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Number of minors: Fall 2012: 46  Spring 2013: 44 
Number of EDU majors NA 
Number of faculty: 4 part-time 
 

INTRODUCTION 

The coaching minor is relatively new here at WWU.  It has only been in existence since the 2010-

2011 academic years.  This minor was created to provide students the opportunity to learn more about 

the coaching side of the sports industry.  Many of the student who minor in coaching are Education 

majors, primarily Physical Education, or Sports Management.  At the time of its inception it was only 

the second minor like it in the state. 

A coaching minor will provide education majors the knowledge base they need to take on coaching 

duties at the secondary school level. Students interested in coaching for their local parks and 

recreation departments, YMCAs, club teams or a company's sports team would also benefit from the 

coaching minor.  

This coaching minor will teach students how to juggle both coaching and administrative duties, 

allowing them to run safe, fun and effective sports programs. Classes required for the coaching minor 

include theory classes, as well as support classes for background in non-theory areas in which 

coaches must be familiar.  

 

SECTION 1: OBJECTIVES AND ASSESSMENT 
 

Coaching Minor Program Objectives 
 

Upon completion of the program, the student will: 
 
1. Develop the skills needed in basic first aid and CPR/AED to properly provide emergency 

care to athletes of all ages. 

2. Obtain the knowledge and skills needed to help prevent, manage and provide basic 

treatment for sports injuries. 

3. Manage an athletic program including leadership, budget and facility management. 

4. Acquire the skills necessary to apply psychological concepts to sports participation. 

5. Develop an understanding of how an athlete’s psyche changes during sports participation 

and the ability to manage different personalities and psychological issues. 

6. Enhance their understanding of the various offensive and defensive strategies of football, 

soccer, basketball, volleyball, baseball, softball, track & field and cross country. 

7. Assess players and design practices and drill to instruct proper technique. 



 

8. Expand their understanding of the various philosophies and approaches to the arrangement 

of practice sessions and off-season programs. 

9. Gain an appreciation for the various game strategies, how to scout opponents and develop 

game strategies. 

10. Break down the rules and officiating of football, soccer, basketball, volleyball, baseball, 

softball, track & field and cross country at both the interscholastic and intercollegiate 

levels. 

 

 

Coaching Minor Program Objectives 

Course Obj 1 Obj 2 Obj 3 Obj 4 Obj 5 Obj 6 Obj 7 Obj 8 Obj 9 Obj 10 

ATR 230 I R,M   I      

ATR 231 I, R I, R         

PED 104 I I,R         

PED 401      I,R,M I,R,M I,R,M I,R,M I,R,M 

PED 402      I,R,M I,R,M I,R,M I,R,M I,R,M 

PED 403      I,R,M I,R,M I,R,M I,R,M I,R,M 

PED 404      I,R,M I,R,M I,R,M I,R,M I,R,M 

PED 406   I,R,M        

PSY 401    I,R,M R, M      

 

Coaching Minor Assessment 

Program 

Objective 

Method of 

Measurement 

Criteria for and 

Threshold Level 

of Success 

Data/Results 

Collected 

PROGRAM 
CHANGES BASED 
ON ASSESSMENT 

DATA  
(EMPIRICAL & NON-

EMPIRICAL) 

Assessment 

Days Data 

Collection 

Budget/Support 

1.   American Red 

Cross Skills 

Test 

 

80% or better as 

set by American 

Red Cross 

100% reach 

benchmark 

No action recommended NA Requires 

maintenance of CPR 

manikins and 

purchasing of First 

Aid supplies annually 

2.   

 

Skills 

Evaluations 

70% or better  100% achieve 

benchmark 

No action recommended NA Requires purchasing 

of taping/wrapping 

supplies annually 

3.   Budget 

Assignment 
 

Facility 

Assignment 

 

80% or better on 

assignments and 
written test r 

100% achieve 

benchmark 
on 

assignments 

 

70% achieve 

No action recommended NA  



 

 

 

Improvements in the Assessment Process 
Minors are not formally assess like majors.  To aid in the assessment of the minor 

development of a more formalized evaluation process of the items listed as the ‘methods of 
measurement’ need to be developed.  This could potentially be done using TK20. 

