accurate representation of the target language.  The intern is exhibiting a student’s level of understanding and competency. 

2- Meeting some expectations of an internship student; extra work is needed. 

The intern demonstrates limited interpreting and/or linguistic skills and limited comprehension of the overall task.  The intern is experiencing difficulty in 

applying feedback to their work and is not performing at an acceptable level.   

1- Does not meet expectations of an internship student 



The intern is performing in a manner that is inconsistent with a professional interpreter and/or not in accordance with the RID or MICS Code of Ethics.  

The intern is in jeopardy of not successfully completing the internship. 

0- Not applicable at this time 

 

Theory and Knowledge Competencies 

1) _____ Able to compare and contrast linguistic characteristics in a variety of source text  

examples.  

2) _____ Ability to discuss professional and ethical decision-making in a manner  

consistent with theoretical models and standard professional practice. 

Human Relations Competencies 

3) _______Demonstrated collegiality by showing respect and courtesy to colleagues,  

consumers and employers 

4) ______ Demonstrated professional behavior by taking responsibility for the work. 

5) _____ Demonstrated respect for ASL, English and contact varieties of ASL by using  

cultural norms appropriate to each language while conversing and interpreting.  

6) _____ Was able to recognize and respect cultural differences among individuals  

through appropriate behavior and communication. 

7) _____ Was able to collaborate successfully with participants and team members. 

8) _____ Showed responsibility in completing preparatory work when given the  

opportunity.  

9)_____ Demonstrated an understanding of professional boundaries by following  

generally accepted practices as defined by the Code of Ethical Conduct.  



 

Language Skills Competencies 

10) _____ Demonstrated proficiency and flexibility in their native language (English) by  

effectively communicating in a wide range of situations, with speakers of various ages and backgrounds.  

11) _____ Demonstrated near-native like communicative competence and flexibility in  

their second language (ASL).  

 

Interpreting Skills Competencies 

 

12) _____Demonstrated skill in applying academic and world knowledge during consecutive interpretation.  

 

13) _____ Demonstrated skill in using cultural adjustments while maintaining the  

integrity of the interpreting process and producing a successful interpretation.  

14) _____ Demonstrated ability to integrate academic and world knowledge during  

simultaneous interpreting.  

15) _____ Demonstrated the ability to analyze the effectiveness of an interpretation  

generated by self or peers, applying contemporary theories of performance assessment and peer review. (demand-control) 

16) _____ Able to effectively team interpret during consecutive and simultaneous low- 

risk interactional assignments.  

17) _____ Demonstrated flexibility in transliterating or interpreting through recognition  

of the language of the D/deaf or hard of hearing consumers.  



18) _____ Demonstrated flexibility to make adjustments to the interpretation based on  

consumer and/or mentor feedback.  

19) _____ Demonstrated the ability to use technology and equipment specific to  

ASL/English Interpreting.  

20) _____ Student demonstrated skill in implementing lag time accurately. 

 

 

Professional Competencies 

21) _____ Demonstrated planning skills in preparing for assignments.  

22) _____ Demonstrated successful professional judgment in selection of clothing for  

assignments.  

23) _____ Demonstrated professional integrity by arriving to assignments in a  

timely manner.  

24) _____ Demonstrated flexibility in adapting to changes that arise during interpreting  

assignments.  

25) _____ Demonstrated self-awareness and discretion by monitoring and managing  

personal and professional behaviors.  

26) ____ Demonstrated professional integrity by avoiding conflicts of interest, adhering  

to the Code of Ethical Conduct, and applying standard professional business practices.  

27) _____ Demonstrated commitment to the interpreting profession by becoming a  

member of and participating in professional organizations and activities.  



28) _____ Demonstrated commitment to the D/deaf community by supporting and  

contributing to D/deaf related organizations and activities.  

 

Place an “X” in the space indicating the level of skill you believe the intern has demonstrated. 

