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Annual Assessment Report 

Program Profile 
 

 2012-2013 2013-2014 

Majors (total, majors 1,2,3) 14 12 

Minors 2 6 

Concentrations (Add Rows 

if needed) 

  

Full Time Faculty 4 4 

Part Time Faculty 0 0 

 

Combine all major students. If your discipline has a secondary education certification component, you 

will need to indicate that in the title of this report unless you are submitting a separate report for the 

education component.   

*If your discipline is a major with one or multiple concentrations, that information needs to be 

included as separate content. Report the number of declared students by concentration and each 

concentration will need a separate assessment section.  

Program Delivery (HLC 3A3) 
 

Traditional on-campus _____X_______ 

Online Program ____________ 

Evening Cohort _____________ 

Program Retention Numbers:  
 

Retention:  IPEDS definition. (The percentage of students entering fall freshman year who are retained 

through the fall of the sophomore year) This does not include transfers. 

Persistence: the number of students who continue to make progress towards the degree from year to 

year within the program. 

Graduation Rate: from the incoming fall cohort of students how many graduated within 4 and 6 year 

national average 

Analysis: 
In the last five years, the English department has reached an average of between 10-15 majors. Some 

years, like academic years 2009-2010 and 2010-2011 when enrollments University-wide were at historic 

highs, numbers of English majors were also at their highest points. When enrollment declined during the 

2011-2012 academic year, the number of English majors declined in tandem. This year’s number of 



   

  

English majors is within the expected range of 10-15 majors which has been established over the past 

five years. 

Given steady enrollment levels across the University, we anticipate a modest growth in the number of 

students declaring English as their major. This is based on the increased visibility of English-major 

centered activities on campus, through clubs like Sigma Tau Delta, Writers Ink, and the Reel Fanatics, 

and through the stability we offer as a department with a core of four experienced faculty members with 

PhDs.  Considering these factors, we anticipate growth to between 15-20 majors over the next five 

years.  

Outside Accreditation: 
Is your program accredited by outside accreditor? No. An outside assessor was brought in for our five 

year program review in academic year 2012-13, and this seemed sufficient. 

Is accreditation available for your program? No. 

Are you making strides to attain accreditation? If no, why not? There is neither a tradition nor a need 

for outside accreditation. 

 

 

Program Objectives:   
 

Objective 1. Students will incorporate detailed, well developed analysis and synthesis of literary,  

rhetorical, and / or research elements into compelling textual interpretations. 

Objective 2. Students will posit sophisticated exploration concerning the manner(s) in which external  

factors—i.e., cultural and historical contexts, aesthetic and intellectual traditions—inform texts. 

Objective 3.   Students will apply established critical and theoretical orientations to offer convincing  

interpretations of texts, both individually and in relation to larger canonical concerns. 

Objective 4.  Students will reflect substantively on their growth as writers and scholars. 

 

 

 

Program Objectives Matrix (from most recent Assessment Plan) 
 

 Objective 1 Objective 2 Objective 3 Objective 4 Semester 

assessed 

ENG210 A A   Fall 

ENG218 A   A Spring 



   

  

ENG222 A A   Spring 

ENG280 A  A  Fall 

ENG302  A  A Fall odd 

ENG 308 A   A Spring 

ENG316  A A  Spring 

even 

ENG 327  A A  Spring 

odd 

ENG440 A A A A Fall 

 

 

Assessment of Program Objectives 
 

Objective 1 

 

Students will incorporate detailed, well developed analysis and synthesis of literary, 

rhetorical, and / or research elements into compelling textual interpretations 

Methods Students’ mastery of objective one will be assessed by collecting and 

scoring the following artifacts: 

 ENG 210: Comprehensive film analysis 

 ENG 218: Essay interpreting exquisite corpse poem 

 ENG 222: Rhetorical Analysis of a collection of articles 

 ENG 280: “Disagree with a critic” essay 

 ENG 308: Oral presentation on outside writer 

 ENG 440: Senior seminar final project 

Benchmark  ENG 210: 75% of students assessed as developing or better  

 ENG 218: 75% of students assessed as developing or better 

 ENG 222: 75% of students assessed as developing or better 

 ENG 280: 75% of students assessed as developing or better 

 ENG 440: 100% of students assessed as developing or better 

Data Collected 

(course specific) 

  ENG 210: Comprehensive film analysis—33 students 

 ENG 218: Essay interpreting exquisite corpse poem—not assessed  

 ENG 222: Rhetorical Analysis of a collection of articles—24 students 

 ENG 280: “Staking your claim” essay—24 students 

 ENG 308: Oral presentation on outside writer—4 students 

 ENG 440: Senior seminar final project—5 students 

Descriptions of all assignments are appended below. 



   

  

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 Sophomores to seniors submitted an essay written for class, and then 

discussed it with faculty during a scheduled interview during assessment 

day to determine if it met objective one. 

Results/Outcomes  Course-specific data is appended below. Student performance met 

established benchmarks for objective one. 

Proposed changes 

to the assessment 

process 

Faculty will meet at the start of each semester to articulate which 

objectives will be assessed in which courses. 

 

Budget needs 

related to the 

objective? 

Are there any budget needs for the program to make the assessment 

more effective? 

