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PROFILE 
 

Number of majors:  5  * 

 

Number of EDU majors: 5 * 

 

Number of faculty:    2 full-time        2      part-time 

 
*If your discipline has a secondary education certification component, you will need to indicate that in the title of 

this report unless you are submitting a separate report for the education component.  If the report is a combination, 

then indicate the number of students who are majors in the discipline only and those seeking secondary ed. 

certification.  You will also need to indicate the two sets of objectives (many content areas in education have their 
own objectives). 

 

The program has remained consistently in the 12 – 15 student range (including history education 

majors).  We rely heavily on adjuncts to help us cover the survey courses that satisfy the 

Common Studies courses. 

 

HISTORY PROGRAM OBJECTIVES 
 

Upon completion of the  History program, the student will 

 
1.  possess an in-depth knowledge of well-defined periods in U.S. and non U.S. history; 

 

2.  be able to provide an analysis that addresses the key historical questions of causation,  

     comparison, and interpretation; 

 

      3.  demonstrate a familiarity with the methodology of the historian, namely the ability to  

           gather and interpret primary documents, statistical data, and secondary sources; 

 

      4.  clearly communicate their conclusions or findings in written form. 

 



 

COURSE MATRIX 
 

Course  

 

Obj.1 

 

possess an in-depth 

knowledge of well-defined 

periods in U.S. and non 

U.S. history 

Obj.2 

 

be able to provide an 

analysis that addresses 

the key historical 

questions of causation, 

comparison, and 

interpretation 

Obj.3 

 

demonstrate a familiarity 

with the methodology of 

the historian, namely the 

ability to gather and 

interpret primary 

documents, statistical 
data, and secondary 

sources 

Obj.4 

 

clearly communicate their 

conclusions or findings in 

written form 

HIS 101 Western Civilization I X X X X 

HIS 102 Western Civilization II X X X X 

HIS 103 US History I X X X X 

HIS 104 US History II X X X X 

HIS 200 Introductory Projects X X X X 

HIS 210 History of Missouri X X X X 

HIS 200 Introductory Projects X X X X 

HIS 220 Social Movements/1960s X X X X 

HIS 300 Independent Study X X X X 

HIS 310 Women in America X X X X 

HIS 312 Liberals, Conservatives, & 

Radicals in 20th America 
X X X X 

HIS 316 Built Environment X X X X 

HIS 318 Sports in American History X X X X 

HIS 321 Nineteenth Century Europe X X X X 

HIS 340 The Ancient World X X X X 

HIS 341 Twentieth Century Europe X X X X 

HIS 353 Nazi Germany X X X X 

HIS 366 Interdisc. Honors Studies X X X X 

HIS 370 Renaissance & Reformat. X X X X 

HIS 390 Internship I  X X X 

HIS 400 Advanced Projects X X X X 

HIS 416 African-American History X X X X 

HIS 418 Methods of Teaching     

HIS 423 Senior Seminar X X X X 

 
 
 
 

 



 

 HISTORY ASSESSMENT 
3.5.13 

 
Program Outcome or Objective Method of Measurement Criteria for and Threshold 

Level of Success 

Data/Results Collected  

 

Program Changes Based on 

Assessment Data  

(Empirical & Non-Empirical) 

(DO NOT fill in for EVERY 

objective---please provide an 

overview). 

1)  an in-depth knowledge 

of well-defined periods in 

U.S. and non U.S. history; 

Historical Knowledge Test (in-
house multiple-choice test) given 

to Freshman and to Juniors. 

 

  

Freshman – 25/40 
 

Junior  – 32/40 

Freshman (1) -  24/40 
 

Junior(1) –  31/40 

Historical Knowledge Test 
should be given to students in all 

the spring survey courses in order 

to give us a better baseline for 

freshman.   

2)  able to provide an 

analysis that addresses the 

key historical questions of 

causation, comparison, and 

interpretation: 
 

Senior Thesis 

 

 

 

 

Level 3 (Proficient) on History 

Rubric 

 

 

 

 

3.5 average (2 students) Gradually restructuring of 

courses to de-emphasize lectures 

in favor of analysis of historical 

methods in class.  All history 

faculty will work toward this 

goal. 

3)  a familiarity with the 

methodology of the 

historian, namely the ability 

to gather and  

interpret primary 

documents, statistical data, 

and secondary sources; 
 

Senior Thesis  

 
 

 

 

Document-based exam 

(sophomores) 

 

Level 3 (Proficient) on History 

Rubric 
 

 

 

35/44 

3.5 average (2 students) 

 
 

 

 

no sophomores this year 

Gradually restructuring of 

courses to de-emphasize lectures 
in favor of analysis of historical 

sources (primary and secondary) 

in class.  All history faculty will 

work toward this goal. 