Skill Strong Good Fair Weak N/A 

Oral Communication Skills      

Critical Thinking Skills      

Interpersonal Skills      

Flexibility      

Dependability      

Listening Skills (feedback)       

Receptive Skills      

Consecutive Interpreting      

Simultaneous Interpreting      

Target to match consumer’s needs      

Cultural Awareness      

Self Analysis      

Understanding Source Language       

Target Message Equivalency      

Fingerspelling      

Ethical Behavior/Professionalism      

 



Briefly describe the experience provided the student during the semester (e.g. number and types of assignments and activities). 

 

 

 

 

 

 

Comment on performance areas in which the student was outstanding (exceptional work that exceeded expectations). 

 

 

 

 

 

 

 

Summarize the student’s strengths and areas for further development.  

 

 

 

 

 

Is there anything that WWU’s ASL/English Interpreting Program could do to further support the educational process and/or the intern’s experience? 



 

 

 

 

Performance Rating 

Considering all aspects of the internship experience, how would you rate the student’s overall performance:  

Satisfactory   Unsatisfactory    Incomplete 

 

 

_________________________             __________ 

Signature                     Date 

 

 

 



Appendix D 

ASL Re-telling Skills Rubric [Final] 

ASL Vocabulary Knowledge 

Poor  

Very basic vocabulary use 

Fair  

Some good use of vocabulary 

Good  

Broad use of vocabulary 

Very Good  

Very broad vocabulary 

Excellent  

Close to Native-like 

 

ASL Production 

1  

A few understandable language with many 

misproductions 

2  

Generally clear with many 

misproductions 

3  

Fairly clear with more than some 

misproductions 

4  

Clear (may have a few minor 

misproductions) 

5  

Very 

Clear 

 

ASL Fluency/Rate 

1  

Very slow 

2  

Slow to moderate 

3  

Moderate 

4  

Good - near normal 

5  

Very good - normal 

 

ASL Grammar 

1  

Basic use of a very few grammatical 

structures 

2  

Basic use with some grammatical 

structures 

3  

Fair use of many grammatical 

structures 

4  

Good use of many grammatical 

structures 

5  

Very good use of several grammatical 

structures 

 

Non-Manual Markers 

1  

Little to no use 

of facial 

grammar. 

2  

Fair use of non-manual markers. A few 

topic markers and may or may not 

include adjectivial information. 

3  

Good use of non-manual markers. 

Several topic markers and a few 

adjectives are included. 

4  

Very good use of Non-Manual markers. 

Includes many topic markers and some 

adjective information. 

5  

Very good use of Non-Manual markers. 

Close to normal. Includes all topics and 

most adjective information. 

 

Fingerspelling 

1  

Fingerspelling is usually not 

produced accurately and very 

hard or impossible to 

understand. 

2  

Fair use of fingerspelling. Speed is 

slow or too fast and handshapes are 

not always correct. Difficult to 

understand. 

3  

Good use of fingerspelling. 

Speed helps make it 

understandable but may not 

appear normal. 

4  

Very good. Fingerspelling is clear 

and understandable with most of the 

handshapes and movements accurate. 

5  

Normal. Fluid, correct handshape 

and movement and appropriate 

speed. Very understandable. 

  

ASL Comprehension 

1  

Appears to understand very 

little of the story 

2  

Appears to understand some 

parts of the story 

3  

Appears to understand a fair 

amount of the story 

4  

Appears to understand most of the 

elments of the story 

5  

Appears to understand all elements of the 

story including classifiers. 
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Appendix E 

Rubric for Assessing Interpreting Skills 

Category Point Score 

0-1-2-3-4-5 

 

10-11-12-13-14 

 

15-16-17 

 

18-19 

 

20 

Grammatical Structure: 
measures the degree to which the information in an 

interpretation is grammatically acceptable in the 

language choice made. 

There are no 

marked grammar 

utterances, the 

message is hard to 

understand. 