 

 

Objective 2 Students will posit sophisticated exploration concerning the manner(s) in which external 

factors—i.e., cultural and historical contexts, aesthetic and intellectual traditions—inform 

texts 

Methods Students’ mastery of objective two will be assessed by collecting and 

scoring the following artifacts: 

 ENG 210: Comprehensive film analysis  

 ENG 222: Paper on ancient rhetorical theory 

 ENG 302: Instructional manual 

 ENG 316: Comprehensive film analysis 

 ENG 327: Comprehensive film analysis 

 ENG 440: Senior seminar final project 

Benchmark  ENG 210: 75% of students assessed as developing or better 

 ENG 222: 75% of students assessed as developing or better 

 ENG 302: 75% of students assessed as developing or better 

 ENG 316: 80% of students assessed as developing or better 

 ENG 327: 80% of students assessed as developing or better 

 ENG 440: 100% of students assessed as developing or better 

Data Collected 

(course specific) 

  ENG 210: Comprehensive film analysis—33 students 

 ENG 222: Paper on ancient rhetorical theory—24 students 

 ENG 302: Instructional manual—not assessed 



   

  

 ENG 316: Comprehensive film analysis-- 2 

 ENG 327: Comprehensive film analysis—not assessed 

 ENG 440: Senior seminar final project—5 students 

Descriptions of all assignments are appended below. 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 Sophomores to seniors submitted an essay written for class, and then 

discussed it with faculty during a scheduled interview during assessment 

day to determine if it met objective two. 

Results/Outcomes Course-specific data is appended below. Student performance met 

established benchmarks for objective two. 

Proposed changes 

to the assessment 

process 

Faculty will meet at the start of each semester to articulate which 

objectives will be assessed in which courses. 

 

Budget needs 

related to the 

objective? 

Are there any budget needs for the program to make the assessment 

more effective? 

 

 

Objective 3 Students will apply established critical and theoretical orientations to offer convincing 

interpretations of texts, both individually and in relation to larger canonical concerns 

Methods  Students’ mastery of objective three will be assessed by collecting and 

scoring the following artifacts: 

 ENG 280: “Engaging a critic” essay 

 ENG 316: Comprehensive film analysis 

 ENG 327: Theory-based interpretation essay 

 ENG 440: Senior seminar final project 

Benchmark  ENG 280: 75% of students assessed as developing or better 

 ENG 316: 80% of students assessed as developing or better 

 ENG 327: 80% of students assessed as developing or better 

 ENG 440: 100% of students assessed as developing or better 

Data Collected  ENG 280: “Engaging a critic” essay—24 students 

 ENG 316: Comprehensive film analysis—2 students 



   

  

(course specific)  ENG 327: Theory-based interpretation essay—not assessed 

 ENG 440: Senior seminar final project—5 students  

Descriptions of all assignments are appended below. 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 Objective three was not assessed on assessment day. 

Results/Outcomes  Course-specific data is appended below. Student performance met 

established benchmarks for objective three. 

Proposed changes 

to the assessment 

process 

Faculty will meet at the start of each semester to articulate which 

objectives will be assessed in which courses. 

 

Budget needs 

related to the 

objective? 

Are there any budget needs for the program to make the assessment 

more effective? 

 

Objective 4 Students will reflect substantively on their growth as writers and scholars 

Methods Students’ mastery of objective three will be assessed by collecting and 

scoring the following artifacts: 

 ENG218: Final portfolio/ reflective statement 

 ENG 302: Resume and cover letter 

 ENG 319: Prose assessment  

 ENG 414: Thematic analysis 

 ENG 440: Senior seminar final project. 

Benchmark  ENG218: 75% of students assessed as developing or better. 

 ENG 302: 80% of students assessed as developing or better. 

 ENG 319:  80% of students assessed as developing or better. 

 ENG 414: Thematic analysis 

 ENG 440:  100% of students assessed as developing or better. 

Data Collected 

(course specific) 

  ENG218: Final portfolio/ reflective statement—not assessed 

 ENG 302: Resume and cover letter—not assessed 

 ENG 319: Prose assessment—not assessed 

 ENG 414: Thematic analysis—20 students 

 ENG 440: Senior seminar final project.—5 students 



   

  

 

Descriptions of all assignments are appended below 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 Objective four was not assessed on assessment day. 

Results/Outcomes  Course-specific data is appended below. Student performance met 

established benchmarks for objective four. 

Proposed changes 

to the assessment 

process 

Faculty will meet at the start of each semester to articulate which 

objectives will be assessed in which courses. 

 

Budget needs 

related to the 

objective? 

Are there any budget needs for the program to make the assessment 

more effective? 

 

 

 

 

Attach Rubrics and or other explanatory documents pertaining to program assessment discussed in the 

chart to the report (portfolio guidelines, assignment sheet) 

Analysis of Assessment: 
The data seemed to be on target, and all faculty were happy with the results. Our data was consistent 

across all professors, suggesting our entire program is working. Fewer students were assessed on objective 

four in this cycle, but not so few that this was a problem. In fact, this objective is assessed strongly in the 

senior seminar class and portfolio/presentation process. 

