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Program Review 

English BA 

Program Profile 
 

History 
Start with the history of the program at WWU. Discuss relevant trends and issues dealing with the program 
and the institution. If a program has one or more concentrations, each concentration should be discussed 
separately. (300 words or less) 
 

The English program at William Woods has historically been small, a product of admissions and recruiting 
decisions and the general makeup of the student body at the school. For the last dozen years or so, the 
program has served a wide variety of students, not just traditional literature students or students seeking to 
teach high school English (through the Secondary Education: English program), but creative writers, 
students interested in writing about film, and also students seeking curriculum in professional / technical 
writing as well as rhetorical criticism. Many program decisions are informed by the range of subjects and the 
expertise of our faculty. 

Since the last five-year program review, the faculty in the program have remained constant, with the 
presence of occasional adjuncts and increased online offerings marking the largest changes in terms of 
staffing and delivery. During that same period, our program was restructured several times in response to 
external pressures—following our last five-year review, we were instructed to reformat the program to de-
emphasize concentrations. There were initially four concrentations, which were then consolidated to two, and 
ultimately, a year later, into one program with no concentrations. As we removed the concentrations, we 
attempted to make sure all English program students were exposed to the range of subjects our program 
offered. Then, we were requested to increase the number of credit hours required of majors, from 28 to 42. 
Finally, we were asked to review our course offerings again to make sure we would be giving students 
enough opportunities to respond to a new University-wide initiative, that students complete 42 hours of 
courses at the 300-level and above. 

Over this period, the number of majors in our program has declined by roughly half.  During this same time 
period, enrollment in the University as a whole has also declined, though not as dramatically. English, as a 
program, is one that thrives during boom times and survives during lean times. 

Even though our number of majors has declined, English faculty often helm overload classes, mainly in 
Composition.  This helps to establish and ensure continuity among our Composition offerings, which were 
collaboratively redesigned about 10 years ago to emphasize cross-curricular writing instruction for all WWU 
students. 

 
Program Mission 
Provide the mission of the program and describe how the program supports the university mission. Discuss 
the philosophy or purpose of your program, how the program relates to the mission, vision and goals of the 
University. 
 

The mission of the English program at William Woods University is to prepare students to navigate in a world 
of texts—teaching students to analyze the rhetorical and social contexts of the texts they encounter and how 
to produce texts in response that are theoretically engaged and personally informed. This mission is 
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supported by our four program objectives, which ask students to reflect on texts both as products of their 
culture and as reflections of a matrix of aesthetic writing conventions. 

The University's mission is to be an independent voice in higher education. William Woods University 
distinguishes itself as a student-centered and professions-oriented university committed to the values of 
ethics, self-liberation, and lifelong education of students in the world community. The English program's 
focus on the interpretation and creation of texts positions WWU students in a way that allows them to engage 
global and local cultures. This process, of course, is ongoing, but the students' education in analyzing and 
responding to texts serves them throughout their lives, we think, as they mature and encounter more texts, 
and as they confront ethical challenges that they recognize as being part of certain continuities of influence 
and concerns that transcend any particular moment. Likewise, our students are required to reflect on their 
own writing, and this process of reflection is a key element in self-liberation. 

These same skills, especially the focus we put on written expression, serve students well professionally in a 
business climate that recognizes the importance of clear communication. It is no longer at all surprising to 
see articles in newspapers like the Wall Street Journal noting the attractiveness of Humanities graduates to 
major and small companies, and our students are well-versed in attendant skills through their coursework. 

Student Demographics 
 

Incoming Freshmen 2014-2015 
 
 2  
 
Incoming Freshmen 2015-2016 
 
 1  
 
Incoming Freshmen 2016-2017 
 
 1  
 
Transfer Students 2014-2015 
 
  
Transfer Students 2015-2016 
 
  
Transfer Students 2016-2017 
 
 1  
 
Total Program Enrollment 2014-2015 
 
 11  
 
Total Program Enrollment 2015-2016 
 
 7  
 
Total Program Enrollment 2016-2017 
 
 6  
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Graduated Majors 2014-2015 
 
 3  
 
Graduated Majors 2015-2016 
 
 2  
 
Graduated Majors 2016-2017 
 
 2  
 
Concentrations 
List any concentrations for the program and student enrollment for the 3 years noted in the report if 
applicable. 
 

The English program hasn't supported any concentrations in the last three years. 

 
Program Assessment Data 
Upload the program page from the Institutional Research office program data for this program. 

English Demographic Data.pdf 

 
 
Reflection on Program Enrollment Data 
Clearly describe the approach of the program maintain or improve student retention and graduation rates. 
Does the program have an active plan on retention of current students? if so, specificy the details of the plan. 
 

Over this period, the number of majors in our program has declined by roughly half.  For example, where we 
had grown accustomed to having two English Ed majors a year, we now are more likely to encounter one 
every other year. During this same time period, enrollment in the University as a whole has also declined, 
though not as dramatically. English, as a program, is one that thrives during boom times and survives during 
lean times. That said, the figures above, provided by our outgoing institutional researcher, are very 
questionable. It's easy to identify students that are missing from this report, for example, and it doesn't 
always make sense to draw a distinction between students in the English Ed and English programs, which I 
assume these numbers do. In other words, our program is small, but internally we have different statistics 
than those presented above. 

English faculty have tried a number of strategies to increase enrollment, which has been one of our program 
goals for the last several years. So, we take part in admissions events, stage LEAD events to attract interest 
to the program, expand our course offerings with courses like Young Adult Literature and meet with groups, 
like the Secondary Education committee, to see what we can do to serve those communities. We've got a 
variety of successful clubs, such as English Honor Society Sigma Tau Delta, campus creative writing group 
Writers Ink, and the Reel Fanatics Film Club. We've revised our promotional materials--including the 
brochure we give to prospective students--and we promote our students' notable work and accomplishments 
on the WWU facebook page twice a year. 

Retention is acheived primiarly through two outreach efforts. The first of these is Sigma Tau Delta, the 
English Honor Society, which meets monthly as a group and stages a number of events (the children's 
writing competition, trips to conferences, initation dinners, grad school talks, etc.) which keep students 
motivated and connected. Then, during Student Performance Review Days (also known as Assessment 
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Days), we bring students together and interact with them socially as a group, again to encouage them to feel 
connected to the group and to each other. Though we lose students who withdraw from the University for 
financial or other reasons, we rarely lose English majors to other programs at WWU. 

Internship & Placement 
 

Internship 2014-2015 
State the number of student completing an internship for the academic term (summer, fall, spring) for the 
identified years. 
  
 
Internship 2015-2016 
State the number of student completing an internship for the academic term (summer, fall, spring) for the 
identified years. 
  
 
Internship 2016-2017 
State the number of student completing an internship for the academic term (summer, fall, spring) for the 
identified years. 
  
 
Internship Placements 
What placements outside of the university are used for internship/practicum/student teaching/clinical 
experience? 
 

We have the option to place students in internships but haven't had any students interested in this for as long 
as I've been with the program (since 2006 or so). This year (17-18) we have one interested student who is 
looking for an internship during summer 18, and we're trying to find one that will suit her. 

 
Graduates Employed within Field 2014-2015 
 
 1  
 
Graduates Employed outside Field 2014-2015 
 
  
 
Graduate School 2014-2015 
 
  
 
Unknown 2014-2015 
 
 1  
 
Graduates Employed within Field 2015-2016 
 
 1  
 
Graduates Employed outside Field 2015-2016 
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Graduate School 2015-2016 
 
 1  
 
Unknown 2015-2016 
 
  
 
Graduates Employed within Field 2016-2017 
 
  
 
Graduates Employed outside Field 2016-2017 
 
 2  
 
Graduate School 2016-2017 
 
  
 
Unknown 2016-2017 
 
 1  
 
Employment in Field 
What types of positions are considered relevant to the “Field” of study with this program? Please define what 
it means for students to be employed ‘within the field’ of the professional discipline 
 

Traditionally, teaching positions at the secondary level are considered "in the field," as are students enrolled 
in graduate schools for English or related programs. Teaching higher ed is also in the field, as are certain 
positions where writing is a significant part of the work duties (i.e., professional tutoring, editing for a 
magazine, or government / business positions that are writing intensive).    

 
Program Curriculum 
 
Curriculum 
Comment on course offerings: rotation, frequency, variety, demand, pre-requisites. Review enrollment trends 
by course. Are there particular courses that are not meeting enrollment goals or are regularly cancelled due 
to low enrollment? 
 

The English program is responsible for teaching a significant number of classes as part of the general 
education curriculum in addition to the offerings of the English program and the Secondary Ed: English 
curriculum. The general education courses offered by the English program address two of the ten general 
education areas: "Communication," wherein English program faculty teach both of the required freshman 
composition courses (as well as a developmental English course), and "Meaning," wherein program faculty 
teach what amount to introductory courses in our four areas, as well as literature surveys which are available 
for general education credit but which also serve the Secondary Ed: English content requirements. 
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In the compositon courses, courses are often at capacity or nearly so, because the number of sections 
offered responds to enrollment. At the 200-level, where all courses count toward the the Meaning GE 
requirement but rotation is more fixed, course enrollment ranges from 99% for an Intro to Film Studies 
course, to 46% for World Masterpieces 2. (An outlier, ENG 234, is an Honors only course, a new offering in a 
small program, so the lower enrollment in this isn't yet significant). The range more generally is closer to 60-
70% enrollment in courses at the 200-level. This feels sustainable, if not ideal. We offer a lot of courses at 
this level, and this creates the impression that we're spreading the students a little thinly over our course 
offerings, but the spread range of students is needed to support the expectations, especially, of the State of 
Missouri's requirements for Secondary Ed; English students, requiring, for example, six hours of study of 
multi-ethnic literature.  

At the 300-level, which are designed to serve majors, we have problems with low enollment and are often 
forced to cancel classes, using a lower-level course as a substitute for degree requirements. Some courses 
at the 300-level have removed prerequisites (usually an ENG course at the 200-level) to accommodate more 
students. This low enrollment presents a challenge for this program, since this means we graduate students 
without the upper-level coursework we might think they need to fully master the content and skills the 
program means to teach. But given the small number of majors, it's hard to correct. Another challenge we 
encounter deals with transfer students; because of low student numbers, we mostly offer the 300-level and 
above courses on a two-year rotation. If transfer students want to graduate in two years, it's sometimes hard 
to get them into the courses they need, especially if they flip between English and Secondary Ed. Recently 
adopted campus-wide curriculum requirements that all students complete 42-hours at or above the 300-level 
across the University might address some of these enrollment concerns, but it's still too soon in the process 
to know. 

We have seen positive enrollment trends in those higher-level courses that have been identified as desirable 
for other majors. So, for example, ENG 301: Grammar and Syntax has been added to the requriements for 
students in the ASL Interpreting program. The result has been to have the course meet enrollment needs 
often and to be offered even more often online. A similar story, without the online offering, applies to ENG 
302: Technical Writing, which is recommended for students in the MIS program. 

 
 
Curriculum: 
Any issues with online enrollment impacting on campus enrollment? 
 

The English department offers seven courses online, five of which meet General Education or developmental 
requirements and the sixth being the ENG 301: Grammar and Syntax course offered above. The online 
offerings don't seem to have had a more than marginal impact on enrollment in on-ground courses. 

 
Curriculum: 
When was the last curriculum revision, and what changes were made and why? What prompted the 
revision? 

The last curriculum revision concerned the campus-wide requirement that all students complete at least 42 
hours at thr 300-level or above. Previous to that revision, we considered the possibility of offering some 
courses at that level less often, but upon review, it became apparent why this wouldn't work: reduced 
offerings would harm our majors, who now needed more of those courses, as well as students in other 
majors who might be advised into some of these upper-division courses. Instead of an actual change, this 
means that we were considering a change, reviewed our curriculum, and decided to hold off on changes until 
we saw how these campus-wide changes affected our program. 
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Curriculum: 
List any program courses that are required by another program on campus or are cross-listed. What is the 
impact of the program (class size/faculty load)? Does the program need to adjust course offerings to meet 
the needs of the other program? 
 

The English Program offers a variety of courses that support other programs. As noted above, the 200-level 
surveys support the Secondary Ed: English program--these include ENG 201, 202, 205, 206, 238, and 239.  
Also, ENG 210, 215, 316, and 327 support the COM concentration in Digital Filmmaking. Since the 
Secondary Ed: English program and the Digital Filmmaking concetration in COM are small programs, the 
effect on enrollment is marginal. 

Eng 301: Grammar and Syntax is part of the requirements for the ASL Interpreting Program, and this has led 
to increased enrollment in and offerings of this course, especially online where there is a large ASL 
Interpreting program. Online, the course is offered three times a year and it is nearly always filled. It is 
offered on campus every two years, and it always attracts enough students to sustain offering it in that 
format. 

ENG 302: Technical Writing supports the MIS program, which ensures it can be offered every two years. 

 
Curriculum Enrollment 
Attach the Curriculum enrollment for all program courses. 

English_Enrollment_2014_2017.pdf 

 
Program Checklist 
Attach the Program checklist from the most recent Academic Catalog 

major_english_ba.pdf 

 
Course Description 
Upload program course descriptions from the most current Academic Catalog. 

Course Descriptions.pdf 

 
 

Faculty & Resources 
Physical Facilities 

 
Physical Space/Resources 
Describe the physical facilities that are unique to your program, including specialized buildings, classroom 
space, labs, and built in equipment and how they impact student learning. (If none, put N/A) 
 

N/A. 

 
Upgrades to Physical Space/Resources 
Changes/Upgrades that have been completed within the past 5 years, specifically for your program or are 
required because of your program along with any impacts to student learning. 
 

N/A. 
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Recommendations to Improve Resources 
Describe any desired changes/upgrades to facilities/resources and how the proposed changes would impact 
student learning. 
 

We have raised the idea of developing a "soft space" for English majors, a lounge with resources for those 
students in the program. 

 
 
Technology Resources 
List current technology specific for the program. What technology is used on a regular basis? Are there any 
technology needs for the program, issues with technology that impact the classroom? Is there technology that would 
benefit the teaching in the classroom that the program would like to investigate? 
Currently, the English program relies heavily on the two computer labs in Burton, especially for composition classes. 
The new computer lab in the Academic Bldg will likely improve access to computer facilities. In Kemper 112, there is 
an HD theater system paid for with a technology grant awarded to Dr. Smith to support his work on the film studies 
side of the English program. 
 
Library Resources: 
Insert the narrative from library staff pertaining to changes and recommendations to program specific library holdings. 
 
IV.  Analysis 

English as a discipline taught at the undergraduate level requires both retrospective and up-to-date library materials.  
A continued effort is made to acquire English and American literature, English composition, and English language 
materials in both electronic and printed.  All books, journal articles and non-print materials are available through 
Woods OneSearch.  The Library subscribes to a comprehensive literary database, Literary Reference Center Plus, 
which is available to all students, both traditional and online. 

Literary Reference Center Plus includes full-text resources focusing on plays/drama, poetry, religious literature and 
children's literature. This database also includes volumes of fantasy/science fiction, contemporary literature, world 
philosophy and religious literature, and literary study guides covering American Literature, English Literature and 
literary genres. 