 

Program Changes Based on Assessment Data  

(Empirical & Non-Empirical) 
 
At this time there are no large changes that need to occur with the Coaching minor.  Overall 
student numbers appear to be strong.  A more formalized evaluation of assignments to help 
generate higher quality data should be developed.  Since the minor is relatively new a 
graduate survey would be beneficial to see if the minor was helpful to graduates.   
 

Leadership 

Assignment 

 

Written test 

benchmark 

on written 

test 

4.   Class 

Presentation 

 

Written 

evaluation 

75% or better on 

test and class 

presentation  

90% achieve 

benchmark 

No action recommended NA  

5.   Class 

presentation 

and discussion 

75% or better on 

test and class 

presentation 

90% achieve 

benchmark 

No action recommended NA  

6.   Class 

discussion and 

written test 

75% or better on 

test  

90% achieve 

benchmark 

No action recommended NA  

7.   Class 
presentation 

 

Paper/Report(s

) 

 

Written test 

80% or better on 
class presentation 

and paper 

 

75% or better on 

test 

90% achieve 
benchmark 

No action recommended NA  

8. Class 

discussion and 

written test 

75% or better on 

test 

80% achieve 

benchmark 

No action recommended NA  

9. Class 

discussion and 

scouting 

assignment 

80% or better on 

assignment 

85% achieve 

benchmark 

No action recommended NA  

10. Written test 

and class 

discussion 

80% or better on 

written test 

80% achieve 

benchmark 

No action recommended NA  



 

Budget/Support 
At this time the Human Performance budget is able to meet the needs of the Coaching 
minor.  A significant increase in the number of minors would result in an increase in the 
amount of supplies needed for the PED 104 and ATR 231 courses. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Assessment Rubric 
Annual Assessment Report 

Assessment 
Component 

Assessment 
Reflects Best 
Practices 

Assessment 
meets the 
expectations of 
the University 

Assessment needs 
Development 

Assessment is 
Inadequate 

Learning 
outcomes 

 Posted 
measurable 

program 

learning 
outcomes 

(objectives) are 

routinely shared 
with students 

and faculty 

 Measurable 
program 

learning 

outcomes 
(objectives).  

 Learning 

outcomes are 
posted on the 

program 

website.  

 Program learning 
outcomes 

(objectives) have 

been identified and 
are generally 

measurable 

 

 Program learning 
outcomes 

(objectives) are 

not clear or 
measurable 

Assessment 
Measures 

 Multiple 
measures are 

used to assess a 

student-learning 
outcome 

(objectives).  

 Emphasis on 

specific direct 
measures.  

 Rubrics or 

guides are used 
for the 

measures.  

 Measures are 

created to 
assess the 

impact on 

student 
performance. 

 All 

measurements 
are clearly 

described. 

 Specific 
measures are 

clearly 

identified 
 Measures relate 

to the program 

learning 

outcomes 
(objectives).  

 Measures can 

provide useful 
information 

about student 

learning.  

 

 General measures 
are identified (e.g. 

student written 

assignment) 
 Some measurements 

are described, but 

need further 

description. 

 Assessment 
measures do not 

connect to 

learning 
outcomes 

(objectives).  

 Assessment 

measures are not 
clear. 

 No assessment 

measures are 
established. 

Assessment 
Results 

 If not all 

learning 
outcomes 

(objectives) are 

assessed 
annually; a 

rotation 

schedule is 

established to 
assess all 

 A majority of 

learning 
outcomes 

(objectives) 

assessed 
annually. 

 Data collected 

and aggregated 

are linked to 
specific 

 Data collected and 

aggregated for at 
least one learning 

outcome 

(objectives). 
 Data collection is 

incomplete  

 Standards for student 

performance and 
gaps in student 

 Learning 

outcomes 
(objectives) are 

not routinely 

assessed. 
 Routine data is 

not collected. 