 

Analysis of the Assessment Process (Empirical & Non-Empirical) (HLC4B3) 
Our recent change to four objectives streamlined our process. The use of “texts” is a comprehensive 

and inclusive term for all the courses in the English program. This year we developed new modalities 

for assessing majors on assessment day (see attached), and this was a success. All four faculty met 

before and after the assessment day to develop and reflect on our processes. Collecting data at the end 



   

  

of the semester for the fall and spring semester worked well for all involved parties. Then, one 

professor (Dube) created and shared with other faculty tables showing how data could be evaluated. 

Program Changes Based on Assessment: 
Last year we decided to reduce our number of objectives from nine to four, and also to revamp our 

assessment day processes. The reduced number of objectives allowed us to get a more robust sample of 

student work from which we can draw more valid conclusions. The new assessment day format 

(interviews) allowed us to get individualized data on each student—both in terms of their writing and 

their ability to articulate their own progress in the program. 

General Education Assessment:  
General education area communication serves as a foundation for our program. Students write interpretive 

essays to convey their thoughts in written form. In some classes, students also give oral presentations. 

General education area mathematics serves as a foundation for our program.  Students use statistical data 

to support interpretive essays. The mechanics of meter and rhyme engage mathematical processes in 

literature surveys. Editing, the length of shots, depth of field and related concerns are addressed in film 

studies courses. 

General education area critical thinking serves as a foundation for our program. Students test hypotheses 

in interpretive essays by presenting evidence, in the form of quotes, biographical data, and outside literary 

criticism. 

General education area ethical reasoning serves as a foundation for our program. Students consider the 

presentation and complication of social values in texts, especially based on rhetorical strategies. 

General education area historical perspectives serves as a foundation for our program. Students are asked 

to integrate the historical foundations of texts into their interpretations. Students also apply contemporary 

standards to texts from earlier time periods. 

General education area fine arts serves as a foundation for our program. Students consider visual 

composition in film studies classes. Students also produce and reflect on their own writing from an 

aesthetic perspective in creative writing classes. They discuss and assess the aesthetic value of texts in 

literature classes. 

General education area natural science serves as a foundation for our program. Students consider the 

differences between poetic, expressive logic and scientific logic, and how rhetorical networks advance 

those ideas in spite of natural science standards. Film study students explore the disjunction between filmic 

verisimilitude and actual physical experience. 

General education area social sciences serves as a foundation for our program. In classes and essays, 

students explore gender roles, histories of oppression, and in-group competition to establish “meaning”  



   

  

General education area diversity serves as a foundation for our program. In the World Masterpieces 

especially, students consider writing from a variety of cultures. In other survey classes, different aesthetic 

and cultural groups are identified, and their contribution to texts is considered. 

 

 (HLC 4B1) 

 

Program Activities: 
Student Performance Day Activities (Assessment Day): 

Faculty meet with sophomore, junior, and senior students one-on-one in fifteen minutes interviews to 

consider an artifact, written and selected by the student. This year, we requested artifacts that 

demonstrated a student's mastery of English program objectives one and two, though in future years, 

we'll look for work that shows a mastery of other objectives. The artifacts and presentations were 

assessed using the rubric below. Freshman observed interviews, to prepare them to play a leading part 

in future years. 

These interviews were conducted over two, two hour blocks, one each on Tuesday and Wednesday. 

Afternoon activities served other purposes-- getting seniors to the CLA exam and an in-service tutorial 

for students about writing abstracts to submit to conferences, which we felt added some 

professionalism to the major. 

The data was in line with our expectations, and is included below. We noticed that finding a single 

artifact that serves both purposes was challenging to come by, and will therefore tailor our assignment 

next year to ask for artifacts that are better able to meet multiple objectives.  

This process was a change from last year's student performance day activities, and the consensus 

among faculty is that this was an improvement, so we will look to continue this process. 

Senior Achievement Day Presentations: 

During senior achievement day presentations, seniors present the work they have been developing in 

the senior seminar class. This gives students an opportunity to reflect on their work-- not just their 

process, but also what it says about them. It also pushes students to think about how to present their 

work to new audiences. It's an effective way for us to promote and assess objective four, which is 

otherwise often hard to separate out from other work submitted to us.  

Service Learning Activities: 

In ENG 302 (Tech Writing) a student wrote a report on a grant-funded project that was service learning 

oriented. 



   

  

Program Sponsored LEAD Events: 

Dr. Wells presented a LEAD event on how to write short answer responses for final exams. Dr Dube 

hosted writers who read to students and shared their experiences. Dr. Smith superintended the film 

festival and hosted a LEAD event with a former student who shared his professional film experiences 

with students. Dr Hillskemper hosted a virtual interview with a former student to explore grad school 

expectations and experiences. Dr Wells presented a LEAD event on college culture. Dr. Smith, Dr 

Dube, and Dr Hillskemper presented LEAD events tied to the OneRead program. 

Student Accomplishments: 

Two students presented their work at a Humanities Research conference at Central Methodist 

University in Fayette, MO.  Another student was awarded the Service Learning award for her work 

(see above). 