Updated weekly, Literary Reference Center Plus contains the following content and more: 

  

✓  Full text for more than 145,000 classic and contemporary poems 
✓  Informational texts on numerous literary genres, themes and forms, as well as critical essays on specific works 

and authors 
✓ More than 180 critical essays about popular young adult (YA) literature titles, including film analyses 
✓ New contemporary literature titles from Salem Press, including: 

                  Critical Survey of Shakespeare’s Sonnets that provides historical context and analysis for 25 of the 
Bard's sonnets 

                  Introduction to Literary Context series that introduces students to great works of literature (such 
as The Cask of Amontillado, Frankenstein, The Bell Jar and Heart of Darkness), providing historical context and 
illuminating key concepts and vocabulary 

✓ More than 700 full-text literary journals and magazines — including AGNI, Black Warrior Review, Five Points, 
Paris Review, River Teeth, Subtropics and Witness — featuring thousands of essays, fiction and poetry 
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✓ 34 interactive literary study guides that allow students to explore novels and plays by American and British 
writers and understand the characteristics of different genres and various techniques used by writers. Study 
guides are available for Animal Farm, Romeo and Juliet, A Midsummer Night’s Dream, Macbeth, Hamlet, Lord of 
the Flies, The Catcher in the Rye and The Great Gatsby, as well as “Irony, Parody, and Satire” and “Novels and 
Short Stories.” 

✓ Continuum Encyclopedia of American Literature, Continuum Encyclopedia of British Literature, Continuum 
Encyclopedia of Children's Literature, The New Princeton Encyclopedia of Poetry and Poetics and The 
Columbia Companion to the 20th Century American Short Story 

✓ Literary glossary featuring more than 1,700 terms 
✓ Research guides 

Literary Reference Center Plus also features dozens of lesson plans and a link to EBSCO's Curriculum Standards 
Module, a tool that can help teachers in the U.S. and Canada to correlate EBSCO content quickly and easily to 
Common Core, state- or province-specific curriculum standards. The module provides browsing of specific 
benchmarks, many which have recommended search strings for successful content retrieval. 

The library staff acquires any resources that are not available in existing print and digital collections through 
interlibrary loan. 

As in all other disciplines, WWU faculty and students have access to the resources available in MOBIUS member 
libraries, which includes the superb collections at the large research institutions in the state of Missouri, i.e., the four 
campuses of the University of Missouri, Washington University, Missouri State University and St. Louis University.  
Beginning in 2014, access to the resources of the academic, public and special libraries in Colorado and Wyoming 
became possible through Prospector, a resource sharing partner of MOBIUS.  Prospector provides access to an 
additional 30 million books, journals, DVDs, CDs, videos and other materials, and includes the collections of the 
libraries at the campuses of the University of Colorado, Colorado State University, University of Denver, and the 
University of Wyoming.  Resources selected from both MOBIUS and Prospector are delivered by courier, thereby 
reducing the delivery time. 

 
Library Resources: 
Faculty response to the adequacy of library resources provided to the program? 
 

The English program is generally pleased with the resources available to us, whether it is hard copies of current work 
in the field, whether critical or creative. Likewise, the databases, like the EBSCO suite of databases, serve students, 
especially those in the composition sequence well. 

The English faculty find Literary Reference Center Plus inadequate as a substitute for the MLA International 
Bibliography. We've had this conversation before, that the library believes the usage numbers don't justify the 
subscription. English Program Faculty believe there is no reasonable substitute for that database, either for students 
or for the faculty. 
 
Library Report 
Attach the complete library report that is provided from thedirecotr of the Library that details the available resources 
to students in the program of study. 
Library Report.pdf 

 
Faculty and Staff Resources 
 
Faculty 
1-list all full-time faculty in the program with highest degree, degree granting institution, years of full time 
teaching experience WWU, and contractual course load. 2-List adjuncts who have taught within the last 3 
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years with the same qualifying information and which courses they have taught. 
 

Stephanie Wells, PHD, Communication, University of Missouri - Columbia, 12 years teaching full-time at 
William Woods University, with a 4/4 course load 

Greg Smith, PHD, English, Western Michigan University, 12 years teaching full-time at William Woods 
University, with a 4/4 course load 

Matt Dube, PHD, English, University of Lousiana--Lafayette, 11 years full-time teaching experience, with  2/2 
load (half-time administrative appt as program manager fofor online general education) 

Erik Hillskemper, PHD, English, University of Aberdeen, Scotland, UK, 6 years full-time teaching experience 
at William Woods University, with a 4/4 course load 

 
 
Faculty Curriculum Vitae 
Attach current Vitae for all full time Faculty 

Hillskemper_Vita.pdf 

Dube_Vita.pdf 

Smith_G_Vita.pdf 

Wells_Vita.pdf 

 
 
Adjunct Faculty Curriculum Vitae 
Attach current Vitae for all adjunct faculty in the program. 

Holzhauser_Vita.pdf 

Mattingly_Vita.pdf 

Mulvania_Vita.pdf 

Wiegenstein_Vita.pdf 

 
 
How many staff are designated to support the program? 
 
 1  
 
Staff 
Do you feel the program is adequately staffed in order to meet the goals of the program? 
Yes (selected) 
No  
 
Staff 
Are issues with staffing impacting student learning? 
Yes  
No (selected) 
 
What recommendations to staffing would program faculty recommend? What is the rationale for the 
recommendation? 

Current staffing levels--where we have one admin assistant who we share with our department--is sufficient 
for our current needs. 
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Financial Analysis of the Program 
 
Total Cost of the Program 
Personnel, budget and special expenses 
 237228  
 
Total Income of the Program 
Course fees, ticket sales... 
 
Number of Majors 
This number is from the Institution Research Report on Program Assessment Data 
 8  
 
Cost Per Major 
This number is from the Academic Dean Report on Program Prioritization. 
 29653  
 
Instructional Expenses 
Discussion of expenses related to instruction. i.e. Internship, clinical, practicums… 
 

English department faculty teach half their load or more in service to the general education program that 
serves the entire student population. It is worthy to note here that the English department supports the 
composition sequence, ENG 101 and 102, which all students must take. These courses are often right at 
capacity and these are intensive, time-consuming classes to teach and grade, each requiring instructors to 
comment on several pieces of writing from each student over the course of the semester. However, since the 
composition classes do not serve the English program specifically, these time commitments are not reflected 
in the figures above. 

 
Non-Instructional Expenses 
Expenses that are included in the budget but not part of the instructional aspect of the program, not all 
programs will have this. 
 

Assessment 
Program Objectives 

Identifier Description 

WWU2016.1 Major Field Competence: Students will demonstrate excellence in an academic or 
professional discipline and engage in the process of academic discovery. 

WWU2016.2 Ethics: Students will exhibit values and behaviors that address self- respect and respect for 

others that will enable success and participation in the larger society. 

WWU2016.3 Self-Liberation: Students will develop an honest understanding and appreciation of 
themselves and others resulting in an ability to make individual decisions. 

WWU2016.4 Lifelong Education: Students will possess an intellectual curiosity and desire for continual 
learning both within and beyond formal education in preparation for participation in a global 
society. 
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Additional Standards/Outcomes 

 

Identifier Description 

ENG.1 Students will incorporate detailed, well developed analysis and synthesis of literary, rhetorical, 
and / or research elements into compelling textual interpretations. 

ENG.2 Students will posit sophisticated exploration concerning the manner(s) in which external factors-
i.e, cultural and historical contexts, aesthetic and intellectual traditions-inform texts. 

ENG.3 Students will apply established critical and theoretical orientations to offer convincing 
interpretations of texts, both individually and in relation to larger canonical concerns. 

ENG.4 Students will reflect substantively on their growth as writers and scholars 

 

Annual Assessment 2015-2016 Report 
A - Assessed 
I - Introduced 
M - Master 
R - Reinforced 
 
English Curriculum Map 

 
ENG 
210 

ENG 
215 

ENG 
218 

ENG 
222 

ENG 
280 

ENG 
302 

ENG 
308 

ENG 
316 

ENG 
327 

ENG 
440 

ENG.1 Students will incorporate 
detailed, well developed analysis 
and synthesis of literary, 
rhetorical, and / or research 
elements into compelling textual 
interpretations. 

A A A A A 
 

A 
  

A 

ENG.2 Students will posit 
sophisticated exploration 
concerning the manner(s) in which 
external factors-i.e, cultural and 
historical contexts, aesthetic and 
intellectual traditions-inform texts. 

A A 
 

A 
 

A 
 

A A A 

ENG.3 Students will apply 
established critical and theoretical 
orientations to offer convincing 
interpretations of texts, both 
individually and in relation to 
larger canonical concerns. 

    
A 

  
A A A 

ENG.4 Students will reflect 
substantively on their growth as 
writers and scholars 

  
A 

  
A A 

  
A 
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Summary Assessment Results:  
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Annual Assessment Report 2015-2016 
Upload the complete report with all supporting documents in the same file. Any program rubrics and 
assignment explanations, schedules for Student Performance Review or other assessment activities. 

English_Annual_Assessment_Report_2015_2016.pdf 

 
 
Annual Assessment Report 2014-2015 
 

english_14_15.pdf 
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Annual Assessment Report 2013-2014 
 

English_Annual_Assessment_Report_2014.docx 

 
 
 

External Review 
Your role as an outside reviewer is to verify the information provided by the on-campus program faculty. Your 
evaluation helps identify the program's strengths and recommend ways to address areas of concern. The 
following guide is intended to facilitate your work as a reviewer. 
 
The questions provide a quality rating of 5 to 1 (high to poor or not evident). Please provide a justification for 
the rating immediately following the question. Use as much space as necessary for your response. At the 
conclusion of the questionnaire please provide a summary that addresses overall aspects of the program. 
 
1) At what level is the program's curriculum framework aligned with the mission of William Woods 
University 
 
1- Not Evident  
2  
3 - Somewhat Aligned  
4  
5 - Completely Aligned (selected) 
 
Response: 
 
Yes, especially with self-liberation. I appreciate the explanation of the alignment very much. Ethics is implicit 
in program outcomes. English professors know that exploring texts in order to reveal complexities is 
fundamentally an ethical exercise. I do wonder if the English program outcomes might be more explicit on 
this point. 
 
As a humanities program with an emphasis on liberation (the meaning of the term "liberal arts"), on self-
reflection, and on ethical behavior (especially because acting ethically requires recognition of complexities), 
the English program is ABSOLUTELY ESSENTIAL to the mission of William Woods University. 
 
2) At what level has the program clearly articulated its educational objectives for major/minors in its 
program review document? 
 
1 - Not Evident  
2  
3- Somewhat Aligned  
4  
5 - Completely Aligned (selected) 
 
Response: 
 
 

Radio button options don't make sense for this question. 

I chose 5 because the educational objectives for English program students are very well articulated in the 
outcomes statements for the English program. 
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3) At what level has the program articulated its assessment plan for student learning? 
 
1 - Not Evident  
2  
3 - Somewhat  
4  
5- Completely (selected) 
 
Response: 
 
 

The assessment plan is articulated and detailed. I admire how each course is tied to appropriate program 
learning outcomes. 

 
 
4) To what degree are the student learning objectives sufficient for the discipline? 
 
1- Inadequate  
2  
3 -Adequate (selected) 
4  
5- Superior  
 
Response: 
 
 

The learning objectives are very similar to Columbia College's and to others that I've seen. 

"Adequate" should not be read here as a measure of mere adequacy. Instead, I'm indicating that the learning 
objectives are entirely appropriate for the program. 

How is it that sufficiency to the standards of a discipline could be "superior" anyway? 

 
 
5) At what level are the students performing in regards to benchmarks established for each 
objective? 
 
1 - Below  
2  
3 - Average  
4  
5- Exceeding (selected) 
 
Response: 
 
 

The assessment data analyses that I read reveal that all students are performing at the levels that the 
program wishes to see. 
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6) How do the students compare to the performance at comparable institutions? 
 
1 - Well Below  
2  
3 - Comparable (selected) 
4  
5 - Well Above  
 
Response: 
 
 

Comparable, based on my experience. I was very impressed by the details of a senior seminar project that I 
heard from one of the English majors. It sounds like the top-notch project of a student preparing for graduate 
school. 

 
 
7) According to the Assessment Data, how quickly does the program make changes to address 
student needs, i.e., when students do not perform at expected levels? 
 
1 - Not Reactive  
2  
3 - Somewhat Reactive (selected) 
4  
5 - Highly Reactive  
 
Response: 
 

This is a difficult question to answer in the case of the English program. If all students are meeting and 
exceeding benchmarks, then why make changes? 

I woudl suggest that the English program discuss its assessment program to see if models besides a rubric-
based assessment of course level artifacts (the current model) might work for them. Assessment in English 
programs is difficult to accomplish because applying quantitative measures to work in the humanities is 
fundamentally problematic. Assessment offices and humanities programs often seem as though they do not 
even speak a common language. The data that's produced by trying to overlay a typical assessment plan 
onto an English program is often coarse. In addition, low n-numbers challenge the ability of a program to 
justify changes. It may be that the current assessment model is the way to go, but it may not be. I 
recommend that the program at least discuss whether there are other options that might be available to 
them. 

I was surprised to hear about "assessment day," which the students I spoke to seemed to dread. I suspect 
that this is a college-wide issue. Is "assessment day" really necessary? Why aren't programmatic 
assessment protocols sufficient in and of themselves? Columbia College does not have an "assessment 
day." 

 
 
8) How reasonable is the program's projected growth in light of the current population in the major? 
 
1 - Unreasonable  
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2  
3 - Somewhat  
4  
5 - Reasonable (selected) 
 
Response: 
 

The program wishes to attract more students into the English major. That is understandable and absolutely 
reasonable. The efforts of the program to attract more majors through organizations, activities, and 
publications are multifacited and sensible. I recommend continuing current efforts. If and when student 
numbers at William Woods increase, English major numbers will increase. 

Administration should allocate resources as necessary to support the recruitment efforts of the English 
program. 

 
 
9) Is the retention of students within the program comparable to other programs in the discipline? 
1 - Below  
2  
3 - Standard (selected) 
4  
5 - Exceeding  
 
Response: 
 

This is a difficult question to answer based on numbers of students in the program. The program faculty did 
state that they are concerned about retention because loss of even one to a few students means the loss of 
a significant percentage of English majors. 

If enrollment numbers at William Woods as a whole increase, then the number of English majors will 
increase. And vice-versa, of course. 

 
 
10) At what level have courses been offered regularly and, in a manner, that students are able to take 
all courses in a 2-year period? 
 
1 - Inadequate  
2 (selected) 
3 - Adequate  
4  
5 - Excellent  
 
Response: 
 

The English program fulfills its large and important responsibility to instruct general education English 
courses, which are offered regularly in an appropriate number of sections. 

With regard to the English B.A., this area presents a difficulty for the program. Since the number of majors is 
small, upper-division courses are difficult to run. Recent university-wide changes to curriculum has required 
the English program to increase the number of upper-division courses that it offers its majors; they must now 



21 

take 42 upper-level credits. When upper-division courses are canceled, this means that majors are deprived 
of an opportunity to take both a major-area course and an upper-level course that they would need to 
graduate. To address the issue, the English program often grants substitutions of lower-level courses, which 
do tend to run with sufficient numbers. This matter was raised not only by English faculty, but also by the 
bright and pleasant students with whom I had the opportunity to chat. Those students have enjoyed the 
upper-division courses that they've taken and want more of them. They expressed frustration at not being 
able to take a greater variety of courses and at not being able to study a greater variety of texts. The current 
make-up of the English program is ready and able to furnish them with such opportunities, if they are 
permitted to do so. I perceive that the English program is doing the best that it can in this area and is facing a 
difficult situation. 