4)  the ability to present 

their conclusions or 

findings in written form. 
 

 
 

Seminar paper/Portfolio Level 3 (Proficient) on History 

Rubric 

4.0 average (2 students)  

 



 

Program Changes Based on Assessment 
(Closing the Loop) 

 

Improvements in the Assessment Process 
 

Steve Hageman and Shawn Hull are the two full-time faculty members.  We administer the 

assessment procedures held on Assessment Day in the spring semester.  We also jointly grade 

and evaluate the senior theses. 

 

History assessment plan 

 

Year Activities 

 

Freshman The Historical Knowledge Test gives us a baseline of their historical knowledge 

after taking most of their survey courses. 

Sophomores The Primary Document Analysis test.  Students are given primary artifacts 

(document, photograph, or painting) and asked to identify basic facts about 

them.   For two artifacts of their choosing, students are asked to discuss time and 

place, audience, purpose, context, and questions for further study. 

 

Juniors  Review of portfolios (which include major papers and  exams from each course 

along with a small essay recounting their professional growth over the preceding 

year). 

Interview with faculty to discuss proposed senior thesis topic. 

Historical Knowledge Test 

 

Seniors Portfolio review and senior thesis plus CLA test (when given) 

 

 

 

 

 



 

 
 
Program Changes Based on Assessment Data (Empirical & 
Non-Empirical) 
 

 

We continue to have problems getting our students to participate in our assessment activities.  

Some of the students that are listed as history majors may have changed majors without officially 

notifying the registrars’ office.  Nonetheless, we are not getting anywhere close to full 

participation.  We need to figure out a way to: 1) encourage students to complete the assessment 

activities and 2) determine a method to follow up with students who have not done so.   

 

We have emphasized primary document analysis in the survey courses.  The assignment that we 

use for the purposes of Common Studies assessment asks students to analysis primary 

documents/artifacts.  We need to make sure that our adjuncts (both on-ground and on-line) are 

complying with this emphasis.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Assessment Rubric 

Annual Assessment Report 
Assessment 

Component 

Assessment 

Reflects Best 

Practices 

Assessment meets the 

expectations of the 

University 

Assessment needs 

Development 

Assessment is 

Inadequate 

Learning outcomes  Posted 

measurable 

program learning 

outcomes 
(objectives) are 

routinely shared 

with students and 
faculty 

 Measurable program 

learning outcomes 

(objectives).  

 Learning outcomes are 
posted on the program 

website.  

 Program learning 

outcomes 

(objectives) have 

been identified and 
are generally 

measurable 

 

 Program learning 

outcomes 

(objectives) are 

not clear or 
measurable 

Assessment 

Measures 

 Multiple 

measures are 

used to assess a 
student-learning 

outcome 

(objectives).  
 Emphasis on 

specific direct 

measures.  
 Rubrics or 

guides are used 

for the measures.  

 Measures are 
created to assess 

the impact on 

student 
performance. 

 All 

measurements 

are clearly 
described. 

 Specific measures are 

clearly identified 

 Measures relate to the 
program learning 

outcomes (objectives).  

 Measures can provide 
useful information 

about student learning.  

 

 General measures 

are identified (e.g. 

student written 
assignment) 

 Some 

measurements are 
described, but need 

further description. 

 Assessment 

measures do not 

connect to 
learning 

outcomes 

(objectives).  
 Assessment 

measures are not 

clear. 
 No assessment 

measures are 

established. 

Assessment Results  If not all learning 

outcomes 
(objectives) are 

assessed 

annually; a 

rotation schedule 
is established to 

assess all 

learning 
outcomes within 

a reasonable 

timeframe. 
 Data are 

aggregated and 

analyzed in a 

 A majority of learning 

outcomes (objectives) 
assessed annually. 

 Data collected and 

aggregated are linked to 

specific learning 
outcome(s). 

 Data are aggregated in a 

meaningful way that the 
average reader can 

understand. 

 Data collected and 

aggregated for at 
least one learning 

outcome 

(objectives). 

 Data collection is 
incomplete  

 Standards for 

student 
performance and 

gaps in student 

learning are not 
identified. 

 Learning 

outcomes 
(objectives) are 

not routinely 

assessed. 

 Routine data is 
not collected. 

 N/A Program is 

too new to have 
collected 

assessment data. 



 

systematic 

manner 
 Data are 

collected and 

analyzed to 

evaluate prior 
actions to 

improve student 

learning.  
 Standards for 

performance and 

gaps in student 

learning are 
clearly 

identified. 

 

 

Assessment 

Component 

 

 

Assessment 

Reflects Best 

Practices 

 

 

Assessment meets the 

expectations of the 

University 

 

 

 

Assessment needs 

Development 

 

 

Assessment is 

Inadequate 

Faculty Analysis 

and Conclusions 

 All faculty 
within the 

program 

synthesize the 

results from 
various 

assessment 

measures to form 
specific 

conclusions 

about each 

performance 
indicator for a 

learning outcome 

(objectives). 
 Includes input 

from adjunct 

faculty. 
 Includes input 

from outside 

consultant. 