Faculty Accomplishments: 

Dr. Greg Smith published the article “Supernatural Ambiguity and Possibility in Irving’s ‘The Legend 

of Sleepy Hollow’” as part of an ongoing series called Bloom’s Modern Critical View.Dr. Stephanie Wells 

received $30,000 grant funding for SERVE in Fulton, MO after co-writing a grant proposal with 

students Heather Rogers and Kadie Atterbury. Dr Wells also hosted a  grant writing workshop through 

the Fulton Chamber of Commerce serving area businesses as well as submitted grant proposal 

"Training Shortage of Medical Interpreters" to Missouri Foundation for Health.  This grant was co-

authored by Dr. Wells and student Shelby Jobe. Dr. Matt Dube published two stories and one essay in 

an anthology and two online journals. Dr. Erik Hillskemper hosted the Children's Writing competition 

with Sigma Tau Delta and is working on a book called "How to Write a Literature Essay." 

 

Alumni Accomplishments: 

Two recent graduates are pursuing graduate degrees: one studying literature at the University of 

Edinburg and the other is studying journalism. Another recent graduate is working for an equine 

themed periodical. 

  



   

  

The following assignments were used to collect data on student performance: 

ENG 210 Intro To Film Studies: 

Gen Ed Comprehensive Film Analysis Assignment  

 

 

In an original essay, thoroughly address the following prompts, which ask you to discuss and give 

examples of the various aspects of academic film study we’ve covered this semester in order to 

produce a comprehensive, informed  reading of one film. 

 

 1. Classical Hollywood Style: discuss how the movie fits this narrative style in terms of 

                                                             verisimilitude, character arc, a/v emphasis, and populism 

                                                               

2. Theme: identify the movie’s genre, theme(s), and its 4 most important thematic scenes 

 

 3. Cinematography: 3 shots / scenes (discuss as many creative elements as possible) 

 

4. Mise en Scene: 3 shots / scenes (discuss as many creative elements as possible) 

 

5. Movement: 3 shots / scenes (discuss as many creative elements as possible) 

 

6. Editing: 3 scenes (cover as many creative elements as possible: discuss in terms of 

                  editing styles, and in relation to Cutting Edge doc.) 

 

7. Sound: 3 scenes (discuss as many creative elements as possible) 

 



   

  

8. Acting: multiple scenes (2 leads: Will Ferrell, Maggie Gyllenhaal; 3 supports: Emma 

                 Thompson, Queen Latifah, Dustin Hoffman; cover acting expressiveness and 

                 convincingness over entire performances) 

 

9. Production Design: 3 scenes (discuss as many creative elements as possible) 

 

10. Drama: 3 scenes (discuss both intellectual and emotional tension) 

 

11. Narratology, Story: multiple scenes (discuss in terms of realist / formalist narrative 

                                      styles, myth theory, and wish-fulfillment theory) 

 

 

As always, be sure to support your responses by using proper terms from the study guide and textbook 

in relation to specific evidence from the movie.   

Assessment, Formatting, and Due Date 

 

Assessment:  submitted essays earn one of five marks. 

 

100-90 points: essay is extremely detailed and exceeds 4 full pages in length  

89-80 points: essay is very detailed and exceeds 3 full pages in length 

79-70 points: essay is adequately detailed and exceeds 2 full pages in length 

69-60 points: essay lacks detail and exceeds 1 full page in length 

00 points:   essay has little or no detail and is 1 page in length or less  

 



   

  

Improperly formatted or incomplete essays earn a maximum of 69 points, regardless of their content / 

length and depending on degree of infraction.   Points are earned only by essays submitted on time--

missing or late essays earn 0 points. 

 

Responses must only address the prompts detailed on this assignment sheet.  Responses which are 

designed to address--or which include discussion of--prompts from assignment sheets used in previous 

sections of this course and which do not appear on this sheet are invalid and earn 0 points. 

 

Format: single-spaced; 12-point Times font; name and response # centered at top of p. 1; double-space 

once in between heading and beginning of essay; do not double-space in between paragraphs; 1” 

margins 

 

Due Date: the Gen Ed response is due as a Word document attachment via e-mail by 2:00 p.m.  

                 on Wed. Dec. 11 to:  greg.smith@williamwoods.edu     

 

     Additionally, you must upload a Word document copy of your paper into the 

     TK20 portal for our class by 2:00 p.m. Wed. Dec. 11. 

 

ENG 222: Intro to Rhetoric 

Narrative Analysis Paper:  Narrative analysis examines the storytelling function of rhetoric.  Story is a 

human universal.  For this assignment, you will be asked to write an individual 3 page paper on “How 

To Make An American Quilt.”  The movie will be shown in class.  Examine the story through a 

narrative perspective.  Identify the parts of the story and how it functions.  Be prepared to discuss your 

paper in class.  Be sure to link this assignment back to rhetoric and persuasion. This assignment is 

worth 100 pts.   

ENG 239: American Lit 2  

Blog Post Assignment #2 

• 250wds minimum, posted to the class blog by Friday, May 2, at class time. 



   

  

• Choose one text by a woman writer from our reading this semester. 

• Apply feminist literary criticism: How is gender represented in the text? Is it essential, social or 

a mix of both? 

• What is text saying about gender: is it a superpower or a handicap?  

ENG 280: Intro to Literature 

Paper Two: Taking on a Critic 

DUE: Friday, May 3rd 

 

***This assignment CANNOT be late*** 

 

This assignment is part research, part reading/taking notes, and part writing. Your job is to: 

 1) Find an article on Academic Search Premier about any of the works we’ve read in  class. 