The solution to the situation is, I believe, to allow upper-division English courses to run with small 
enrollments, so that the University as a whole can fuflill its committment to offer full programs of study to its 
students. Those courses should be part of the full-time faculty's teaching load. 

One bright spot related to this issue occurs regularly when upper-divison English courses are part of other 
programs; such courses (the Grammar and Syntax course, for instance) enroll well, and English majors 
appreciate and enjoy them, as they told me. 

 
11) To what degree is the nature and quality of program offerings adequate for the number of majors 
in the program? 
 
1 - Inadequate  
2  
3 - Adequate  
4  
5 - Excellent (selected) 
 
Response: 
 

The courses as listed on the catalog document with which I was provided are diverse, ambitious, and totally 
appropriate for such a program. Like the students and faculty, I spoke to, I wish that the English program 
could offer more of the upper-division courses described. 

 
 
12) To what degree are there adequate offerings of internships, practicums, student teaching, or 
other workplace experiences to prepare the student for a profession? 
 
1 - Inadequate  
2  
3 - Adequate (selected) 
4  
5 -Superior  
 
Response: 
 

I learned that English majors have not shown very much interest in internships; however, when one does, the 
English faculty will work with that student to locate an appropriate opportunity. 

Practicums and student teaching opportunities are not typical parts of English programs. English majors 
certifying in Education will complete those pieces of coursework as part of their Education programs 
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13) To what degree does the program provide employment resources to the student? (or how 
important to the discipline is it that the program provide employment resources to the student?) 
 
1 - Not Evident  
2  
3 - Somewhat (selected) 
4  
5 - Substantial  
 
Response: 
 

A significant percentage of English majors are certifying in secondary education. These students will go on to 
teach in the field. 

The English program expressed that others of its students have done so as well. 

I did not hear very much about "employment resources" in the self-study or on my visit. I assume that post-
graduate opportunities are discussed in Sigma Tau Delta and/or elsewhere. If not, then they should be. 

But, I have no reason to be concerned in this area. 

 
14) To what degree does the faculty appear to have expertise in the subject areas they teach? 
 
1 - Inadequate  
2  
3- Adequate  
4  
5 - Superior (selected) 
 
Response: 
 

The program faculty all teach composition courses, which they are very qualified to do, and all teach content 
courses relevant to their graduate preparation and continuing professional work. 

Students spoke highly of their English professors and wished to take more upper-divisoin content courses 
with those professors. 

 
 
15) To what degree are the teaching loads equitably and reasonably determined? 
 
1 - Inadequate  
2  
3 - Adequate (selected) 
4  
5 - Superior  
 
Response: 
 

I have no reason to believe that teaching assignments are inequitable in any way. 



23 

I chose "adequate" because English faculty often teach overloads in composition. This is a good thing if a 
faculty member has the time and resources to teach an overload and wishes to have the opportunity to do 
so. It's a bad thing if the faculty member feels compelled to sign up for an overload out of concern that her or 
his upper-divison course might not run due to underenrollment. I'm concerned that the latter might be the 
case at times. Faculty should never feel compelled to take an overload. 

 
 
16) Please rate the faculty to student ratio? 
 
1 - Too High  
2  
3 -Satisfactory (selected) 
3  
5 - To Low  
 
Response: 
 

The number of English faculty is absolutely appropriate for reasons of coverage. The specialties of the 
faculty span necessary areas for an English program. 

The number of English faculty is also absolutely appropriate given the large and important role that these 
faculty play in the general education program at William Woods University. 

It goes without saying that the ratio of program faculty to English faculty is high. But this is also the case at 
Columbia College, and at many other institutions. In addition, the value of having full-time faculty with 
terminal degrees teaching general education courses cannot be overstated. 

 
 
17) To what degree are the library holdings appropriate for the size of the program? 
 
1 - Inadequate  
2 (selected) 
3 - Superior  
4  
5 - Superior  
 
Response: 
 
 

I have no reason to be concerned about the physical collection of the library with regard to English program 
needs. 

I've chosen "2" here because access to the MLA International Bibliography database should be immediately 
restored to all of William Woods's students. Any English program should have access to this essentail 
resource, which is *not expensive* compared to the majority of databases and certainly very reasonably 
priced for the large benefits that it affords. This database is standard and necessary in order to perform 
scholarship not only in literary studies, but also in other language-based fields. Access to the MLA database 
should not have been removed in the first place. 
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18) How does the faculty's use of current technology, practices, or trends to facilitate instruction 
compare with other programs in the discipline? 
 
1 - Insufficient  
2  
3 - Average (selected) 
4  
5 - Superior  
 
Response: 
 

I did not hear very much in this area but have no cause for concern--except that the faculty should be 
teaching students how to use the MLA International Bibliography, which currently cannot happen because 
access to this resource has been removed. 

 
 
19) At what level are the physical resources, such as facilities and equipment appropriate for the 
program? 
 
1 - Inadequate  
2 (selected) 
3 - Adequate  
4  
5 - Superior  
 
Response: 
 

Film courses should be supplied with updated projector technology and an upgraded space for screenings. 

The English program expressed the desire to creat a "soft space" for program students, meaning a place 
where they can relax to read and to do other work. This might be particuarly attractive to non-residential 
students. I think it's a wonderful idea. 

I understand that a new computer lab is under construction. Of course, composition and other English 
courses should use that space, in addition to the existing computer labs. 

I suggest that the English program receive a larger discretionary budget. They use the $800 they receive 
annually in very admirable ways, but this amount does not seem sufficient to me. 
 
20) Is the support staff adequate for the program? 
 
1 - Inadequate  
2  
3 - Adequate (selected) 
4  
5 - Superior  
 
Response: 
 

The English faculty utilize one support staff person. I do not have concerns in this area. 
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Summary: Please provide your conclusions on the following and any other areas that were not 
addressed in the questionnaire that you believe need to be reviewed. 
 
What is the program's strength? 
 

The students with whom I spoke had marvelous things to say about the committment, ethusiasm, and 
expertise of the faculty with whom they worked. 
 
Does the program have components that distinguish it from other programs? 
 

English students at many other programs are not required to take film courses. The film requirement at 
William Woods does distinguish it from other programs. 

Students expressed a lack of understanding as to why they needed to take film courses. I see this not as a 
problem but an opportunity. Why not make more of the expansive point about this distinguishing aspect of 
the program? In other words, frame it as an asset. 

Concentrations in the English program were eliminated, meaning that students need to take courses in all 
areas that were previously concentrations, such as film and creative writing. Is the diversity of program 
requirements being highlighted? 

 
 
What areas need to be addressed and are the steps outlined in the program review adequate to 
address any areas of concern? 
 

My recommendations at this time, concisely stated, are: 

1) Reexamine assessment protocols to see if there are ways of producing data that is less coarse; 

2) Continue to pursue strategies to grow the English major base; what's currently being done does seem 
appropriate and is likely to succeed if college enrollment increases, but perhaps there are other means; if it is 
not already being done, highlight the diversity of areas of study that the English program allows (the previous 
"concentrations); 

3) Teach upper-division courses on-load, even with small enrollments; administration should assist with this 
goal and allow flexibility; 

4) Emphasize employment opportunities in formal ways such as in club discussions and presentations, if this 
is not already being done (perhaps I just didn't hear about it); 

5) Advocate to reaquire the MLA International Bibliography and commit to requiring its use in all appropriate 
assignments. 

 
Should the program be expanded, maintained at its current size, reduced, or eliminated? 
 

The program should be maintained at its current size. Resources should be allocated to the program in order 
to help the program to increase its major base. 

English faculty play a large and essential role in educating mostl of William Woods's students, and the 
English program is fundamental to the stated mission of the University. 
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Any additional thoughts, comments, or recommendations pertaining to the program? 
 

I'm impressed with the expertise and dedication of the William Woods English faculty and commend them on 
their committment to educating students well, even in sometimes difficult circumstances. I was also 
impressed by the articulate and professional students with whom I spoke; only a program with excellent 
teachers could attract and support those students. 
 

Conclusions and Recommendations 
Program Response to the External Review Report 

 
Response 
Please respond to all scores of a 3 or lower made by the reviewer. Please note in the text which question 
you are discussing and then proceed with the response. Be thorough in your response. 
 

Dr. Monacel, the external reviewer, noted a couple areas where he scored our program at the level of a 3. 

For example, he noted that student learning objectives were sufficient for the discipline, and also noted that 
this is not the kind of thing where performance can be graded as superior. The wording of this question 
maybe needs to be addressed since his score doesn't seem to reflect an area that explicitly needs 
improvement, or even comment. 

He noted as well that student performance was comparable with that at his own school, Columbia College, 
where the program is similar to that at WWU. We'd like to be exceptional, but with the program we have, we 
feel like this is a decent result and not one that we're thinking about improving. 

Monacel suggested that our responses to assessment were somewhat reactive. This seems fair-- we try to 
see what assessment is telling us and then make changes based on that. But, as noted elsewhere, the 
feedback we get suggests we are doing a good job. We could create questions where we'd perform poorly 
and then use that to justify changes, which might make us highly reactive. But we feel that our current 
assessment measures are appropriate for our program, and we try to make changes when the data tells us 
changes are recommended. 

Monacel noted that our retention rate is standard. Given the small size of our program, it's hard to draw 
conclusions. We believe our retention is comparable to that of the University as a whole. 

Monacel noted that our course offerings are less than adequate, based largely on enrollment concerns 
regarding courses at the 300-level and above. The reality that these courses are often canceled means that 
our students don't always get the full benefit of the courses we outline in the course catalog. This is definitely 
a real issue, but it's one we're not sure how to address. We are careful about rotation and we've tried to pare 
the major back to essentials. We hope the University-wide requirement that all students complete 42 hours of 
coursework at the 300-level and above will alleviate this situation. 

Our offerings of internships and practicums were found to be adequate. Internships and practicums are not a 
standard part of our program, but we have worked with students who seek them to find one and to document 
their work. 

Similarly, Monacel identified our professional resources as adequate. As he noted, the degree is not a 
professional one, but we do talk to students about grad school in STD and upper level courses. 
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Monacel noted that English faculty regularly teach overloads, especially in composition. This gave him 
reason to express concern over workload. He described it as adequate. We don't always have choices about 
taking overloads, and some of us enjoy having them. 

Monacel described the staffing levels as adequate, but then in his comment suggested this meant the 
department was staffed at an appropriate level. Given the breadth of material we cover and the amount of 
general ed teaching we do for the University, it would be difficult to meet our needs with fewer faculty. 

Monacel suggested the library holdings are inadequate because we lack access to the MLA International 
Bibliography. In this, the English faculty are in complete agreement with Dr. Monacel. 

Monacel suggested our use of technology was adequate. We believe this reflects the different degrees to 
which we all use technology. But we all use it to the degree that it is appropriate. 

Monacel found the physical plant and resources inadequate, suggesting that we have more up-to-date 
technology for projecting films. He also felt our idea, to develop a "soft space" for majors, would be good for 
current majors and may help attract and retain new ones. 

Monacel noted our one support person was adequate to our needs. The program faculty agree with him 
about that. 

. 
Program Identified Strengths 
Discuss Strengths of the program as they impact student learning. 
 

Dr. Monacel, the external reviewer, noted the enthusiasm our students have for their studies and the 
thoughtful nature of their responses. He also the noted how program courses were completely aligned with 
our program objectives. We're thankful ne noted that, and think that our current course design, with core 
courses at the 200- and 300-level, serves our students well when we have the enrollment numbers to run the 
courses as scheduled. He was pleased with the range of our skills and talents and thought we were all well-
qualified to teach in our subject areas. 

 
 
Program Identified Challenges 
Discuss anyChallenges of the program as they impact student learning. What is the program doing to 
combat these challenges? 
 

Monacel felt that the current assessment rubrics were, in his words, "coarse" and that identifying particular 
artifacts and responding to them with a numbered rubric produced questionable results. He suggested that 
Columbia College pursued a more holistic approach, where they evaluated a portfolio of student work which 
allowed them to get a more multi-faceted sense of each student's performance. 

We're not sure how that works for them, but for us, the regular assessment of artifacts in core program 
courses allows us to determine if those courses are successful. It's true that applying numbers to writing is 
sometimes an act of deliberate mistranslation, but it's a summative assessment, for an audience who sees it 
for what it is. We are not, usually, giving the rubric to students as their only feedback, where it would not be 
helpful or clarifying, but instead, we are using that data in aggregate to make big, program-level decisions. 
We are mostly comfortable with our current assessment regime and believe it is credible, even if some 
areas-- like assessment days-- are generating more anxiety for our students than they are useful data for us. 
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We're interested in finding other ways to use assessment days, and we're talking about how we might do that 
effectively. 

We struggle with enrollment in upper-level courses, and we do teach our share of overloads as a program. 
These feel like related problems-- too many courses offered at the lower level (or too few adjuncts) and not 
enough students to fill the courses at the upper levels. 
 
Action Plan 
What is the plan for the program moving forward. What anticipated changes will be implemented as a result 
of this report? 
 
We hope to continue the work we've been doing to create a strong program that attracts students and 
teaches them well. We hope that with the required increases across the campus community in 300-level 
course enrollments, we will be able to fill those courses better and offer our students a richer educational 
experience. We're also learning, to our resignation, that as a program, our fortunes depend in a large part on 
the overall size of the student population. Our actions, we believe, have an effect on the margins, but in the 
main, we're not having a great effect either way. 

We do want to pursue this idea of creating a "soft space," thinking this will help English majors see 
themselves as a group and this might generate its own kind of interest. The new film program might also 
bring some more students to English, though that remains to be seen. 

 
 

Academic Council Review 
 
 
 
Recommendation of Academic Council 
After thorough review of the provided program report and external review, it is the recommendation of the 
Academic Council: 
Accept Report as submitted, no further action. (selected) 
Accept Report with recommended changes  
Revisions requested and resubmit the report  
Program did not meet minimum standards and is placed on an improvement plan.  
 
Program Strengths 
 
 

The English program provided a strong alignment between their course offerings to the program objectives. 
This alignment was detailed in structure as to how the classes meet the needs of the program. The report 
was clearly written and detailed where appropriate. The program also provided a significant response to the 
role of the English program to the university as a whole. The report focuses on the program specifically, but 
many of the responsibilities of the program faculty lie in developmental and composition courses that are 
external to the program. The faculty detailed their role in the developmental and composition courses without 
it taking over as a function of the report. But the need for discussion was present and well-articulated.   

The English program is bolstered by the strength of the faculty teaching within the program. The diversity of 
content specialties and the personalities of the faculty are a highlight of the program. The credentials of the 
faculty provide a strong base of support for majors and other students who participate in their courses.  
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Program Weaknesses 
 
 

An identified weakness of the program is the lack of access to the MLA Database. The lack of this database 
was seen as a significant weakness by the program faculty and the external reviewer. The database, once 
offered through the library, was canceled for budget reasons after a previous administrative review, but that 
decision needs to be reviewed. The content within that database is critical to the ability of students to 
succeed in the program and the material/function of the database is part of the programs learning objectives 
(specifically, program objective 1, students will write papers that integrate appropriate outside sources).  