Lacks conformity to 

the conventions of 

signed and spoken 

communication and 

detracts from the 

message. 

Sometimes 

conforms to the 

conventions of 

signed and spoken 

communication. 

Usually conforms 

to the conventions 

of signed and 

spoken 

communication. 

Always conforms 

to the conventions 

of signed and 

spoken 

communication. 

Content 
measures the accurate and consistent interpretation of 

equivalent information from the source language to the 

target language. Effective conveyance of information 

is dependent upon information being conveyed in 

context. 

The content is not 

conveyed, not able 

to understand the 

message. 

Content is not 

conveyed in a 

culturally 

successful manner. 

Some content is 

conveyed in a 

culturally 

successful manner. 

Most content is 

conveyed in a 

culturally 

acceptable manner. 

All content is 

conveyed in a 

culturally 

successful manner. 

 Point Score 

0-1-2 

 

4-5 

 

6-7 

 

8-9 

 

10 

Affect 
measures the extent to which the interpretation 

accurately conveys the speaker’s affect. Affect is the 

emotive tone used by the speaker and is demonstrated 

by the speaker’s use of intonation, rhythm and stress, 

sign size, and non-manual behaviors. 

The affect of the 

source language is 

not conveyed. 

Affect is not 

conveyed 

accurately – 

minimal emotive 

tone, rhythm and 

stress, and non-

manual behaviors. 

Some affect is 

conveyed 

accurately with 

emotive tone, 

rhythm and stress, 

and non-manual 

behaviors. 

Affect is conveyed 

mostly accurately 

with good use of 

emotive tone, 

rhythm and stress, 

and non-manual 

behaviors. 

Affect is conveyed 

accurately at all 

times, using 

appropriate 

emotive tone, 

rhythm and stress, 

and non-manual 

behaviors. 

Articulation 
refers to the production quality of signing and the 

production quality of speech that is displayed during 

the interpretation. 

Production quality 

of signs and speech 

is unclear and 

difficult to 

understand. 

Production quality 

of signs and speech 

is a mix of clear and 

unclear. 

Production quality 

of signs and speech 

is accurate 

sometimes. 

Production quality 

of signs and speech 

is clear and 

accurate most of 

the time. 

Production quality 

of signs and speech 

is clear and 

accurate always. 

Intent 
measures the extent to which the goal(s) of the source 

language is represented in the target language. It 

includes message equivalence and neutrality of the 

interpretation. 

Target language 

does not convey 

intent or 

equivalency of the 

source language. 

Interpretation is not 

neutral. 

Target language 

includes minimal 

message 

equivalence, and 

intent is minimally 

conveyed.  

Interpretation is 

Target language 

sometimes conveys 

the intent and 

equivalence of the 

source language.  

Interpretation is 

somewhat neutral. 

Target language 

usually conveys 

they intent and 

equivalency of the 

source language.  

Interpretation is 

mostly neutral. 

Target language 

always conveys the 

intent and 

equivalency of the 

source language.  

Interpretation is 

always neutral. 



minimally neutral. 

Constructed Action/Dialogue 
is the identification of who is acting and their actions 

or who is speaking and their speech. In ASL, this is 

commonly done through the use of body shifting, eye 

gaze, facial expressions, sign size and style, head 

movement and body postures and pauses. In English, 

this is commonly done through the use of vocal 

inflection and other modulations, such as speed, style, 

volume and pausing. 

Constructed 

action/dialogue is 

unclear and 

confusing. 

Constructed 

action/dialogue is 

occasionally 

(rarely) conveyed 

accurately. 

Constructed 

action/dialogue is 

sometimes 

conveyed 

accurately. 

Constructed 

action/dialogue is 

usually conveyed 

accurately. 

Constructed 

action/dialogue is 

always conveyed 

accurately. 