 2) Read it all the way through. As you read, underline things that you find interesting,  things 

you agree with, or things you don’t agree with. In at least three instances, write  your 

questions/comments/reactions to what you read on the back of the page. Your  comments should be 

1-2 sentences long. Part of your grade for this assignment is  based on how genuine these 

questions/comments are; don’t just “b.s.” them.  

 3) In 2-3 pages of essay-style writing, discuss a specific point from the critic which you  feel is 

misguided or can be argued against. (In other words, pick something the critic said  that you 

disagree with.) Using evidence from the text, explain why you disagree with that  critic’s interpretation 

and then give your own opinion. 

 

Eng 308: Creative Writing 

Poetry Presentations 

The goal in the poetry presentation is to expose the rest of us in the class to a new poet that we don’t 

know much about. You will be the expert, and while it’d be great if the poet in question totally turns 

you on, even if they don’t, try to follow through and give us a deeper perspective on what kinds of 

poems this poet writes. After all, if the poet doesn’t excite you, there’s a pretty good chance that they 

might excite someone else. 

When you present the poet, the class will have read only one poem by the poet, but you will have read 

at least four additional poems (those listed in the “Additional Poems for Presentation” document on 

owlnet). Use the group of five or so poems to give us a broader sense of the poet’s work, while keeping 



   

  

in mind our limited exposure to the poet’s work—usually, that means connecting, when you can, the 

poem in our Best American Poetry book to the poems you’ve read online. 

You shouldn’t feel limited by these questions, but you might want to start thinking about what you’d 

like to tell us by answering these questions for yourself: 

1) Choose one poem to read aloud and to walk us through closely, exploring both its meaning and the 

poetic things it does—imagine you are workshopping it, if that helps. This can be the poem in the 

book or one of those online. If you wanted to spend a lot of time on a poem from the online group 

and think we should have a copy to look at, let me know and I’ll make copies for the class. 

2) What does the poet usually write about? If you remember, when we read a group of poems by Sally 

Wen Mao, we saw she wrote a lot of crossing cultures, especially but not limited to Asian and 

American culture. What common ideas, contents, and themes recur in the work that you read? 

3) As a poet, what kinds of thing does the poet usually do? Does he rhyme? Does she love four line 

stanzas? All of those questions that come on the “Choices Poets Make” worksheet might help you to 

get a handle on this poet’s work, so feel free to work through those questions till you identify what 

you think is the basic strategy of this poet, if you can identify such a thing. 

4) Which of the poems you looked at is most representative, most like what the poet usually does? 

5) Which poem is the one that seems most different than the poet’s usual style? What kinds of things 

about that poem struck you as different than the other poems you read? 

6) Why do you think the poem that is in our book got chosen instead of the others? In other words, is it 

obviously better than the others (It’s called Best American Poetry, after all) and do you think there’s 

another reason it got chosen even if you think it’s not the best poem of the bunch?  

A lot of these questions don’t have right and wrong answers, and I’m okay with that. But I think trying 

to answer them will make you read the poems like a writer, and might trigger something in the way 

you read and think about your own work. 

Poetry presentations start Thursday, March 6. 

 

Eng 316 Special Topics in Film: American Cinema of the 1980s 

Final Critical Response: Semester Overview, Synthesis  

 

In an original essay, thoroughly address the following prompts: 

 

1. In his study The Films of the Eighties: A Social History, film scholar William Palmer 

emphasizes the basic nature of the diagnostic style of film criticism and interpretation that 

we’ve studied over the course of this semester: “[F]ilm art is deeply involved in the 

holograph of history, [and] it diffuses the social history of the 1980s  by defining those 

‘threads’ or ‘trends’ that hold the time together and then places historical events within the 



   

  

context of that time as a means of interpreting” (p. 7).  Keep this central idea in mind, and 

discuss how today’s film--the primary Academy Award winner of 1991, and the first film to 

sweep the Oscars since 1975--may be interpreted as an example of what historians call the 

“long decade”: a culmination of the major social, political, aesthetic, etc. threads of the 

American 1980s, even though it is released two years into the 1990s.  Explain, with detailed 

scene support from the film, and direct support from numerous articles in our textbook. Make 

sure to discuss characters, story, environments, themes, etc. in your response.  

 

2.   A familiar criticism levelled at 1980s American cinema claims that the decade’s films 

      championed style over substance, especially in terms of special effects.  In his article 

      “Sensing an Intellectual Nemesis,” film theorist Jason Sperb refers to this trend as the 

      foregrounding of “cinephilliac moments”--or intense, immediate visual stimulation-- 

      over strong characters and / or stories.  Discuss how and in what ways this notion 

      might be applicable to today’s film: is the appeal of this film rooted solely in a 

      cinephilliac visual style, or is there real quality evident in its characters and story? 

      Explain, with scene examples.  For higher scores, find and read the Newsweek cover 

      story on this film from 1991 and incorporate its ideas into your discussion. 

 

3.   As we discussed in connection with Raiders of the Lost Ark, some scholars argue that 

      one of the defining characteristics of 1980s American cinema is the manner in which 

      the films of the period channel techniques, ideas, characters, etc. from earlier decades 

      in filmmaking.  Do some research on today’s film and explore its relationship to film 

      history: what works from past decades inspired it? how much do you think these roots 

      and influences help account for its popularity at the time? does this film seem to be 

      solely a result of preceding trends, or is it doing something new and different?  what 

      is this’s film’s subsequent legacy?       