 N/A Program is 

too new to have 
collected 



 

learning 

outcomes 
within a 

reasonable 

timeframe. 

 Data are 
aggregated and 

analyzed in a 

systematic 
manner 

 Data are 

collected and 

analyzed to 
evaluate prior 

actions to 

improve student 
learning.  

 Standards for 

performance 
and gaps in 

student learning 

are clearly 

identified. 

learning 

outcome(s). 
 Data are 

aggregated in a 

meaningful way 

that the average 
reader can 

understand. 

learning are not 

identified. 

assessment data. 

 
 
Assessment 
Component 

 
 
Assessment 
Reflects Best 
Practices 

 
 
Assessment 
meets the 
expectations of 
the University 
 

 
 
Assessment needs 
Development 

 
 
Assessment is 
Inadequate 

Faculty Analysis 
and Conclusions 

 All faculty 

within the 
program 

synthesize the 

results from 
various 

assessment 

measures to 

form specific 
conclusions 

about each 

performance 
indicator for a 

learning 

outcome 
(objectives). 

 Includes input 

from adjunct 

faculty. 
 Includes input 

 All program 

faculty receive 
annual 

assessment 

results and 
designate 

program or 

department 

faculty to meet 
to discuss 

assessment 

results in depth.  
 Specific 

conclusions 

about student 
learning are 

made based on 

the available 

assessment 
results. 

 Some program 

faculty receive 
annual assessment 

results 

 Faculty input about 
results is sought 

 Annual 

assessment 
results are 

viewed only by 

the faculty who 
authored the 

report.  

 Faculty input is 

not sought. 
 Conclusions 

about student 

learning are not 
identified. 

 N/A Program 

recently started 
or too few 

graduates to 

suggest any 

changes. 



 

from outside 

consultant. 

Actions to 
Improve Learning 
and Assessment 

 All assessment 
methods, 

timetable for 

assessing, and 
evaluating the 

effectiveness of 

action plans are 

included. 
 A 

comprehensive 

understanding 
of the 

program’s 

assessment plan 
and 

suggestions, if 

needed, for 

altering 
assessment 

practices is 

articulated.  

 Description of 
the action to 

improve 

learning or 
assessment is 

specific and 

relates directly 

to faculty 
conclusions 

about areas for 

improvement.  
 Description of 

action includes 

a timetable for 
implementation 

and identifies 

who is 

responsible for 
action 

 Actions are 

realistic, with a 
good 

probability of 

improving 
learning or 

assessment. 

 At least one action to 
improve learning or 

improve assessment 

is identified. 
 The proposed 

action(s) relates to 

faculty conclusions 

about areas for 
improvement. 

 Adjustments to the 

assessment plan are 
proposed but not 

clearly connected to 

data 
 Minimal discussion 

of the effectiveness 

of the assessment 

plan; minimal 
discussion of 

changes, if needed. 

 No actions are 
taken to improve 

student learning. 

 Actions 
discussed are not 

connected to data 

results or 

analysis. 
 N/A Program 

recently started 

or too few 
graduates to 

suggest any 

changes. 

 
 
Additional Comments:  
 
For such a new minor there are a lot of students involved in the program. 
 
The objectives need to be reviewed to see if there are more appropriate and measurable 
action verbs in order to make the objectives stronger. I have some of this information and 
would be happy to share it.  
 
A more detailed explanation of the methods for assessment would benefit the reader in 
understanding the assessment measure being used. It is not clear when an objective is 
stated as measured in multiple courses, which assessment artifact is being assessed and 
for which class.  
 
There is no real assessment plan for improvement within this major. There needs to be a 
discussion within the involved faculty on how they want to collect this data and determine 
the approach to assessment of students.  
 
 
It helps that this minor is couched within several other programs on campus, therefore 



 

limiting additional cost for the construction/administration of the courses. It might be possible 
to then include the data from the ATR and PED courses as evidence of student learning. 
This might assist in guiding the objectives to make them more measurable.  
 
This prompts the question, do stand alone minors and concentrations without a major need 
to participate in assessment day activities? 
 