Language Match 
is influenced by the consumer and includes lexical 

preferences. In the case of multiple consumers of the 

same language, the language match may also be 

influenced by multiple lexical and grammatical 

preferences of the consumers. 

Language does not 

match the language 

of the consumers. 

Language 

occasionally 

(rarely) matches the 

language of the 

consumers. 

Language 

sometimes matches 

the language of the 

consumers. 

Language usually 

matches the 

language of the 

consumers. 

Language always 

matches the 

language of the 

consumers. 

Use of Space 
is a general category of devices that are used to 

demonstrate physical and/or grammatical relationships. 

These devices are frequently influenced by the actual 

surroundings or through the manipulation of imaginary 

items in the signer’s environment. Examples of use of 

space in sign language include: pointing for 

pronominal reference, movement of the verb to 

identify the subject and object, and various uses of 

classifiers. Also included in this category is the use of 

various strategies for listing items and the possible 

subsequent comparison or grouping of those items. 

Space is not used or 

interpreted 

accurately or 

effectively. 

Space is 

occasionally 

(rarely) used or 

interpreted 

accurately. 

Space is sometimes 

used or interpreted 

accurately. 

Space is 

often/mostly used 

or interpreted 

accurately. 

Space is always 

used or interpreted 

accurately. 

 

 

  



COURSE MATRIX/Curriculum Map 

 

Domain 1: Theory and Knowledge Competencies 

This cluster of competencies embodies the academic foundation and world knowledge essential to effective interpretation. 

 

 ASL 
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er 
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ASL 
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re 
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ng 
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ASL 
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Sr 

Caps
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ITP 

475 
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. 

PSY/

SWK 

Elec 

1.1 Demonstrate a basic 

foundation of world knowledge 

and cultural literacy for both 

the mainstream culture and 

Deaf culture. 

 X  X          X X  

1.2 Apply linguistic, cross-

cultural and interpretation 

theories. 

     X X X X X X X X X X  

1.3 Discuss ethical decision 

making processes for 

professionals based on 

philosophical reasoning and 

values. 

  X         X X X X  

1.4 Demonstrate knowledge of 

current literature in the 

Interpreting profession. 

     X      X X X   
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2.1 Demonstrate collegiality 

and respect for colleagues and 

X X X X X X X X X X X X X X X X 

2.2 Demonstrate professional 

ethical behavior. 

  X     X X X X X X X X  

 

 

 

 ASL 

101 

Care

er 

Semi

nar 

ASL 

120 

Deaf 

Cultu

re 

ASL 

220 

Ethic

s & 

Dec 

Maki

ng 

ASL 

330 

ASL 

Lit 

ASL 

425 

Lingu

istics 

of 

ASL 

ITP 

211 

Theo

ry of 

Interp 

ITP 

217 

Com

p 

Trans

lation 

ITP 

301 

Interp 

I 

ITP 

351 

Interp 

II 

ITP 

375 

Interp 

III 

ITP 

380 

Interp 

IV 

ITP 

310 

Interp 

in 

Adv 

Sett I 

ITP 

410 

Interp 

in 

Adv 

Sett 

II 

ITP 

450 

Sr 

Caps

tone 

ITP 

475 

Intern

. 

PSY/

SWK 

Elec 

3.1 Demonstrate proficiency 

and flexibility in English. 

X X X X X X X X X X X X X X X X 

3.2 Demonstrate proficiency in 

ASL. 

     X X X X X X X X X X  

 

 

 

Domain 2: Human Relations Competencies 

This cluster of interpersonal competencies fosters effective communication and productive collaboration with colleagues, consumers, and employers. 

Domain 3: Language Skills Competencies 

This cluster of competencies relates to the use of American Sign Language and English.  



   

  

Domain 4: Interpreting Skills Competencies 

This cluster of technical competencies are related to effective ASL-English interpretation of a range of subject matter in a variety of settings. 
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4.1 Integrate academic and 

world knowledge during 

interpretations using 

appropriate cultural 

adjustments, while managing 

internal and external factors 

and processes, in a manner 

that results in accurate and 

reliable interpretations in both 

ASL and English. 