Another identified weakness of the program is the enrollment of declared majors. This is a trend across other 
programs of the university, but each number is important and the program is looking at smaller numbers, 
which present systemic challenges to the program, impacting load and course offerings.   

A downstream problem related to the number of declared majors concerns the budget of the program. The 
external reviewer noted the budget of the program ($800/year) as a weakness. The allocated budget 
provides for funding for little more than office supplies and copying, but with additional funding the program 
could look at more engaging activities and functions: speakers, workshops, clinics. 

 
 
Recommendations 
 
 

The English program should look at ways to market the current offerings as beneficial to attract more 
students to the major.  The reviewer noted the unique aspect of the film courses as part of the degree and 
that made the program different than other programs out there. The faculty might want to look at how to 
promote the holistic nature of the degree and applicability of the knowledge learned.   

The English program, like all programs on campus, should look at their offerings and the marketing material 
to see if there are alternative ways to articulate the benefit of their degree to future students.  Finding niche 
applications of programs is important and helps to market it to a new audience.  Hosting LEAD events and 
other activities also could help attract new students to the major, giving students who attend those events a 
way to see the English degree as a major that provides a professional advantage in job placement. Another 
suggestion is for program faculty to put together a proposal asking to reinstate the MLA database. This 
proposal should present a rationale for the value added to the program and curriculum by access to the 
database. If the database is of benefit to other Liberal Arts programs that should also be noted in the 
proposal.  

Additionally, if the program is serious about making a “soft space” for students to work, they should identify 
and propose where and what a “soft space” would look like for their students, if there is an identified location 
for such a space already. This is often something that can be funded through advancement funds and can be 
put on a wish list to donors.  That is how ITP was able to accomplish their seating area outside of Burton.  

 
 
 
 
 
 















William	Woods	University
Assessment	Data

Program:	English

10/11 11/12 12/13 13/14 14/15 15/16 16/17
Declared	Majors	(as	of	Oct.	15) Incoming	Freshman 1 2 3 1 2 1 0

Transfers 1 0 1 0 0 0 1
Total 17 10 14 13 11 7 6
Undergraduate	Enrollment 1,179 1,079 1,009 1,006 1,006 1,001 973

Declared	Minors 8 13 11 11 11 12 16

Concentrations
Creative	Writing 6 3 3 2 0 0 0
English	Lit 9 7 3 1 0 0 0
Prof	&	Tech	Writing 4 2 0 0 0 0 0
Speech 1 0 0 0 0 0 0
Intrepretation 0 2 2 1 2 1 0
Writing 0 1 3 4 4 1 1

Graduated	Majors 4 5 1 2 3 2 NA

Graduated	Minors 0 0 0 2 4 4 NA

Retention	Rate:	IPEDS	definition1

University 66.8% 76.2% 70.5% 76.3% 74.5% 74.5% NA
Program 2/4 6/7 2/2 2/2 1/2 0/1 NA

Graduation	Rate:	IPEDS	definition2 04/05 05/06 06/07 07/08 08/09 09/10 10/11
University 52.4 50.2 50.5 56.3 52.4 51.2 54.5
Program 2/3 3/5 2/2 1/1 4/5 1/5 1/2

Graduation	Rate:	Transfer	Students3

University 71.2% 68.8% 63.2% 66.7% 67.4% 69.9% 68.4%
Program 0/0 1/1 1/2 0/0 1/1 NA 1/2

1	=	%	of	full-time,	first-time	students	that	return	to	the	institution	in	the	subsequent	fall	semester
2	=	%	of	the	full-time,	first-time	cohort	that	graduate	within	6	years
3	=	%	of	transfer	students	new	to	the	institution	in	the	fall	semester	that	graduate	with	a	bachelors	level	degree



Course Title 							2015-2016 Caacity	per	course
Fall Spring Fall Spring Fall Spring Fall Spring

ENG	210 Intro	to	Film	Studies 24/25 NA NA 25/25 NA 25/25 NA 25/25 99%
ENG	218 Intro	to	Creative	Writing NA NA NA 20/20 NA 12/20 NA 19/20 85%
ENG	222 Intro	to	Rhetoric NA 24/24 NA 24/25 25/25 25/25 25/25 25/25 99%
ENG	280 Intro	to	Literature 25/25 NA 25/25 NA 22/25 NA 26/25 NA 98%
ENG	302 Technical	Writing 10/20 NA NA NA NA 11/20 NA NA 52.5%
ENG	308 Creative	Writing NA 06/20 NA 3/20 NA 6/20 NA 3/20 22.5%
ENG	414 Shakespeare NA NA NA 17/20 NA NA NA 11/20 70%
ENG	440 Senior	Seminar 5/10 NA 1/10 NA 2/10 0/10 2/10 NA 20%
ENG	440	H Senior	Seminar NA NA NA NA 0/10 0/10 NA NA

ENG	215 Film	Genres NA 19/20 33/40 NA 18/20 NA 19/20 NA 89%
ENG		215	OLC Film	Genres NA 34/40 NA NA NA 1/25 NA NA 53.8%
ENG	316 Special	Topecs	in	Film NA 3/20 NA NA NA NA 6/20 NA 22.5%
ENG	327 Film	Theory/	Criticism NA NA NA 6/30 NA 6/30 NA NA 20%

ENG201 World	Masterpieces	I	 11/25 NA NA NA NA 15/20 NA NA 57.7%
ENG202 World	Masterpieces	II NA 16/25 NA NA 7/25 NA NA NA 46%
ENG205 English	Lit	I 25/25 NA NA NA 14/25 NA NA NA 78%
ENG206 English	Lit	II NA NA NA 20/20 NA NA NA 10/20 75%
ENG226 Young	Adult	Literature NA NA NA NA 25/25 NA 18/25 NA 86%
ENG234H Shakespear	and	the	Devil NA NA NA NA NA NA 5/20 NA 25%
ENG328 Theory/crtsm	Lit NA NA NA NA NA NA NA 3/24 12.5%
ENG238 American	Lit	I NA NA 22/25 NA NA NA 13/25 NA 73%
ENG239 American	Lit	II NA 14/20 NA NA NA 12/20 NA NA 65%
ENG239	OLC American	Lit	II NA NA 15/20 21/25 13/25 19/25 9/25 23/25 68.9%
ENG301 Grammar	and	Syntax NA 15/20 NA NA NA 17/20 21/25 NA 81.5%
ENG301	OLC Grammar	and	Syntax NA NA NA NA NA 11/25 NA 16/25 54%
ENG319 History	of	the	English	Language NA NA 8/20 NA NA NA 9/20 NA 42.50%
ENG345 Grant	Writing NA NA NA 13/15 NA NA NA 15/15 93.30%
ENG406 Topics	in	Contemporary	Wriring NA NA 6/20 NA NA NA 1/20 NA 17.50%
ENG411 rhetorical	Analysis	and	Criticism NA NA NA NA 5/20 NA NA NA 25%

Capacity	by	term 76.90% 69.30% 68.70% 74.50% 59.50% 58.10% 61.60% 68.4%
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Updated March 16, 2015 

B.A. ENGLISH – 39 credits      2015-2016 Catalog 
 

ID#:____________ 
 
Name:___________________________________   Advisor:_________________________ 
 

***Students are required to have 122 distinct credits for graduation*** 
 
Bachelor of Arts degree programs require a minor and a year of a foreign language.  
 
Minor:_____________________ Foreign Language:___________ 
 
  

REQUIRED COURSES 21 credits 

Course Credit 
Semester 

Completed 
Grade 
Earned 

Substitutions 
 

ENG210  Intro to Film Studies 3    

ENG218  Intro to Creative Writing 3    

ENG222  Intro to Rhetoric 3    

ENG280  Intro to Literature 3    

ENG302  Technical Writing 3    

ENG308  Creative Writing 3    

ENG414  Shakespeare 3    

ENG440  Senior Seminar 3    

 
Required Electives 18 credits 

Course Credit 
Semester 

Completed 
Grade 
Earned 

Substitutions 
 

Required Intro Film Elective: 3  

 ENG210  Intro to Film Studies 3    

 ENG215  Film Genres 3    

Required Upper Level Film Elective: 3  

 ENG316  Special Topics in Film 3    

 ENG327  Film Theory/Criticism 3    

Electives (excludes ENG099, 101 and 102): 12  

ENG___  ______________________ 3    

ENG___  ______________________ 3    

ENG___  ______________________ 3    

ENG___  ______________________ 3    

*May not count for both elective and core credit 

 
 

Student:_________________________________________Date:__________________ 
 

Advisor:_________________________________________Date:__________________ 
 

Division Chair:____________________________________Date:__________________ 
Substitutions to the coursework above requires the signature of the division chair. 



English B.A. – Course Descriptions 

All Bachelor of Arts degree programs require a minor and a year of a foreign 

language. 

Required Courses: 

 ENG 218 – Intro to Creative Writing 

Creative Writing is considered from aesthetic and structural perspectives: students read 

and discuss contemporary writing in poetry, fiction, creative non-fiction, and/or drama; 

develop their expressive writing skills through writing assignments; discuss and evaluate 

concepts related to the aesthetic challenges writers face.  Has a prerequisite of ENG101. 

ENG 222 – Introduction to Rhetoric 

This course is an overview of rhetoric, defined as the art of persuasion. Students will 

evaluate persuasive messages, text and images, that people encounter daily.  Has a 

prerequisite of ENG102. 

ENG 280 – Introduction to Literature 

Students are introduced to the major genres of literature (fiction, poetry, and drama), as 

well as their attendant forms, conventions, and contexts. Students are also introduced 

to techniques for interpreting, analyzing, and commenting on literature, using the 

vocabulary of literary studies.  Has a prerequisite of ENG101. 

ENG 302 – Technical Writing 

A study of the fundamental principles of technical writing as a professional tool. This 

course aims to prepare specialists in various professional fields to write clearly and 

effectively on their subject of non-specialist audiences. Includes practice writing 

feasibility studies, proposals, abstracts, instructions, correspondence, and other kinds of 

writing ordinarily required in professional careers.  Has a prerequisite of ENG102, and 

Junior or Senior standing is recommended. 

ENG 308 – Creative Writing 

Students will develop their skills as creative writers by completing writing assignments 

and crafting full length imaginative works. Workshops wherein each students work is 

critiqued by all members of the class are a major part of this class.  Course may be 

repeated one time for additional credit.  Has a prerequisite of ENG102. 



ENG 414 – Shakespeare 

A study of Shakespeare's comedies, tragedies, and histories, and of his cultural 

background.  Has a prerequisite of ENG102. 

ENG 440 – Senior Seminar 

Students design and create capstone projects and portfolios for the undergraduate 

English major, in which the program core objectives are synthesized and applied.  Has a 

prerequisite of ENG102 and Senior standing. 

Required Electives: 

English B.A. Majors must take 12 credit hours’ worth (Approximately four 

classes) of the following classes in order to fulfill the English B.A. English 

Electives requirement.  ENG 099, ENG 101, and ENG 102 are not acceptable as 

elective credit. 

 ENG 200 – Introductory Projects 

Special one-semester classes and seminars with varying subject matter. The topic of the 

course will be announced in the schedule for classes. May be taken three times for 

credit with change of topic. 

ENG 201 – World Masterpieces I 

An introduction to some of the masterpieces of world literature through the 

Renaissance. All works will be read in English. Writers who have been studied include 

Homer, Sophocles, Wang Wei, Murasaki Shikabu, Dante, Mirabai, and Cervantes.  Has a 

prerequisite of ENG101. 

ENG 202 – World Masterpieces II 

An introduction to some of the masterpieces of world literature since the Renaissance. 

All works will be read in English. Writers who have been studied include Voltaire, 

Goethe, Ibsen, Yukio Mishima, and Soyinka.  Has a prerequisite of ENG101. 

ENG 205 – English Literature I 

A survey of English literature from Old English to the Romantic Period with emphasis on 

reading, interpretation, and criticism of representative works of major authors, 

including Chaucer, Shakespeare, Donne, Milton, Swift, and Johnson.  Has a prerequisite 

of ENG101. 



ENG 206 – English Literature II 

A survey of English literature from the Romantic Period to the present with emphasis on 

reading, interpretation, and criticism of representative works of major authors, 

including Keats, Shelly, Wordsworth, Tennyson, Arnold, Yeats, Eliot, Joyce, and Woolf.  

Has a prerequisite of ENG101. 

ENG 215 – Film Genres 

Students identify and interpret the narrative, visual, and genre conventions of classical 

Hollywood style. Additionally, students identify and interpret the defining characteristics 

of the major American film genres.  Has a prerequisite of ENG101. 

ENG 226 – Young Adult Literature 

This course is an overview of young adult literature, defined as coming of age novels and 

literary expression. Young adult literature has, since the mid-1990’s, come of age as 

literature – literature that welcomes artistic innovation, experimentation, and risk-

taking. It includes the themes of good and evil, problem-solving, self-expression and 

artistic expression. It is steeped in imagery and metaphor. Students will evaluate 

character, plot, stetting, and theme while paying particular attention to context and 

sub-text. The context of culture and society will be explored. 

ENG 238 – American Literature I 

A survey of American literature to 1860 with emphasis on reading, interpretation, and 

criticism of representative works of major authors.  Has a prerequisite of ENG101. 

ENG 239 – American Literature II 

A survey of American literature to 1860 to present with emphasis on reading, 

interpretation, and criticism of representative works of major authors.  Has a 

prerequisite of ENG101. 

ENG 300 – Independent Study 

Individually directed study on a topic not covered by regular course offerings. Requires 

permission of the instructor and division chairperson. 

ENG 301 – Grammar and Syntax 



A study of modern English grammar, usage, and sentence structure. Students will 

identify grammar and syntax structures and apply those principles to their own and 

others' writing.  Has a prerequisite of ENG102. 

ENG 316 – Special Topics in Film 

Students investigate and assess specific genres, stylistic movements, historical periods, 

artistic developments, etc. in cinema. The specific topic focus changes each time the 

course is offered, and the course may be repeated for credit as long as the topic focus 

varies each time a student is enrolled.  Has a prerequisite of ENG210. 

ENG 319 – History of the English Language 

A study of the origins, changes and reasons for changes in the grammar, sounds and 

vocabulary of English from the beginnings of the language to modern times.  Has a 

prerequisite of ENG102. 

ENG 327 – Film Theory and Criticism 

Students investigate and assess major critical perspectives on narrative cinema, from 

the journalistic approach to the ideological/theoretical approach. Students distinguish 

between film reviewing and film criticism and apply what they learn to their own 

analyses of specific works.  Has a prerequisite of ENG102 and ENG210. 

ENG 328 – Theory and Criticism of Literature 

In this course, students will study the major schools of literary criticism, focusing on the 

formal (e.g. – deconstructive, reader-response, psychoanalytic) and the cultural (e.g. – 

Marxist, New Historicist, African-American, feminist) aspects of theory. Students will 

apply these theories to assigned works with recognized significance in the field. 