   

 

Assessment, Formatting, and Due Date 

 

Be sure to support your claims with specific evidence from films, textbooks, etc.  Each prompt should be 

given equal attention and space in your essay.   

 

Assessment:  submitted essays earn one of five marks. 

 

280-252 points: essay is extremely detailed / developed and exceeds 4 full pages in length  

251-224 points: essay is very detailed / developed and exceeds 3 full pages in length 

223-196 points: essay is adequately detailed / developed and exceeds 2 full pages in length 

195-168 points: essay lacks detail / development and exceeds 1full page in length 

00 points: essay has little or no detail / development and is less than 1 full page in length  

 

Improperly formatted or incomplete essays earn no more than 44 points, regardless of length.   Essays 

must be submitted on time: late or missing essays earn 0 points, unless late submission is arranged 

beforehand. 

 



   

  

Format: single-spaced; 12-point Times font; name and response # centered at top of first 

              page; double-space once in between heading and beginning of essay; remove  

              extra space between paragraphs; 1” margins on all sides 

 

Due Date: your final response is due as a Word document attachment by 3:00 p.m. on Wed. May 

                 07 to  greg.smith@williamwoods.edu 

 

 

Eng 414: Shakespeare 

Essay Two: Thematic Analysis  

Due Mon 11/19 

100 Points 

3-5 Pages 

 

For this essay you will identify a central theme in one of Shakespeare’s play, and explain to me how the 

play’s action, characters, dialogue, language, etc. demonstrate and explore that theme. This time around 

you must use at least one outside source to support your own ideas. 

Definition of “theme”: A theme is a combination of:  

1) a subject; and 

2) the author’s way of treating that subject.  

For example, “love” is merely a subject. “Love as a form of combat” is a theme. The second example 

combines 1) The subject of marriage with 2) Shakespeare’s treatment of it: he treats it as a form of 

combat. 

 To take the above example further:  

-If I say “Antony and Cleopatra explores the theme of love,” my essay is going to be vague and 

directionless.   

-If I say “Antony and Cleopatra explores the theme of love as a form of combat,” I will be able to use 

specific scenes and characters as evidence to support my claim. 

 

Your Job: 

-Confidently proclaim the existence of a theme in whatever play you choose to write about 



   

  

-Use several pieces of evidence from the text to show the theme at work. Discuss how each example 

takes the theme a little further, develops it, etc.  

-At some point in your paper, use at least one good academic source to support your own ideas 

-Tell me why/how your theme plays a role in the overall drama of the play. Why is it important to the 

whole? 

Eng 440: Senior Seminar 

Guidelines for Senior Portfolio  

 

Purpose 

The ENG Senior Portfolio has three functions:  first, it provides you with an opportunity to articulate 

and encapsulate your skills and accomplishments so that you may present them when interviewing for 

work; second, it allows you to compile documents which you may need for graduate school 

application; and third, the portfolio serves the ENG Dept. by helping us to assess our ongoing program 

strengths and challenges. 

Order of Materials 

 Table of Contents with page numbers 

 Curriculum vitae (an academic resume which presents your education and accomplishments 

first and your work related experience second). 

 Reflection piece: how have you grown as a writer and as a scholar in English (no more than two 

pages). 

 Artifacts: each artifact should be prefaced with an abstract that identifies its strengths, the 

program objectives it meets, and its educational value for the student. 

o At least one of the works included must be a research essay with documentation.  

 Your senior Major Project 

 

All assignments were scored using the rubric developed for that purpose. The rubric appears 

immediately below: 

 

Objective Exemplary Proficient Developing Insufficient 

1. Students 

will identify 

literary and 

rhetorical 

devices as 

well as use 

Student uses 

correctly 

identified 

rhetorical 

components to 

develop an 

Student 

identifies some 

rhetorical 

components and 

partially 

connects these 

Student 

struggles to 

identify 

rhetorical 

components or 

misidentifies 

Student’s 

interpretation 

fails to account 

for rhetorical 

components and 

how they add to 



   

  

outside 

sources to 

make 

interpretive 

arguments. 

 

interpretive 

argument. 

components to 

the text’s 

meaning. 

them; student 

can’t connect 

components to 

text’s meaning. 

meaning. 

2. Students 

will 

recognize 

the way 

outside 

factors—

culture, 

history, 

aesthetic 

and 

intellectual 

traditions—

inform 

texts.  

 

Student 

identifies 

specific outside 

factors and 

shows their 

presence in the 

text. 

Student 

identifies general 

outside factors 

and shows their 

presence in the 

text. 

Student 

struggles to 

identify or 

misidentifies 

outside factors 

present in the 

text. 

Student fails to 

recognize 

connections 

between outside 

factors in the text 

and larger 

movements. 

3. Students 

will use 

recognized 

critical and 

theoretical 

orientations 

to interpret 

texts 

individually 

and in 

relation to 

larger 

canonical 

concerns. 

 

Student shows 

how text 

integrates and 

responds to 

theoretical  or 

canonical 

concerns. 

Student uses 

appropriate 

theoretical 

approaches to 

develop an 

interpretation of 

the text, and/or 

identifies the 

reasons why a 

text might or 

might not be 

considered 

canonical. 