       X X X X X X X X  

4.2 Analyze the effectiveness 

of interpreting performance 

generated by self and peers by 

applying contemporary 

theories of performance 

assessment and peer review. 

     X X X X X X X X X X  

4.3 Demonstrate the ability to 

effectively team interpret. 

         X X X X X X  

4.4 Demonstrate language 

matching skills based on 

interactions with consumers. 

           X X X X  

4.5 Effectively negotiates 

meaning, applies strategies for 

clarification, in ASL and 

English while interpreting. 

          X X X X X  

4.6 Demonstrate the ability to 

use technology and equipment 

related to ASL English 

interpreting. 

     X X X X X X X X X X  



   

  

 

 Objective 1 Objective 2 Objective 3 Objective 4 Objective 5 

ASL101 I I I  I 

ASL120  I, A R  I 

ASL220 I, A R, A R M  

ASL345  R M * A  

ASL425  R    

ASL430 R R R   

ITP211 I R R I R 

Domain 5: Professionalism Competencies 

This cluster of competencies are associated with professional standards and practices. 
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5.1 Demonstrate a 

commitment to life-long 

learning. 

     X        X X  

5.2 Demonstrates professional 

planning, self-awareness, and 

integrity. 

  X         X X X X  

5.3 Demonstrate awareness of 

community resources that 

could or do serve D/deaf 

people. 

 X X           X X  

5.4 Demonstrate knowledge of 

state and national interpreter 

certification and/or licensure 

and the implications of these 

systems on the employment of 

interpreters. 

     X      X X X X  

5.5 Identify the scope and 

authority of state and federal 

laws impacting D/deaf people 

and interpreters. 

 X    X        X   



   

  

ITP217 I R R I  

ITP301 R R R R  

ITP310 R R R R R 

ITP351 R R R R, A  

ITP375 R R R R R 

ITP380 M R R R R 

ITP410 R R R R R 

ITP450 M, A M R R M, A 

ITP475 M M, A M, A M, A M, A 

 

I – Introduced 

R – Reinforced 

M – Mastery 

A – Assess 

 

 

 

 

 

 

 

 

 

 

 

 

 



   

  

Assessment Rubric 

Annual Assessment Report 
Assessment 

Component 

Assessment 

Reflects Best 

Practices 

Assessment Meets 

the Expectations 

of the University 

Assessment 

Needs 

Development 

Assessment is 

Inadequate 

Comments: 

Learning 

Outcomes 

 Program 

learning 

outcomes 

are aligned 

to national 

standards  

 

 Measurable 

program learning 

outcomes.  

 Learning 

outcomes are 

clearly 

articulated.  

 Program 

learning 

outcomes have 

been identified 

and are 

somewhat 

measurable 

 

 Program 

learning 

outcomes are 

not clear or 

measurable 

 Bc I know 

this to be 

true, but 

need to 

acknowledge 

these are 

aligned. 

Assessment 

Measures 

 Multiple 

measures 

are used to 

assess a 

student-

learning 

outcomes. 

 Rubrics or 

guides used 

are 

provided.  

 All 

measureme

nts are 

clearly 

described. 

 Specific 

measures are 

clearly identified 

 Measures relate 

to program 

learning 

outcomes.  

 Measures can 

provide useful 

information 

about student 

learning.  

 

 Some 

measurements 

are described, 

but need further 

description. 

 Assessment 

measures do 

not connect 

to learning 

outcomes 

(objectives).  

 Assessment 

measures are 

not clear. 

 No 

assessment 

measures are 

established. 

 Can reduce 

text in the 

data portion 

by using the 

appendix 

section more. 

Assessment 

Results 

 All learning 

outcomes 

are 

assessed 

annually; or 

a rotation 

schedule is 

provided. 