Students will write short responses to the theory and apply them. They will also 

undertake a major project where they undertake a fuller exploration of the two main 

approaches to theory (formal and cultural).  Has a prerequisite of ENG280. 

ENG 345 – Grant Writing 

Students practice the activities and skills involved in the research and writing of grant 

proposals for corporations, nonprofit organizations, small businesses, and government 

agencies.  Has a prerequisite of ENG102. 

ENG 411 – Rhetorical Analysis and Criticism 



We use language and other symbols to shape the world in which we live. Rhetorical 

theory and analysis encourages understanding of how those symbols function, and 

rhetorical criticism is the process through which we assess and analyze specific symbolic 

acts. This course will explore historic and current trends in rhetorical criticism and 

theory.  Has a prerequisite of ENG222. 

ENG 412 – Composition for Prospective Teachers 

This course combines frequent writing practice with discussions of rhetorical theories 

and strategies for teaching writing. Students will examine how linguistic and rhetorical 

theories apply to the teaching of writing and how teachers may evaluate student writing 

constructively. The course also provides information about professional resources and 

ways to design effective writing courses, assignments, and instructional materials. 

Several writing assignments give students firsthand experience with instructional 

techniques; a term project permits students to design a writing course, examine 

professional issues, or conduct original research.  Has a prerequisite of ENG102. 

ENG 418 – Methods of Teaching English 

A theoretical and practical study of the teaching of English at the secondary level. Not 

creditable toward the English major or minor. 

ENG 451 – Internship II 

Requires a minimum of 120 clock hours in an approved work situation. In addition to 

submitting a log of work activities with dates and times, the student will develop a 

complete portfolio illustrating internship activities and outcomes, with brief explanatory 

texts. The student will also prepare a resume. 

English B.A. Majors must take 3 credits hours’ worth (Approximately one class) 

of the following classes to fulfill the English B.A. Intro Film Electives 

requirement.  Classes taken for the Intro Films electives requirement cannot 

also be used to fulfill the general English electives requirement; classes found in 

both areas may only be applied to one elective requirement of choice. 

 ENG 210 – Introduction to Film Studies 

Students study the basic elements of film production and meaning, with particular 

attention paid to defining and interpreting various aesthetic, technological, social, 

psychological, and philosophical aspects of cinema.  Has a prerequisite of ENG101. 



ENG 215 – Film Genres 

Students identify and interpret the narrative, visual, and genre conventions of classical 

Hollywood style. Additionally, students identify and interpret the defining characteristics 

of the major American film genres.  Has a prerequisite of ENG101. 

English B.A. Majors must take 3 credits hours’ worth (Approximately one class) 

of the following classes to fulfill the English B.A. Upper-Level Film Electives 

requirement.  Classes taken for the Upper-Level Film electives requirement 

cannot also be used to fulfill the general English electives requirement; classes 

found in both areas may only be applied to one elective requirement of choice. 

ENG 316 – Special Topics in Film 

Students investigate and assess specific genres, stylistic movements, historical periods, 

artistic developments, etc. in cinema. The specific topic focus changes each time the 

course is offered, and the course may be repeated for credit as long as the topic focus 

varies each time a student is enrolled.  Has a prerequisite of ENG210. 

ENG 327 – Film Theory and Criticism 

Students investigate and assess major critical perspectives on narrative cinema, from 

the journalistic approach to the ideological/theoretical approach. Students distinguish 

between film reviewing and film criticism and apply what they learn to their own 

analyses of specific works.  Has a prerequisite of ENG102 and ENG210. 
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William Woods University - Dulany Library 
COLLECTION ANALYSIS 

March 2017 
 

In Support of the Following Academic Program: English 
 
 

I.   MOBIUS Holdings (Subject Search): 
 
 English literature – 27,028 items 
 English literature-17th century – 75 items 
 English literature-18th  century – 2,181 items 
 English literature-19th century – 4,106 items 
 English literature-20th century – 2,372 items 
 English literature-21st century – 83 items 
 English literature-Study and teaching – 687 items 
 English language – 32,000 items 
 Grammar-English language – 6,741 items 
 American literature – 24,716 items 
 American literature-19th century – 2,476 items 
 American literature-20th century – 5,286 items 
 American literature-21st century – 433 items 
 American literature-Study and teaching – 398 items 
 
II.  William Woods University Holdings:  
  
 Ebooks: 
 
 English literature – 1,295 
 English literature-17th century – 6 
 English literature-18th  century – 104 
 English literature-19th century – 191 
 English literature-20th century – 147 
 English literature-21st century – 12 
 English literature-Study and teaching – 30 
 English language – 3,598 
  

 Grammar-English language – 159 
 American literature – 1,637 
 American literature-19th century – 169 
 American literature-20th century – 285 
 American literature-21st century – 31 
 American literature-Study and teaching – 12 
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Journals: 
 Electronic Full-text 
  Language - 362 
  Literature – 561 
  Writing – 37 
  Grammar - 9 
 Print 
  Language - 8 
  Literature – 18 
  Writing – 5 
  Grammar - 2 
 

Streaming Video: 109 
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 Books (Printed) and Non-print Materials: 
 
 A. By Publication Date 
 
 

Subject Totals 
1800-
1849 

1850-
1899 

1900-
1909 

1910-
1919 

1920-
1929 

1930-
1939 

1940-
1949 

1950-
1959 

1960-
1969 

1970-
1979 

1980-
1989 

1990-
1999 

2000-
2004 

2005-
2009 

2010-
2015 2016 2017 Other 

American 
Literature Totals 

7673 4 2469 44 37 95 124 176 253 855 610 740 1085 352 334 379 44 6 66 

American Literature 20 0 0 0 0 0 0 1 0 1 0 2 10 1 3 1 0 0 1 

American Literature 
- 1900-1960 

1490 0 0 5 10 49 70 124 150 402 221 177 194 39 31 13 4 1 0 

American Literature 
- 1961- 

1886 0 1 0 0 0 0 0 13 68 152 313 519 213 234 333 36 4 0 

American Literature 
- 19th Century 

798 1 173 34 19 17 23 17 39 186 69 69 98 28 16 7 0 0 2 

American Literature 
- Collections 

439 0 2 3 3 16 13 14 19 63 64 64 106 30 25 12 0 1 4 

American Literature 
- Colonial Period 

19 0 0 0 0 0 3 0 0 8 6 0 0 1 1 0 0 0 0 

American Literature 
- Drama 

31 0 0 0 0 1 0 1 0 12 4 5 6 1 1 0 0 0 0 

American Literature 
- Folklore & Folk 
Literature 

7 0 0 0 0 0 1 2 0 1 0 1 1 1 0 0 0 0 0 

American Literature 
- General Criticism, 
History 

2676 3 2293 2 3 10 9 10 19 61 45 61 78 15 7 1 1 0 58 

American Literature 
- Poetry 

60 0 0 0 2 0 1 1 2 12 14 8 12 6 2 0 0 0 0 

American Literature 
- Prose. Letters. Wit 
& Humor 

247 0 0 0 0 2 4 6 11 41 35 40 61 17 14 12 3 0 1 

 
 
 
 

https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
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Subject Totals 
1850-
1899 

1900-
1909 

1910-
1919 

1920-
1929 

1930-
1939 

1940-
1949 

1950-
1959 

1960-
1969 

1970-
1979 

1980-
1989 

1990-
1999 

2000-
2004 

2005-
2009 

2010-
2015 2016 2017 Other 

English 
Literature Totals  

4054 108 109 116 142 150 165 343 1245 666 367 324 125 79 87 11 3 14 

Anglo-African 
Literature 

58 0 0 0 0 0 0 0 5 9 30 9 2 2 1 0 0 0 

Anglo-Indian 
Literature 

5 0 0 1 0 0 0 0 0 0 1 0 2 1 0 0 0 0 

Australian 
Literature 

16 0 0 0 0 0 0 0 0 1 7 1 2 1 4 0 0 0 

Canadian 
Literature 

66 0 0 0 0 0 1 0 0 5 14 21 7 4 10 2 1 1 

English Literature 24 0 1 0 2 0 0 1 3 3 2 8 2 2 0 0 0 0 

English Literature - 
17th, 18th 
Centuries 

322 21 11 4 12 12 10 40 132 52 16 7 2 1 0 0 0 2 

English Literature - 
1900-1960 

617 1 4 21 27 32 35 72 178 103 66 44 16 12 3 0 0 3 

English Literature - 
1961- 

265 0 0 0 0 0 0 1 29 53 58 28 28 19 42 6 1 0 

English Literature - 
19th Century 

1059 53 59 61 54 40 63 81 296 199 55 61 13 6 12 1 1 4 

English Literature - 
Anglo Saxon 

19 0 2 2 0 4 0 2 4 4 0 0 1 0 0 0 0 0 

English Literature - 
Anglo-Norman, 
Early Middle Eng 

94 3 3 1 1 2 4 13 38 14 7 6 2 0 0 0 0 0 

English Literature - 
Collections 

235 6 3 7 21 23 12 19 69 31 16 20 4 4 0 0 0 0 

English Literature - 
Drama 

84 1 1 2 4 1 2 8 46 15 2 2 0 0 0 0 0 0 

English Literature - 
Folklore & Folk 
Literature 

2 0 0 0 0 0 0 0 1 0 0 1 0 0 0 0 0 0 

English Literature - 
History & Criticism 

50 0 0 1 2 2 2 9 13 8 2 6 3 1 1 0 0 0 

English Literature - 10 0 0 0 1 0 0 0 1 2 2 1 1 0 2 0 0 0 

https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
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Subject Totals 
1850-
1899 

1900-
1909 

1910-
1919 

1920-
1929 

1930-
1939 

1940-
1949 

1950-
1959 

1960-
1969 

1970-
1979 

1980-
1989 

1990-
1999 

2000-
2004 

2005-
2009 

2010-
2015 2016 2017 Other 

New Zealand 

English Literature - 
Poetry 

132 2 1 1 2 2 2 21 75 16 2 3 0 3 2 0 0 0 

English Literature - 
Prose. Oratory. 
Letters. Humor 

179 1 2 0 4 2 2 11 53 26 28 35 4 5 4 2 0 0 

English Literature - 
Provincial & Local 
- Ireland 

13 0 0 0 1 0 1 1 7 2 0 1 0 0 0 0 0 0 

English Literature - 
Provincial, Celtic, 
Scotland 

6 0 0 0 0 0 0 0 3 1 1 0 0 0 0 0 0 1 

English Literature - 
Renaissance 
Prose & Poetry 

56 3 2 1 0 2 1 3 29 12 3 0 0 0 0 0 0 0 

English Literature - 
West Indies 

13 0 0 0 0 0 1 0 1 2 5 4 0 0 0 0 0 0 

English 
Renaissance 
Drama - 
Anonymous Plays 

2 0 0 0 0 0 0 0 1 0 0 1 0 0 0 0 0 0 

English 
Renaissance 
Drama - by 
Playwrights A-SH 

78 3 1 1 3 0 1 5 52 9 2 1 0 0 0 0 0 0 

English 
Renaissance 
Drama - by 
Playwrights SH-Z 

9 0 0 0 0 1 0 1 6 1 0 0 0 0 0 0 0 0 

History of English 
Literature 
(General) 

104 3 1 3 2 10 2 7 37 14 7 12 3 1 2 0 0 0 

History of English 
Literature by 
Period 

184 5 6 4 3 8 11 11 69 24 17 20 3 3 0 0 0 0 

Shakespeare 352 6 12 6 3 9 15 37 97 60 24 32 30 14 4 0 0 3 
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Subject Totals 
1850-
1899 

1900-
1909 

1910-
1919 

1920-
1929 

1930-
1939 

1940-
1949 

1950-
1959 

1960-
1969 

1970-
1979 

1980-
1989 

1990-
1999 

2000-
2004 

2005-
2009 

2010-
2015 2016 2017 

Othe
r 

English Philology & 
Language Totals  

683 5 7 9 4 17 24 43 113 101 110 128 64 35 21 0 0 2 

English Language - 
Anglo-Saxon, Old 
English 

11 2 0 1 1 0 0 2 5 0 0 0 0 0 0 0 0 0 

English Language - 
Dialects & 
Provincialisms 

40 0 0 0 0 2 3 3 4 12 4 8 2 1 0 0 0 1 

English Language - 
Middle English 

6 1 0 0 1 0 1 1 1 1 0 0 0 0 0 0 0 0 

English Language - 
Modern 

578 2 7 5 0 14 20 34 97 77 103 108 57 33 20 0 0 1 

English Language - 
Slang, Argot, 
Vulgarisms 

3 0 0 0 0 0 0 1 0 0 0 1 0 1 0 0 0 0 

English Philology - 
General Works 

45 0 0 3 2 1 0 2 6 11 3 11 5 0 1 0 0 0 

 
 

Subject Totals 
1850-
1899 

1900-
1909 

1910-
1919 

1920-
1929 

1930-
1939 

1940-
1949 

1950-
1959 

1960-
1969 

1970-
1979 

1980-
1989 

1990-
1999 

2000-
2004 

2005-
2009 

2010-
2015 2016 2017 Other 

Literature - 
Authorship & 
Criticism Totals  

688 7 3 4 14 17 27 51 184 109 93 102 32 25 10 2 0 8 

Authorship 113 2 0 1 4 4 7 2 14 9 19 23 12 10 5 1 0 0 

Literary Criticism 87 0 2 1 2 1 3 8 21 10 16 15 4 3 1 0 
 

0 

Literary History 293 3 1 2 8 9 12 22 104 60 28 32 3 5 2 1 0 1 

Literature - 
Periodicals, 
Yearbooks, Societies 

55 1 0 0 0 1 2 6 9 8 8 9 3 2 0 0 0 6 

Literature - Study & 
Teaching, Research, 
Biography 

25 0 0 0 0 1 0 2 5 4 3 5 4 1 0 0 0 0 

Literature - Theory, 
Philosophy, Esthetics 

115 1 0 0 0 1 3 11 31 18 19 18 6 4 1 0 0 1 

https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
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Subject Totals 
1850-
1899 

1900-
1909 

1910-
1919 

1920-
1929 

1930-
1939 

1940-
1949 

1950-
1959 

1960-
1969 

1970-
1979 

1980-
1989 

1990-
1999 

2000-
2004 

2005-
2009 

2010-
2015 2016 2017 Other 

Literature - 
Collections Totals  

448 21 3 4 9 25 35 25 106 67 42 70 16 13 9 1 0 2 

Anacreontic Literature, 
Extracts, etc. 