Student 

struggles to 

identify a 

relevant 

theoretical 

approach to the 

text, or else 

produces an 

interpretation 

that 

misrepresent the 

theory or the 

text, and/or fails 

to accurately 

locate the text 

among similar 

texts 

Student fails to 

use theoretical 

approaches on 

the text and/or 

fails to address 

questions of 

canonicity. 

4. Students 

will reflect 

substantivel

y upon their 

own 

aesthetic 

developmen

Student 

articulates, with 

evidence from 

past work, 

strengths and 

weaknesses in 

Student can 

identify places 

where his or her 

writing has 

improved, but 

this 

Student 

struggles to 

show 

improvement in 

writing, either 

because it is not 

Student fails to 

show 

improvement or 

an ability to 

recognize 

differences 



   

  

t as English 

majors.  

 

particular 

assignments.  

identification 

might overlook 

significant 

strengths or 

weaknesses. 

there or else 

student can’t see 

it. 

between 

successful and 

less successful 

writing 

assignments. 

 

Course specific data, collected using these assignments and scored using the above rubric, appears 

below: 

Spring, 2014 

Assessment Day 

Assessment Data 

English Program Objectives 

 

 Objective 1  Objective 2 

Exemplary 3 1 

Proficient 4 4 

Developing 1 2 

Insufficient  1 

Percentage of 

students at 

developing or 

above 

100% (8/8) 87.5% (7/8) 

 

 

Total = 8 Students 

Fall 2013 

Eng 210: Film Studies 

Assessment Data 



   

  

English Program Objectives 

 

 Objective 1 Objective 2 

Exemplary 9 3 

Proficient 19 22 

Developing 5 6 

Insufficient 0 2 

Percentage of 

students at 

developing or 

above 

  

 

 

Total = 33 Students 

Spring, 2014 

ENG 222 Intro to Rhetoric 

Assessment Data 

English Program Objectives 

 

English Program Objective Objective 1 Objective 2 

Accomplished 3 3 

Proficient 5 6 

Developing 12 9 

Insufficient 4 6 

Percentage of students at 

developing or above 

83.3% (20/24) 75% (18/24) 

 

Total = 24 students 



   

  

Fall 2013 

Eng 280: Intro to Literature 

Assessment Data 

English Program Objectives 

 

 Objective 2 Objective 3 

Exemplary 2 2 

Proficient 14 10 

Developing 6 10 

Insufficient 2 2 

Percentage of 

students at 

developing or 

above 

91. 6% (22/24) 91.6% (22/24) 

 

 

Total = 24 Students 

Spring 2014 

Eng 308: Creative Writing 

Assessment Data 

English Program Objectives 

 

 Objective 1 (Poetry 

Presentation #2) 

Objective 4 

(Collection)  

Exemplary 2 Not assessed 

Proficient 2 Not assessed 

Developing  Not assessed 



   

  

Insufficient  Not assessed 

Percentage of 

students at 

developing or 

above 

100% (4/4) N/A 

 

 

Total = 4 Students 

Fall 2013 

Eng 316: Special Topics in Film 

Assessment Data 

English Program Objectives 

 

 Objective 1 Objective 2 

Exemplary 1 0 

Proficient 1 1 

Developing 0 1 

Insufficient 0 0 

Percentage of 

students at 

developing or 

above 

  

 

 

Total = 2 Students 

Fall 2013 

Eng 414: Shakespeare 



   

  

Assessment Data 

English Program Objectives 

 

 Objective 2 Objective 3 Objective 4 

Exemplary 4 2 5 

Proficient 10 9 12 

Developing 4 5 3 

Insufficient 2 4 0 

Percentage of 

students at 

developing or 

above 

90% (18/20) 80% (16/20) 100% (20/20) 

 

 

Total = 20 Students 

Fall 2013 

Eng 440: Senior Seminar 

Assessment Data 

English Program Objectives 

 

 Objective 1 Objective 2 Objective 3 Objective 4 

Exemplary 2 1 1 2 

Proficient 3 3 3 3 

Developing 0 1 1 0 

Insufficient 0 0 0 0 

Percentage of 

students at 

developing or 

above 

    



   

  

 

 

Total = 5 Students 

Fall 2013 and Spring 14 

All assessed classes and assessment day 

English Program Objectives 

 

 Objective 1 Objective 2 Objective 3 Objective 4 

Exemplary 20 13 5 7 

Proficient 34 58  25  15 

Developing 18 29 21 3 

Insufficient 4 13 6 0 

Percentage of 

students at 

developing or 

above 

94.73% (72/76) 88.5% (100/113) 92.9% (53/57) 100% (25/25) 

 

 

Total Number of Students =  120Students 

Courses assessed Fall 13: Eng 280, Eng 414, Eng 440, Eng 316, Eng 210 

Course assessed Spr 14:  Assessment Day, Eng 222, Eng 308 

 

 

 

 

 

 



   

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



   

  

Assessment Rubric 

Annual Assessment Report 
Assessment 

Component 

Assessment 

Reflects Best 

Practices 

Assessment Meets 

the Expectations of 

the University 

Assessment 

Needs 

Development 

Assessment is 

Inadequate 

Comments: 

Learning 

Outcomes 

 Posted 

measurable 

program 

learning 

outcomes 

(objectives)  

 All outcomes 

are 

developed 

and include a 

mix of 

assessment 

measures. 