 Data are 

collected 

and 

analyzed to 

evaluate 

 A majority of 

learning 

outcomes 

assessed 

annually. 

 Data collected 

and aggregated 

are linked to 

specific learning 

outcome(s). 

 Standards for 

student 

performance and 

 Data collected 

and aggregated 

for at least one 

learning outcome 

(objectives). 

 Data collection is 

incomplete  

 Standards for 

student 

performance and 

gaps in student 

learning are not 

identified. 

 Learning 

outcomes are 

not routinely 

assessed. 

 Routine data 

is not 

collected. 

 N/A 

Program is 

too new to 

have 

collected 

assessment 

   



   

  

prior 

actions to 

improve 

student 

learning.  

 Standards 

for 

performanc

e and gaps 

in student 

learning are 

clearly 

identified. 

gaps in student 

learning are 

recognized. 

data. 

 

 

 

Assessment 

Component 

 

 

 

Assessment 

Reflects Best 

Practices 

 

 

 

Assessment meets 

the expectations 

of the University 

 

 

 

Assessment needs 

Development 

 

 

 

Assessment is 

Inadequate 

 

 

 

Comments: 

Faculty 

Analysis and 

Conclusions 

 All faculty 

within the 

program 

synthesize 

the results 

from 

various 

assessment 

measures to 

form 

conclusions 

about each 

learning 

outcome. 

 Includes 

input from 

adjunct 

faculty. 

 Includes 

input from 

outside 

consultant. 

 Program faculty 

receive annual 

assessment 

results and meet 

to discuss 

assessment 

results.  

 Specific 

conclusions 

about student 

learning are 

made based on 

the available 

assessment 

results. 

 Some program 

faculty receive 

annual 

assessment 

results 

 Faculty input 

about results is 

sought 

 Faculty 

input is not 

sought. 

 Conclusions 

about 

student 

learning are 

not 

identified. 

 N/A 

Program 

recently 

started or 

too few 

graduates to 

suggest any 

changes. 

   

Actions to  A  Description of  Adjustments to  No actions   



   

  

Improve 

Learning and 

Assessment 

comprehen

sive 

understand

ing of the 

program’s 

assessment 

plan and 

suggestions 

for 

improveme

nt. 

 Clearly 

stated 

adjustment

s in 

curriculum 

as a result 

of 

assessment 

data.  

 Actions are 

innovative 

in approach 

in attempt 

to improve 

student 

learning. 

the action to 

improve learning 

or assessment is 

specific and 

relates directly to 

faculty 

conclusions 

about areas for 

improvement.  

 Description of 

action includes a 

timetable for 

implementation 

and identifies 

who is 

responsible for 

action 

 Actions are 

realistic, with a 

good probability 

of improving 

learning or 

assessment. 

the assessment 

plan are 

proposed but not 

clearly connected 

to data 

 Minimal 

discussion of the 

effectiveness of 

the assessment 

plan; minimal 

discussion of 

changes, if 

needed. 

are taken to 

improve 

student 

learning. 

 Actions 

discussed 

are not 

connected to 

data results 

or analysis. 

 N/A 

Program 

recently 

started or 

too few 

graduates to 

suggest any 

changes. 

 

 

Additional Comments:  

 

The program should set a goal/benchmark for enrollment and persistence/retention of students.  

 

It might help with clarification if the report stated the course number in the benchmarks. I have 

recommended to several programs to make the descriptions if they are longer as assignment sheets and 

add them at the end of the report. This will help keep the data charts more concise and easier to follow 

(in theory). 



   

  

 

Need to add a row under all the courses listed in the program for assessment day stuff so that the full 

rotation is easily accessible and it is clear in one view that there are multiple forms of assessment 

happening.  

 

An action item might be to rework the program content areas to read more like objectives. This would 

help solve some confusion as to the program vs course objectives.  

 