17 0 0 0 0 0 2 1 6 4 2 1 0 1 0 0 0 0 

Collections of 
Orations, Letters, 
Essays 

19 0 0 1 0 2 2 1 4 0 1 2 3 2 1 0 0 0 

Collections of Poetry, 
Drama & Fiction 

227 0 1 3 9 16 12 14 62 44 18 34 5 5 3 1 0 0 

Collections of 
Quotations 

32 0 0 0 0 0 2 1 5 2 6 12 1 2 1 0 0 0 

Literature - Collections 1 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 0 

Literature - General 
Collections 

79 0 0 0 0 2 11 5 14 8 13 17 5 1 1 0 0 2 

Wit & Humor, Satire 73 21 2 0 0 5 6 3 15 9 2 3 2 2 3 0 0 0 

 
 

Subject Totals 
1850-
1899 

1900-
1909 

1910-
1919 

1920-
1929 

1930-
1939 

1940-
1949 

1950-
1959 

1960-
1969 

1970-
1979 

1980-
1989 

1990-
1999 

2000-
2004 

2005-
2009 2010 2016 2017 Other 

Poetry, 
General Totals 

112 2 2 1 3 5 5 10 44 7 7 18 4 2 2 0 0 0 

Poetry - 
Periodicals, 
Theory, History 

100 2 2 1 2 5 4 10 37 6 6 18 3 2 2 0 0 0 

Poetry, 
General 

1 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 0 

Special Kinds 
of Poetry 

11 0 0 0 1 0 1 0 7 1 1 0 0 0 0 0 0 0 

 
 
 
 

https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
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Subject Totals 
1910-
1919 

1920-
1929 

1930-
1939 

1940-
1949 

1950-
1959 

1960-
1969 

1970-
1979 

1980-
1989 

1990-
1999 

2000-
2004 

2005-
2009 

2010-
2015 2016 2017 Other 

Prose 
Technique 
Totals  

342 1 4 21 26 40 83 66 42 34 12 6 5 0 0 2 

Diaries, Letters 
& Essays 

1 0 0 0 0 0 0 0 0 1 0 0 0 0 0 0 

Oratory, 
Elocution, etc. 

192 0 4 16 19 23 44 29 18 20 11 5 2 0 0 1 

Prose, Prose 
Fiction, Short 
Story, etc. 

149 1 0 5 7 17 39 37 24 13 1 1 3 0 0 1 

 
 
 
 B. By Format 
 

Subject Totals Audiobooks Books Journals/Magazines Videos 

American Literature Totals  7673 24 7465 129 55 

American Literature 20 0 14 5 1 

American Literature - 1900-1960 1490 4 1451 14 21 

American Literature - 1961- 1886 10 1848 3 25 

American Literature - 19th Century 798 4 781 7 6 

American Literature - Collections 439 3 368 67 1 

American Literature - Colonial Period 19 0 19 0 0 

American Literature - Drama 31 0 30 1 0 

American Literature - Folklore & Folk Literature 7 0 7 0 0 

American Literature - General Criticism, History 2676 0 2652 24 0 

American Literature - Poetry 60 1 53 6 0 

American Literature - Prose. Letters. Wit & 
Humor 

247 2 242 2 1 

 
 
 
 

https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
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Subject Totals Audiobooks Books Journals/Magazines Videos 

English Literature Totals  4054 5 3908 92 49 

Anglo-African Literature 58 0 56 2 0 

Anglo-Indian Literature 5 0 4 0 1 

Australian Literature 16 0 15 1 0 

Canadian Literature 66 0 62 4 0 

English Literature 24 0 21 3 0 

English Literature - 17th, 18th Centuries 322 0 318 4 0 

English Literature - 1900-1960 617 0 599 7 11 

English Literature - 1961- 265 1 257 0 7 

English Literature - 19th Century 1059 0 1038 12 9 

English Literature - Anglo Saxon 19 0 19 0 0 

English Literature - Anglo-Norman, Early Middle Eng 94 0 93 1 0 

English Literature - Collections 235 0 231 4 0 

English Literature - Drama 84 0 83 1 0 

English Literature - Folklore & Folk Literature 2 0 2 0 0 

English Literature - History & Criticism 50 0 23 27 0 

English Literature - New Zealand 10 0 8 1 1 

English Literature - Poetry 132 0 130 1 1 

English Literature - Prose. Oratory. Letters. Humor 179 0 174 5 0 

English Literature - Provincial & Local - Ireland 13 0 12 1 0 

English Literature - Provincial, Celtic, Scotland 6 0 5 1 0 

English Literature - Renaissance Prose & Poetry 56 0 56 0 0 

English Literature - West Indies 13 0 13 0 0 

English Renaissance Drama - Anonymous Plays 2 0 2 0 0 

English Renaissance Drama - by Playwrights A-SH 78 1 76 1 0 

English Renaissance Drama - by Playwrights SH-Z 9 0 9 0 0 

History of English Literature (General) 104 0 104 0 0 

History of English Literature by Period 184 0 179 5 0 

Shakespeare 352 3 319 11 19 

https://dulanylibrary.share.worldcat.org/wms/cmnd/
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Subject Totals Audiobooks Books Games (All) Journals/Magazines Videos 

English Philology & Language 
Totals 

679 1 627 2 42 7 

English Language - Anglo-Saxon, Old 
English 

11 0 11 0 0 0 

English Language - Dialects & 
Provincialisms 

40 0 39 0 1 0 

English Language - Middle English 6 0 6 0 0 0 

English Language - Modern 578 1 540 2 24 7 

English Language - Slang, Argot, 
Vulgarisms 

3 0 3 0 0 0 

English Philology - General Works 45 0 28 0 17 0 

 
 

Subject Totals Books Journals/Magazines 

Fiction in English 
Totals 

1627 1618 9 

Fiction in English 1627 1618 9 

 
 

Subject Totals Audiobooks Books Journals/Magazines Newspapers Videos 

Literature - Authorship & 
Criticism Totals  

688 1 586 94 3 4 

Authorship 113 1 91 18 0 3 

Literary Criticism 87 0 79 8 0 0 

Literary History 293 0 263 30 0 0 

Literature - Periodicals, 
Yearbooks, Societies 

55 0 24 28 3 0 

Literature - Study & Teaching, 
Research, Biography 

25 0 24 1 0 0 

Literature - Theory, 
Philosophy, Esthetics 

115 0 105 9 0 1 

 

https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
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Subject Totals Audiobooks Books Journals/Magazines Videos 

Literature - Collections 
Totals 

448 4 416 24 4 

Anacreontic Literature, 
Extracts, etc. 

17 0 17 0 0 

Collections of Orations, Letters, 
Essays 

19 0 13 3 3 

Collections of Poetry, Drama & 
Fiction 

227 2 212 12 1 

Collections of Quotations 32 0 32 0 0 

Literature - Collections 1 1 0 0 0 

Literature - General Collections 79 0 71 8 0 

Wit & Humor, Satire 73 1 71 1 0 

 
 

Subject Totals Books Journals/Magazines 

Poetry, General Totals  112 109 3 

Poetry - Periodicals, Theory, History 100 97 3 

Poetry, General 1 1 0 

Special Kinds of Poetry 11 11 0 

 
 

Subject Totals Audiobooks Books Journals/Magazines Videos 

Prose Technique Totals  339 1 313 18 7 

Diaries, Letters & Essays 1 0 1 0 0 

Oratory, Elocution, etc. 192 1 175 6 7 

Prose, Prose Fiction, Short 
Story, etc. 

149 0 137 12 0 

 
 
 
 
 

https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
https://dulanylibrary.share.worldcat.org/wms/cmnd/
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III.  Comparison with Peer Institutions (4 to 1 comparison) 
 
Libraries Used For Comparison:  Stephens College, Columbia College, Westminster College, Central Methodist University 
 
 

75.2%

13.5%

11.3%

4 to 1 Peer Holdings Comparison - English - Printed Books and 
Non-print Materials

Not held by WWU

Held by All

Held by only WWU

 
 
 



13 
 

 
   
IV.  Analysis 
 
English as a discipline taught at the undergraduate level requires both retrospective and up-to-date library materials.  A continued effort is made to acquire English 
and American literature, English composition, and English language materials in both electronic and printed.  All books, journal articles and non-print materials are 
available through Woods OneSearch.  The Library subscribes to a comprehensive literary database, Literary Reference Center Plus, which is available to all students, 
both traditional and online.  
 
Literary Reference Center Plus includes full-text resources focusing on plays/drama, poetry, religious literature and children's literature. This database also includes 
volumes of fantasy/science fiction, contemporary literature, world philosophy and religious literature, and literary study guides covering American Literature, English 
Literature and literary genres. 
 
Updated weekly, Literary Reference Center Plus contains the following content and more: 
 

✓ Full text for more than 145,000 classic and contemporary poems 
✓ Informational texts on numerous literary genres, themes and forms, as well as critical essays on specific works and authors 
✓ More than 180 critical essays about popular young adult (YA) literature titles, including film analyses 
✓ New contemporary literature titles from Salem Press, including: 
  Critical Survey of Shakespeare’s Sonnets that provides historical context and analysis for 25 of the Bard's sonnets 
  Introduction to Literary Context series that introduces students to great works of literature (such as The Cask of Amontillado, Frankenstein, The 
  Bell Jar and Heart of Darkness), providing historical context and illuminating key concepts and vocabulary 
✓ More than 700 full-text literary journals and magazines — including AGNI, Black Warrior Review, Five Points, Paris Review, River Teeth, 

 Subtropics and Witness — featuring thousands of essays, fiction and poetry 
✓ 34 interactive literary study guides that allow students to explore novels and plays by American and British writers and understand the characteristics of 

 different genres and various techniques used by writers. Study guides are available for Animal Farm, Romeo and Juliet, A Midsummer Night’s 
 Dream, Macbeth, Hamlet, Lord of the Flies, The Catcher in the Rye and The Great Gatsby, as well as “Irony, Parody, and Satire” and “Novels and 
 Short Stories.” 

✓ Continuum Encyclopedia of American Literature, Continuum Encyclopedia of British Literature, Continuum Encyclopedia of Children's Literature, The New 
 Princeton Encyclopedia of Poetry and Poetics and The Columbia Companion to the 20th Century American Short Story 

✓ Literary glossary featuring more than 1,700 terms 
✓ Research guides 

 
Literary Reference Center Plus also features dozens of lesson plans and a link to EBSCO's Curriculum Standards Module, a tool that can help teachers in the U.S. 
and Canada to correlate EBSCO content quickly and easily to Common Core, state- or province-specific curriculum standards. The module provides browsing of 
specific benchmarks, many which have recommended search strings for successful content retrieval. 
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  The library staff acquires any resources that are not available in existing print and digital collections through interlibrary loan. 
 
As in all other disciplines, WWU faculty and students have access to the resources available in MOBIUS member libraries, which includes the superb collections at 
the large research institutions in the state of Missouri, i.e., the four campuses of the University of Missouri, Washington University, Missouri State University and St. 
Louis University.  Beginning in 2014, access to the resources of the academic, public and special libraries in Colorado and Wyoming became possible through 
Prospector, a resources sharing partner of MOBIUS.  Prospector provides access to an additional 30 million books, journals, DVDs, CDs, videos and other materials, 
and includes the collections of the libraries at the campuses of the University of Colorado, Colorado State University, University of Denver, and the University of 
Wyoming.  Resources selected from both MOBIUS and Prospector are delivered by courier, thereby reducing the delivery time. 
 



Dr. Erik Hillskemper 

Associate Professor of English 

 
55c Broadway Village Drive 

Columbia, MO 65201 
(573) 355 1188 

ehillskemper@gmail.com 
 

 

PROFESSIONAL EXPERIENCE 

Associate Professor, William Woods University, September 2016-present 

Assistant Professor, William Woods University, January 2010-August2016 

Adjunct Instructor, University of Aberdeen (UK), October 2006-May 2009 

English Tutor (freelance) 

 

COURSES TAUGHT 

ENG 099: Introduction to College Writing for ESL students 

ENG 101: Basic Composition 

ENG 102: Advanced Composition 

ENG 201: World Masterpieces I 

ENG 202: World Masterpieces II 

ENG 205: British Literature I (Origins to the Early Colonies) 

ENG 206: British Literature II (Post-Colonial to the New Millennium) 

ENG 234H: Shakespeare and the Devil (Honors) 

ENG 280: Introduction to Literature 

ENG 301: Grammar & Syntax for Native and Non-Native Speakers of English 

ENG 319: History of the English Language 



ENG 362: Genre Studies: Poetry 

ENG 363: Genre Studies: Drama 

ENG 399: Independent Study 

ENG 414: Shakespeare 

WWU 101: Connections (College Orientation Course) 

 

UNIVERSITY SERVICE 

NAIA Faculty Athletics Representative, May 2016-present 

Met with students, coaches, and athletic directors to ensure academic eligibility across all men 

and women‟s sports teams on campus. Advised student athletes on graduation plans and class 

schedules. 

Academic Advisor, Phi Gamma Delta, September 2011-present 

Held regular meetings with fraternity members to maintain the academic excellence of Phi Gamma 

Delta at William Woods University. Chapter GPA has been above a 3.0 for the entirety of my 

advisory term. 

Faculty Sponsor, Sigma Tau Delta, September 2011-present 

Organized and participated in several club events both on and off campus. Attended several 

conferences with students, including four of the last five international conferences held annually. 

Member, Honors Program Committee, September 2015-present 

Designed program structure, application process, and curriculum for revamped honors program. 

Taught specialized honors course (ENG 238: Shakespeare and the Devil). 

Member, Faculty Enrichment Committee, September 2014-present 

Organized several faculty events both on and off campus. Facilitated monthly professional 

development workshops and discussion forums. 

Member, Curriculum Committee, September 2012-May 2014 

Contributed to curriculum decisions and course design at William Woods University. Prepared bi-

annual assessment report for the Higher Learning Commission (HLC). 

 

 



AWARDS 

Winner, Excellence in Teaching Award conferred by the National Society of Leadership and Success 

(2014) 

Nominated, Louis D. Beaumont Dad's Association Distinguished Professor Award for Excellence in 

Teaching (2012) 

Nominated, Louis D. Beaumont Dad's Association Distinguished Professor Award for Excellence in 

Teaching (2011) 

 

COMMUNITY/CIVIC SERVICE 

Organizer and Presenter, Children‟s Writing Competition for the Community of Fulton, MO (Annual) 

Volunteer, “Feed the Needy” Event at Brick Restaurant in San Clemente, CA (Annual) 

Alumni Donor, University of Aberdeen ($100 Annually) 

Alumni Donor, California State University, Chico ($100 Annually) 

 

RESEARCH 

“„A Tale Too Often Told:‟ The Question of Historical Authority in the „Nestor‟ Episode of Ulysses.” 

Published in Alcobia-Murphy, S., Milligan, L., and Wall, D. (2010) Founder to Shore, Crosscurrents in 

Irish and Scottish Studies, Aberdeen: AHRC Centre for Irish and Scottish Culture, pp.217+ xvi. ISBN: 

978-1-906108-15-1 

“Memory, Perception, and Pocketwatches in the „Wandering Rocks‟ episode of Ulysses,” postgraduate 

seminar, University of Aberdeen, October 17th 2008 

“Time, Death, and Memory in Joyce‟s „The Dead.‟” Sixth annual Crosscurrents Conference, University of 

Aberdeen, September 7th-9th 2007 

“„I Just Don‟t Know Where to Start‟: a Reflecting on a One-Hour English Tutoring Session, with 

Transcript.” Presented in affiliation with the Northern California Writing Project, Chico, CA 2002 

“„Perform a Part Thou Hast not Done Before:‟ The Consequences of Sartrean Bad Faith in Shakespeare‟s 

Coriolanus.” Published in Bridging the Gap: Selected Conference Proceedings from the California State 

Universities‟ Graduate Summit for the Northern Campuses, 2002 

 

 



Matthew  Dube 

 
3314 Keene’s Edge Drive                                                                 English Department 

Columbia, MO 65201                                                                       211A Academic Building 

(573) 639-9530                                                                                 William Woods University                                                                             

matt.dube@williamwoods.edu                                                          Fulton, MO 65251 

 

______________________________________________________________________________ 

 

 

Education: 

Ph.D.  English Literature, with specialization in Creative Writing, 20th Century American 

Literature, Literary Criticism and 19th Century British Lit., University of 

Louisiana at Lafayette, May, 2001 

M.F.A./ M.A.  English Literature and Creative Writing, Western Michigan University, 1998 

B.A.                 English and Textual Studies, Syracuse University, 1993 

 

Dissertation:  

Tell Hello to the Angels of Epistemology 

Director:  George Clark 

Readers:  Mark Lewandowski, John Laudun 

 

My dissertation was a collection of thirteen short stories and a four chapter critical 

introduction which employed theories relating to narrative and the historical development of the 

short story to position my own work.  The stories in that manuscript have been revised and 

supplemented with newer work to make up my current creative manuscript, Pay What You Owe 

Me. 