 Measurable 

program learning 

outcomes.  

 Learning 

outcomes are 

clearly articulated.  

 Program 

learning 

outcomes have 

been identified 

and are 

somewhat 

measurable 

 

 Program 

learning 

outcomes are 

not clear or 

measurable 

  

Assessment 

Measures 

 Multiple 

measures are 

used to assess 

a student-

learning 

outcomes. 

 Rubrics or 

guides used 

are provided.  

 All 

measurement

s are clearly 

described. 

 Specific measures 

are clearly 

identified 

 Measures relate to 

program learning 

outcomes.  

 Measures can 

provide useful 

information about 

student learning.  

 

 Some 

measurements 

are described, 

but need further 

description. 

 Assessment 

measures do 

not connect 

to learning 

outcomes 

(objectives).  

 Assessment 

measures are 

not clear. 

 No 

assessment 

measures are 

established. 

  



   

  

Assessment 

Results 

 All learning 

outcomes are 

assessed 

annually; or a 

rotation 

schedule is 

provided. 

 Data are 

collected and 

analyzed to 

evaluate 

prior actions 

to improve 

student 

learning.  

 Standards for 

performance 

and gaps in 

student 

learning are 

clearly 

identified. 

 A majority of 

learning outcomes 

assessed annually. 

 Data collected and 

aggregated are 

linked to specific 

learning 

outcome(s). 

 Data are 

aggregated in a 

meaningful way 

that the average 

reader can 

understand. 

 Standards for 

student 

performance and 

gaps in student 

learning are 

recognized. 

 Data collected 

and aggregated 

for at least one 

learning outcome 

(objectives). 

 Data collection is 

incomplete  

 Standards for 

student 

performance and 

gaps in student 

learning are not 

identified. 

 Learning 

outcomes are 

not routinely 

assessed. 

 Routine data 

is not 

collected. 

 N/A 

Program is 

too new to 

have 

collected 

assessment 

data. 

 Did not see gaps 

in student 

learning 

identified as all 

benchmarks 

were met. 

 

 

 

Assessment 

Component 

 

 

 

Assessment 

Reflects Best 

Practices 

 

 

 

Assessment meets 

the expectations of 

the University 

 

 

 

Assessment needs 

Development 

 

 

 

Assessment is 

Inadequate 

 

 

 

Comments: 

Faculty 

Analysis and 

Conclusions 

 All faculty 

within the 

program 

synthesize 

the results 

from various 

assessment 

measures to 

form 

conclusions 

about each 

learning 

outcome. 

 Includes 

 Program faculty 

receive annual 

assessment results 

and meet to 

discuss 

assessment 

results.  

 Specific 

conclusions about 

student learning 

are made based 

on the available 

assessment 

results. 

 Some program 

faculty receive 

annual 

assessment 

results 

 Faculty input 

about results is 

sought 

 Faculty 

input is not 

sought. 

 Conclusions 

about 

student 

learning are 

not 

identified. 

 N/A 

Program 

recently 

started or 

too few 

 Recently 

completed a 

program review 

and 

implemented 

changes 

recommended 

by the outside 

reviewer.  



   

  

input from 

adjunct 

faculty. 

 Includes 

input from 

outside 

consultant. 

graduates to 

suggest any 

changes. 

Actions to 

Improve 

Learning and 

Assessment 

 A 

comprehensi

ve 

understandin

g of the 

program’s 

assessment 

plan and 

suggestions 

for 

improvement

. 

 Clearly stated 

adjustments 

in curriculum 

as a result of 

assessment 

data.  

 Description of the 

action to improve 

learning or 

assessment is 

specific and 

relates directly to 

faculty 

conclusions about 

areas for 

improvement.  

 Description of 

action includes a 

timetable for 

implementation 

and identifies 

who is responsible 

for action 

 Actions are 

realistic, with a 

good probability 

of improving 

learning or 

assessment. 

 At least one 

action to 

improve learning 

or improve 

assessment is 

identified. 

 Adjustments to 

the assessment 

plan are 

proposed but not 

clearly connected 

to data 

 Minimal 

discussion of the 

effectiveness of 

the assessment 

plan; minimal 

discussion of 

changes, if 

needed. 

 No actions 

are taken to 

improve 

student 

learning. 

 Actions 

discussed 

are not 

connected to 

data results 

or analysis. 

 N/A 

Program 

recently 

started or 

too few 

graduates to 

suggest any 

changes. 

 No adjustments 

to curriculum 

were discussed, 

only adjustments 

to the 

assessment 

process. 

 

 

Additional Comments:  

 

  

The number of assessment assignments used for each objective is the decision of the program. I am 

asking for a minimum of 2 assessments for each objective, and the program has far exceeded the 

minimum expectation.  



   

  

 

Did not see conclusions made about student learning based on the data provided. Objective 2 was the 

lowest scoring objective, but students still met the benchmark set by the program faculty. Looking at 

the data in the way it was provided was helpful to see it course based as well as a composite of all 

classes. The descriptions of all assignments also were beneficial.   

 

Thank you for a nice, well written report.  

 