 All program faculty 
receive annual 

assessment results and 

designate program or 

department faculty to 
meet to discuss 

assessment results in 

depth.  
 Specific conclusions 

about student learning 

are made based on the 

available assessment 
results. 

 Some program 
faculty receive 

annual assessment 

results 

 Faculty input about 
results is sought 

 Annual 
assessment 

results are 

viewed only by 

the faculty who 
authored the 

report.  

 Faculty input is 
not sought. 

 Conclusions 

about student 

learning are not 
identified. 

 N/A Program 

recently started 
or too few 

graduates to 

suggest any 
changes. 

Actions to Improve 

Learning and 

Assessment 

 All assessment 
methods, 

timetable for 

assessing, and 
evaluating the 

effectiveness of 

action plans are 

included. 

 Description of the 
action to improve 

learning or assessment 

is specific and relates 
directly to faculty 

conclusions about areas 

for improvement.  

 Description of action 

 At least one action 
to improve 

learning or 

improve 
assessment is 

identified. 

 The proposed 

action(s) relates to 

 No actions are 
taken to improve 

student learning. 

 Actions 
discussed are not 

connected to data 

results or 

analysis. 



 

 A 

comprehensive 
understanding of 

the program’s 

assessment plan 

and suggestions, 
if needed, for 

altering 

assessment 
practices is 

articulated.  

includes a timetable for 

implementation and 
identifies who is 

responsible for action 

 Actions are realistic, 

with a good probability 
of improving learning or 

assessment. 

faculty conclusions 

about areas for 
improvement. 

 Adjustments to the 

assessment plan 

are proposed but 
not clearly 

connected to data 

 Minimal 
discussion of the 

effectiveness of the 

assessment plan; 

minimal discussion 
of changes, if 

needed. 

 N/A Program 

recently started 
or too few 

graduates to 

suggest any 

changes. 

 

 

Additional Comments:  

 

Suggestion on the course matrix, for the classes listed you have the “x” for where the objective is 

in the course… if you put an A in the matrix as well that would identify when that specific 

objective was measured. If an objective was measured in more than one class it might raise the 

chances of you getting some data since it would reduce dependence on some of the upper level 

classes that you don’t often get to teach.  Another idea is that you can articulate in an assessment 

plan that you will only do 4 objectives a semester, and then rotate the 4 objectives.  

 

The only courses that are required to be on the course matrix are the “core” courses. The elective 

courses can be on there, that is fine, but they are not required.  

 

It would be helpful to have an outline of what is expected in the thesis, as well as the rubric that 

determines how well the thesis meets the objectives of the program. If it is used for an 

assessment on objective 2 and 3 then that should be on the rubric as well as any other key 

components that the faculty feel should be included.  

 

Several objectives have multiple measures for assessment, it is important to get course material 

as well as outside of the course material for assessment. It would be good to have some course 

assignments from the history major courses, not the 101 courses so that you could focus in on the 

higher historical content courses. Including content from the 300 level history courses might 

assist with your assessment. Many of the students in those courses are history majors or minors 

so they have a greater interest in the subject. It would also give you more information than from 

1 or 2 students who show up on assessment day. The goal is to have one assignment as data for 

each objective as well as an external artifact (Historical Knowledge test, primary document 

analysis, portfolios?, and cla).  Any of the measures you list on the plan, it would be helpful if 

there was a rubric attached. This would assist me in understanding the assessment and providing 

better feedback to the faculty as a way to make the process more efficient if possible. 

 

You talk about including the adjunct faculty in the assessment process. I know it is difficult with 

them being off campus and asking them to drive in is cumbersome. If you put their thesis, 



 

tests…) in the dreaded tk20 you could mark all faculty as raters and do it electronically. This 

might get the adjuncts involved and more vested?? 

 

The program changes based on assessment data are general and not specific. When you speak of 

restructuring the courses, which courses are you beginning with, and what type of activities are 

you going to do in order to start that process? Is there any training the faculty want in order to be 

more effective at that? Are there books or technology that could aid your ability in making the 

class more interactive and participatory?  For the Historical Knowledge test, to give it to all 

students in the spring semester, will that be during assessment day? Who is going to administer 

that? Will that be the test you have created or an outside ETS type exam? 

  

 

What ideas do you have on how to promote more students into the History program? Are there 

any selling points that we could include? If we look at how the website is becoming the 

“marketing tool” for the institution, what would you put on there as a selling point for the 

program? What up and coming careers would be available for students with a History major?  

 

 

 

 

 

 

 

 

 
 