I have recently completed a scholarly manuscript on the poetics of comic books and 

graphic novels, a systematic and series-specific inquiry into the insights critical theory, 

especially narrative theory, can offer into comic books: when my reading presents “problems” 

for theory, I try to modify existing theory to account for the distinctive formal and textual 

features of comics as well as the unusual position of comics vis a vis cultural hierarchies.   

 

Professional Experience: 

 

Program Director, Online General Education (half-time administrative appt) 

Spring 2016-Present 

 

Associate-Assistant Professor: 

Fall 2006-Present    

     "Novel-writing," William Woods University 

     “American Literature 1 and 2,” William Woods University                 

     “Genre Studies: Short Story,” William Woods University     

                “World Literature 1,” William Woods University     

     “Introduction to Creative Writing,” William Woods University 

     “Creative Writing,” William Woods University 



     “Introduction to Literature,” William Woods University 

     “English Literature 2,” William Woods University 

     “Composition 1 and 2,” William Woods University 

 

 

Visiting Assistant Professor: 

Fall 2004-Spring 2006            “Writing in the Disciplines,” Grand Valley State University 

    “Writing with Style,” Grand Valley State University 

                                                “Introduction to Creative Writing,” Grand Valley State University 

    “First Year Writing,” Grand Valley State University 

Instructor: 

Fall 2002- Spring 2004          “Introduction to English Studies,” University of Alabama 

              “Introduction to Creative Writing,” University of Alabama 

              “20th Century Literature in English,” University of Alabama 

              “Writing About Literature,” University of Alabama 

 

 

Faculty Advisor: 

2006-Present   Writers Ink Campus Creative Writing Group 

 

 

Honors and Awards: 

Honorable Mention, Red Hen Press Short Story Competition, for “Collar” 

Fulbright Student Scholar, Ukraine, Fall 2001- Spring 2002 

First Place, LACC Short Story Contest, for “Nail Polish” 

University Fellow, University of Louisiana at Lafayette, Sept 98-May 2001 

 

Publications: 

2017 Sonora Review online, “Lamar,” short story 

2017: *82Review, “Cosplay,” short story 

2017: Child Owlet, “Handle Me Like Sand” and “Young Indulgents,” poems 

2017: Bad Pony Review, “Whoa,” personal essay 

2017:   Fixional, “My Wife Takes Medicine,” short story 

2017:   Lit-Tapes, “You Meet Some People,” short story 

2017 Unbroken, “40-Love,” short story  

2016 Heather, “Isometric Exercises,” short story (forthcoming) 

2016 Rain, Poetry, Disaster Society, “Exchanging Vows,” short story 

2016 Moon City Review, “Paletas,” short story 

2016 Sourland Mountain Review, “Haircut” short story 

2016 Weirderary, “Downsized” short story 

2016 Yellow Chair Review, “Scarecrow,” short story 

2016 Slippery Elm Online Edition, “Many Husbands Look Alike” short story 

2015 Minor Literature(s), “White Russians” short story 

2014 KQ, "Sleaze," short story 

2014  The Petroleum Manga, "Chicken shit," short story 

2013 Essay Daily, "Malibu," personal essay  



2012 Rabbit Catastrophe Review, "4 Dancefloors," personal essay  

2012 Sleet, "Campus Visit," short story 

2012 Alliterati, "Boy," short story 

2012 The Boiler, "Fever to Tell," short story 

2012 Crack the Spine, "Tools for the Job," short story 

2012 Conte, "Bowling Shoe Diaries," short story 

2011 40Oz Bachelor, "Sandwich Artist," short story 

2011  Press1, "Love Songs after Dark," short story 

2010 REM Magazine, "Collar," short story 

2010  Widowmoon Review, "Holidays in the Sun," short story 

2010 Sleet Magazine, "Handsome," short story 

2010  Scrambler, "Photographs," short story 

2010 Welter, "Mom and Dad, I'm a Writer," short story 

2009 Greenwood Encyclopedia of American Comics “Dean Motter” and “Terminal City” 

encyclopedia entries 

2008 42opus, “Rental,” short story      

2008 Pindeldyboz Online Edition, “Telephone,” short story 

2008    Gertrude, “The Bottle City of Kkarkiv,” short story 

2007    Rainbow Curve, “Animal Cruelty,” short story 

2006    EBSCOHost Publishing, “Paul Auster’s Moon Palace,” “Michael Chabon’s Adventures 

  of Kavalier and Clay,” “Flann O’Brien’s At Swim-Two-Birds” critical essays 

2006    Iconoclast, “A Guide to Reasonably Horrible Places,” personal essay 

2006:   Companion to the British Short Story: Facts on File. “A.L. Kennedy’s “Breaking Sugar”  

 and “Edna O’Brien’s Sister Imelda,” reference essays 

2005    Diagram, “Whose Marie Curie?” review-essay 

2004    Charabanc Magazine, “Tell Hello to the Angels,” short story  

2003    Cimarron Review, “In-Between Days,” short story 

2002    Gulf Coast, “Encyclopedia Brown and the Case of the Bifurcated Brainiac,” short story 

 

Service: 

2012  Member, Personnel Committee 

2008-11 Member and Co-Chair, Curriculum Committee 

2006-9  Faculty Advisor, Writers Ink Creative Writing Group 

2007   Member, Committee Tasked with Recognizing Academic Excellence 

2005-present   Fiction Editor, H_NGM_N 

 

Presentations: 

2015 Presenter, “Martian Manhunter: Dark Origins and Industry Secrets,” North American 

Review Conference, Cedar Fall, IA 

2013 Presenter, "Against Nature: Viral Intelligence in Recent SF," CEA Conference, 

 Savannah, GA 

2011 Presenter, "Teaching Using Graphic Novels," MMLA Conference, St. Louis, MO 

2009 Presenter, “Reviscerating Maupassant, or antithetical criticism and comics,” CEA 

National Conference, Pittsburgh, PA 

 

Teaching and Research Interests: 



Creative Writing 

Graphic Novels 

20th Century American Literature 

Literary Theory, Victorian and Romantic Prose and Poetry 

 

References: 

George Clark, University of Wisconsin—Milwaukee, 414-229-6991 

Steve Hageman, William Woods University, 573-592-1663  

Michael Martone, University of Alabama, 205-348-8495 



Curriculum Vitae 
Greg Smith 

 greg.smith@williamwoods.edu 

 

 

 

Education 

 Ph.D. English: Western Michigan University, 2000 

           Dissertation: “The Social Gothic in Vietnam Era Film and Literature” 

 M.A.  English: Western Michigan University, 1998 

 B.A.   English: Western Michigan University, 1993 

 

Academic Appointments 

 1.    Associate Professor of English, William Woods University: 2010-Present 

 2.    Assistant Professor of English, William Woods University: 2005-2010 

 3.    Adjunct Instructor of English, Kellogg Community College: 2005 

 4.    Assistant Professor of English, Western Michigan University: 2000-2005 

 5.    Instructor of English, Western Michigan University: 1999-2000 

 6.    Doctoral Associate in English, Western Michigan University: 1996-1999 

 7.    Graduate Assistant in English, Western Michigan University: 1993-1996 

 

Courses Taught 

 1.   Screenplay Analysis 

 2.   Introduction to Film Studies 

 3.   Film Criticism and Theory  

 4.   History of Film  

 5.   Film Genres and Classical Hollywood Style 

 6.   Special Topics in Film 

  *Expressive and Utilitarian Individualism in American Cinema 

  *That ‘70s Cinema: The New Hollywood  

  *The American Horror Film 

  *American Film Comedy 

  *Hollywood and High School 

  *History of Special Effects 

  *Gnarly Flicks: American Cinema of the 1980s 

  *Science-Fiction Cinema   

 7.    Introduction to Literature 

            8.    American Literature I 

 9.    American Literature II 

 10.  African-American Literature 

 11.  Special Topics in Literature 

  *American Gothic Fiction  

 12.  Introduction to American Studies 

 13.  Composition I  

 14.  Composition II 

 15.  Transitional Composition  



 

Publications 

1. “Patti Smith.”  Critical Survey of American Literature. Stephen G. Kellman,  

 ed. Salem Press, 2016. 

 2.  “Supernatural Ambiguity and Possibility in Irving’s ‘The Legend of Sleepy  

                    Hollow.’”  Bloom’s Modern Critical Views: Washington Irving.  Harold  

                    Bloom, ed.  Chelsea House, 2014. 

3.  “Whitman, Springsteen, and the American Working Class.”  The Midwest 

        Quarterly.  41 (2000): 302-20 

4.  “Patti Smith, Pioneer Musician and Poet.”  The Midwest Quarterly 41 (2000):  

        173-90. 

5.  “Ghost Stories With and Without Ghosts: The American Social Gothic.”   

        The Mid-Atlantic Almanack 7 (1998): 79-88. 

6.  “Real Horrorshow: The Juxtaposition of Subtext, Satire, and Audience    

        Implication in Kubrick’s The Shining.”  Literature / Film Quarterly 25 

        (1997): 300-6. 

 7.  “Binary Opposition and Sexual Power in Paradise Lost.”  The Midwest 

                    Quarterly 37 (1996): 383-99. 

 

Professional Organizations, Committees, and Community / Professional Service 

 1.   William Woods University Math Search Committee Member: 2017 

2. William Woods University Professional Development Committee Chair: 

2016-Present 

3.   William Woods University Faculty ENG Tutor: 2014-Present 

 4.   William Woods University Criterion 3 HLC Committee: 2015-Present 

 5.   William Woods University COM Search Committee Member: 2014 

 6.   William Woods University Mentor-Mentee Committee Chair: 2014-Present   

 7.   William Woods University Distance Learning Committee: 2012-2014  

 8.   William Woods University Communication Department Search Committee  

                  Chair: Spring 2012 

 9.   New Faculty Mentor: 2017, 2015, 2011 

            10.   William Woods University Graduate Faculty: 2010-Present 

11.   William Woods University Strategic Planning Committee: 2010-2011 

 12. William Woods University Mentor-Mentee Committee: 2010-2014 

 13. William Woods University Curriculum Committee: 2007-2012 

 14.  Community One Read Faculty Event Contributor: 2005-Present   

 15.  Sigma Tau Delta National English Honors Society Member: 2006-Present  

16.  William Woods University Film Festival Co-Organizer: 2006-Present 

17.  William Woods University Film Club Faculty Sponsor: 2006-Present 

18.  William Woods University ENG Search Committee Chair: Spring 2008, 

                Fall 2010 

19.  William Woods University HLC Faculty Steering Committee: 2006-2007 

20.  William Woods University Student Newspaper Editorial Board: 2006-2007 

21.  William Woods University President’s Lecture Series Committee: 2005-2007 

22.  Viewer’s Eye Community Film Discussion Group Co-Director: 2005-2007  

23.  Western Michigan University Assessment Committee: 2004-2005   



24.  American Association of University Professors Representative: 2004-2005 

 25.  Lee Honors College Senior Thesis Committee: 2002-2004  

  26.  Western Michigan University Faculty Mentor, McNair Scholars Program:  

                    2000-2001 

  

Grants 

 1.  WWU Technology Workshop, 2010: HD Classroom Theater System  

                 Grant Proposal.   

 2.  “We’re Gonna Need A Bigger Boat: Special Visual Effects, Verisimilitude, 

                 and Film Aesthetics.”  WWU 2010-11 Mentor-Mentee Project Proposal.   

 3.  Council of Independent Colleges Information Fluency Study 2010.  Co- 

                  authored grant application.   

 4.  “Lighting Out in the Dark: The Huck Finn Archetype in American Cinema.” 

                  WWU 2009-10 Mentor-Mentee Project Proposal.   

 5.  “Working Girls on Film: Career Women and Hollywood.”  WWU 2008- 

                  09 Mentor-Mentee Project Proposal.   

 6.  “Richard Nixon and Rosemary’s Baby: Sociopolitical Subtext in the Vietnam 

                  Era American Horror Film.”  WWU 2007-08 Mentor-Mentee Project 

                  Proposal.   

 

Conference Presentations, Panels 

 1.  “The Impact of Kings Row.”  2007 Fulton Public Library Kings Row 

                   Weekend Film Discussion Panel: Fulton, MO.  

 2.  “Censorship in American Film.”  2006 Fulton Public Library Kings Row 

                   Weekend Film Discussion Panel: Fulton, MO. 

 3.  “Reading Together: Fahrenheit 451.”  2003 Kalamazoo Public Library 

 Community Reading Series: Kalamazoo College, Kalamazoo MI. 

4.  “The Development of American Gothic.”  2001 Fulbright Summer Institute:   

 Western Michigan University, Kalamazoo MI.  

5.  “Afraid of Our Own System: American Suspense Cinema in the 1970s.”   

       2000 Fear in Society Association Forum: Western Michigan University,   

       Kalamazoo MI. 

6.  “Deliverance and Southern Gothic Tradition.”  2000 Fulbright Summer  

       Institute: Western Michigan University, Kalamazoo MI. 

7.  “Toward the American Social Gothic.”  1997 Constructions of the Human 

                   Conference: California State University Stanislaus, Turlock CA. 

8.  “Real Horrorshow: Kubrick’s The Shining.”  1995 Literature / Film Quarterly  

       Int’l. Conference: Ocean City MD. 

9.  “Ghost in the Machine: Reader Psychology Emily Dickinson.” 1994 Michigan 

       Collegiate English Association Conference: Western Michigan University, 

       Kalamazoo MI. 

 

Academic Honors, Awards 

            1.  2007-2011 WWU Mentor-Mentee Project Awards 

 2.  1999-2000 WMU Graduate College Dissertation Fellowship Award 

 3.  1998 WMU Rogers Memorial Shakespeare Award 



 4.  1997 WMU Travel Fund Award 

 5.  1996 WMU English Dept. Graduate Research and Creative Scholar Award 

 6.  1995 WMU Travel Fund Award 

 7.  1993 WMU English Dept. Presidential Scholar Award 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 



 Stephanie A. Wells, Ph.D. 

____________________________________________________ 
211B Academic Building 

One University Avenue 

Fulton, MO 65251 

573-642-4370 

 

 EDUCATION 

 

2003 University of Missouri-Columbia, Columbia,       

Missouri, Ph.D. in Communication.  Collateral Field:  Psychology. Doctoral 

dissertation:  Peer critiques in the classroom:  Are they accurate? 

 

1993 Southwest Missouri State University, Springfield, Missouri.  M.A. in 

Communication.   

 

1991 Southwest Missouri State University, Springfield, Missouri.  B.S. in 

Communication.  Emphasis:  Socio-Political and Organizational Communication. 

 

 PROFESSIONAL EXPERIENCE 

2016-Present   Professor, William Woods University, Education, Human Performance, and  

                        Humanities Division 

 

2011-Present   Private Contractor to the State of Missouri, Division of Youth Services and 

                         Juvenile Justice 

 

2011-2015       Associate Professor, William Woods University, 

                        Education, Human Performance, and Humanities Division 

 

2005-2011       Assistant Professor, William Woods University, 

                        Arts and Humanities Division 

 

2011                Appointed to the Graduate Doctoral Faculty, William Woods University 

 

1997-2011 Instructor, University of Missouri-Columbia, Masters of Business and Public 

Administration Department. 

 

2011 Appointed to the Graduate Faculty, University of Missouri 

 

1996-2005  Instructor, Columbia College, Humanities Department 

 

1996-2002  Adjunct Faculty, Columbia College, Evening and Graduate Division 

 

1994-2001  Graduate Teaching Assistant, University of Missouri-Columbia, Departments of 

Communication and Psychology 

 



1993-1995 Instructor, University of Missouri-Rolla, Departments of Communication and 

Psychology 

 

1992-1993 Graduate Teaching Assistant, Southwest Missouri State University, Department 

of Communications 

 

  

 

COURSES TAUGHT 

 

Technical Writing 

 

Grant Writing 

 

Writing for Print & Publication 

 

Rhetorical Theory and Criticism 

 

Introduction to College Writing 

 

Communication Practice 

 

Communication Theory and Practice (writing intensive) 

 

Communication Consulting Practice for MBA Students (writing intensive) 

 

Principles of Psychology 

 

Relational Communication 

 

Conflict Management 

 

Speech Writing 

 

Composition I and II 

 

Composition I (online) 

 

Young Adult Literature 

 

Adolescent Behavior 

 

Psychology of Women 

 

Introduction to Rhetoric 

 



Business Communication 

 

Logic and Persuasion 

 

Introduction to Public Speaking 

 

Introduction to Public Speaking for Honors Students 

 

Principles of Speech for Graduate Students 

 

Business and Professional Speaking 

 

Persuasive Speaking 

 

Advanced Public Speaking 

 

Principles of Speech for Non-native Students 

 

Organizational Communication 

 

Argumentation and Debate 

 

Argumentation and Debate Honors 

 

Interpersonal Communication (writing intensive) 

 

Intercultural Communication (writing intensive) 

 

Gender Communication (writing intensive) 

 

Introduction to Mass Media 

 

Voice and Diction 

 

Small Group Communication 

 

 RESEARCH  

Wells, S.A.    Girls Don’t Count.  Book.  Under Review. 

Wells, S.A.    Manmade.  Book. Under Review. 

Wells, S. A.   Every Girl Has Her Little Secrets.  Book.  In revision. 

Wells, S.A.    Boys Will Be Boys:  The Socialization of Male Aggression.  Paper.  Current 

                      Project. 

Wells, S. A.   Rape as Romance:  Sexual Infringement in Young Adult Relationships.  Mentor-  

                      Mentee research project with student. 

Wells, S.A.    Co-author of multiple grant proposals including SERV($30,000 funded), SWAT  

                       team eye mapping software ($2,000 funded), domestic violence in Rwanda   



($5,000 partially funded), sexual assault awareness on college campus (federal 

grant under revision), theatre lighting ($10,000 funded), astronomy equipment 

($10,000 funded), medical training for interpreters to the Deaf and hearing 

impaired (Missouri Foundation for Health, under revision). 

 

Wells, S.A.    They Had It Coming:  Sexual Offenders in the Missouri State Penitentiary. 

                       Competitively selected for presentation at National Communication Association 

                       Conference.  

 

Wells, S.A.    The Rhetoric of Adoption:  In its infancy.  Mentor-Mentee research project with 

                      student. 

 

Wells, S. A.   Mediated Imagery and Feminism:  A Critical 

                      Review.  Competitively selected presentation at the Central States Communication      

                      Conference. 

 

Wells, S. A.   Upward Influence in Organizations.  Competitively selected for presentation at  

          Oklahoma Sooner's Communication Conference. 

 

Wells, S. A.   The Utilization of Imagery in Relation to Therapeutical Rhetoric.  Competitively 

          selected for presentation at the University of Oklahoma Sooner's Communication 

          Conference. 

  

AWARDS 

Alpha Chi Most Helpful Professor Award 

 

Show Me State Conference Volunteer of the Year 

 

Recognized for ten years of full time service to William Woods University 

 

Chi Omega Teacher of the Year (2 years) 

 

Outstanding Teaching Award at University of Missouri-Rolla 

 

Kappa Delta Pi Educational Honor Society 

 

Outstanding College Students of America 

 

  

UNIVERSITY SERVICE 

 

            Hosted multiple Grant Writing Workshops for Fulton Chamber of Commerce 

             

            Chair of Faculty Enrichment Committee 

 

            Chair of Personnel Committee 



 

            Chair of Study Abroad Committee 

 

            Member of Curriculum Committee 

 

            University Judicial Council 

 

            Chair of Scholarship Committee 

 

           Key note speaker at Student Leadership Awards Ceremony 

 

           Academic Council Faculty Representative 

 

           Faculty advisor to Sigma Tau Gamma fraternity 

 

           Faculty advisor to National Society of Leadership and Success 

 

           Faculty sponsor of Get Lit Reading Club (student organization) 

 

           Member of numerous dissertation committees 

 

           Research projects in Mentor-Mentee Program 

 

            Member of Omicron Delta Kappa Honor Society 

 

            Omicron Delta Kappa Honor Society chapter sponsor 

 

            Served on Higher Learning Commission committee 

 

            Served as Faculty Mentor (4 years) to Incoming Faculty 

 

             Served as Advisor for High Risk Students 

 

             Interview Panelist at Saddle Seat World Cup Team Selection Trials 

 

             Alpha Chi Omega Guest Speaker 

 

 Judge at Missouri State Speech and Debate Finals 

 

 COMMUNITY/CIVIC SERVICE 

Volunteer at Show Me Conference Games 

 

Direct feeding the homeless program, Columbia, Missouri 

 

Work with national organization on the promotion of the adoption of older children 

 



Board of Directors of Big Brothers and Big Sisters of the Ozarks 

 

Member of National Organization of Women 

 

  Volunteer at the Federal Medical Center, Springfield, Missouri. 

 

Volunteer at Homeless Shelter 

  

 

 































































 

  

Annual 

Assessment 

Report 
English 

 

Faculty Responsible for the Report 

 



   

Annual Assessment Report 
Program Profile 
 

 2014-2015 2015-2016 

Majors (total, majors 1,2,3) 11 7 

Minors 11 12 

Interpretation 2 1 

Writing 4 1 

Full Time Faculty   

Part Time Faculty   

 

If your discipline has a secondary education certification component, you will need to indicate that in the 

title of this report unless you are submitting a separate report for the education component.   

*If your discipline is a major with one or multiple concentrations, that information needs to be included as 

separate content. Report the number of declared students by concentration and each concentration will need a 

separate assessment section.  

Program Delivery (HLC 3A3) 
 

Traditional on-campus ____X________ 

Online Program ____________ 

Evening Cohort _____________ 

Analysis: 
Program goals for student retention, persistence and degree completion are? What do the persistence numbers mean 

to the faculty in the program? Are your persistence and graduation data what you expected?  If yes, what has made 

for this success?  If not, how could they be improved?  Consider the students’ “time to degree.”  Does the actual 

time to degree fit and reflect the program’s expected and advertised time?  If not, are there ways to align the two?   

Given the historically small number of students in our program, individual departures have outsize 

effects on our numbers. So, losing two students who withdrew from the University represents a 25% 

drop in our number of majors, which appears catastrophic but which is actually two students. 



   

Another factor which the demographic data listed above conceals is the peak-and-trough of enrollment 

over the last four years. So, we graduated four students in 2014-2015, the result of a peak enrollment year 

in 2011 or so, and then this year enrollment was very low, so those students were not naturally replaced. 

The English Program faculty recognize our numbers are low, but also want to note the way external 

factors explain why what feels like a significant decline, percentage wise, might conceal a more prosaic  

trend that is tied more to overall enrollment than program decisions.  

Our majors tend to graduate in four years. Some students, especially those with dual majors (Krissy 

Bauer, for example), take a fifth year. Others graduate in three years. But in the aggregate, students are 

making progress and most complete their degree in four years. 

Outside Accreditation: 
Is your program accredited by outside accreditor? If “yes”, name the accrediting agency and include the cycle for 

accreditation review. 

Is accreditation available for your program?  

Are you making strides to attain accreditation? If no, why not? 

Our program is not reviewed by an outside accreditor. There is no relevant accreditation agency or 

process, and we do not desire one. 

Program Action Items  

Action Item 1:   Integrate artifacts from online courses into our assessment processes 

and use that data alongside data collected in on-ground classes to 

more fully assess the program. 

Action steps: 1) Determine when online classes (Eng 210 and 215) are offered. 

2) Add those sections to the matrix for assessment. 

3) Collect artifacts and upload them for assessment. 

4) Assess artifacts.  

Timeline  May 2016, when we review data collected for the year to produce the 

annual program report. 

Faculty Responsible  Greg Smith (any faculty teaching courses online we’d like to assess, 

which at this point is just Greg) 

Completion Date  May 2016 

 

Action Item 2:   Revise the Matrix to better reflect the current rotation and to get the 

relevant information into the annual program report. 



   

Action steps: 1) Compare the matrix to the rotation and make the necessary changes.  

2) Contact faculty teaching the relevant classes to be sure they are 

collecting the required artifacts and data. 

3) Include the relevant data in the report. 

Timeline 1) Early Sept 2015 

2) Late Sept 2015 

3) May 2016 

Faculty Responsible 1) Matt Dube 

2) It’s anybody’s guess. 

3) All faculty 

Completion Date  January 2016 for an updated matrix; May 2016 for a report including 

the relevant data. 

 

Program Objectives:  
1. Students will identify literary and rhetorical devices as well as use outside sources to make interpretive 

arguments.i  

2. Students will recognize the way outside factors—culture, history, aesthetic and intellectual 

traditions—inform texts.   

3. Students will use recognized critical and theoretical orientations to interpret texts individually and 

in relation to larger canonical concerns.   

4. Students will reflect substantively upon their own aesthetic development as English majors.   

 

 

Program Objectives Matrix  
  

Course No. Objective 

One 

Objective 

Two 

Objective 

Three 

Objective 

Four 

When 

Assessed 

ENG 210 A A   Spring 

ENG 215 A A   Fall 

ENG 218 A   A Spring 

ENG 222 A A   Spring 

ENG 280 A  A  Fall 

ENG 302  A  A Fall odd 

ENG 308 A   A Spring 

ENG 316  A A  Fall even 

ENG 327  A A  Spring 

ENG 440 A A A A Fall 

 



   

I=Introduced  R= Reinforced  M=Mastered  A=Assessed 

 

Assessment of Program Objectives 
 

Objective 1 Students will incorporate detailed, well developed analysis and synthesis 

of literary, rhetorical, and / or research elements into compelling textual 
interpretations 

Methods Students’ mastery of objective one will be assessed by collecting and 

scoring the following artifacts: 
ENG 210: Comprehensive film analysis 

ENG 215: Comprehensive Style, Genre Analysis 

ENG 218: Essay interpreting exquisite corpse poem 

ENG 222: Rhetorical Analysis of a collection of articles 

ENG 280: “Staking your claim” essay 
ENG 308: Oral presentation on outside writer 

ENG 440: Senior seminar final project 

Benchmark ENG 210: 75% of students assessed as developing or better 
ENG 215: 75% of students assessed as developing or better   

ENG 218: 75% of students assessed as developing or better 

ENG 222: 75% of students assessed as developing or better 

ENG 280: 75% of students assessed as developing or better 

ENG 308: 80% of students assessed as developing or better 
ENG 440: 100% of students assessed as developing or better 

Data Collected 

(course specific) 

Students enrolled in COM 320 Communication Theory 

ENG 210: 96% (24/25) of students assessed as developing or better  
ENG 215: 100% (18/18) students assessed as developing or better 

ENG 218: 100% (9/9) of students assessed as developing or better 

ENG 222: 88% (22/25) of students assessed as developing or better 

ENG 280: 86% (19/22) of students assessed as developing or better 
ENG 308: 100% (6/6) of students assessed as developing or better 

ENG 440: 100% (2/2) of students assessed as developing or better 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

Students presented work and answered interview questions related to objective 

one during assessment day. The results are as follows: 

100% (4/4) students assessed as developing or better 

 

Results All students assessed as meeting benchmarks for all assignments. 



   

Budget needs 

related to the 

objective? 

N/A 

 

Objective 2 Students will posit sophisticated exploration concerning the manner(s) in 
which external factors—i.e., cultural and historical contexts, aesthetic and 

intellectual traditions—inform texts 

Methods Students’ mastery of objective two will be assessed by collecting and 

scoring the following artifacts: 
ENG 210: Comprehensive film analysis  

ENG 215: Comprehensive Style, Genre Analysis 

ENG 222: Paper on ancient rhetorical theory 

ENG 302: Instructional manual 
ENG 316: Comprehensive film analysis 

ENG 327: Comprehensive film analysis 

ENG 440: Senior seminar final project 

Benchmark ENG 210: 75% of students assessed as developing or better 

ENG 215: 75% of students assessed as developing or better 

ENG 222: 75% of students assessed as developing or better 

ENG 302: 80% of students assessed as developing or better 

ENG 316: 80% of students assessed as developing or better 
ENG 327: 80% of students assessed as developing or better 

ENG 440: 100% of students assessed as developing or better 

Data Collected 

(course specific) 

ENG 210: 96% (24/25) of students assessed as developing or better 
ENG 215: 100% (18/18) of students assessed as developing or better 

ENG 222: 84% (21/25) of students assessed as developing or better 

ENG 302: 100% (11/11) of students assessed as developing or better 

ENG 316 not assessed this cycle 

ENG 327: 100% (6/6)of students assessed as developing or better 
ENG 440: 100% (2/2) of students assessed as developing or better 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

No data relevant to objective two was collected during assessment day. 

Results All students assessed as meeting benchmarks for all assignments. 



   

Budget needs 

related to the 

objective? 

N/A 

 

 

Objective 3 Students will apply established critical and theoretical orientations to 

offer convincing interpretations of texts, both individually and in relation 
to larger canonical concerns 

Methods Students’ mastery of objective three will be assessed by collecting and 

scoring the following artifacts: 
ENG 280: “Engaging a critic” essay 

ENG 316: Comprehensive film analysis 

ENG 327: Psychoanalytic interpretation essay 

ENG 440: Senior seminar final project 

Benchmark ENG 280: 75% of students assessed as developing or better 

ENG 316: 80% of students assessed as developing or better 

ENG 327: 80% of students assessed as developing or better 

ENG 440: 100% of students assessed as developing or better 

Data Collected 

(course specific) 

ENG 280: 81% (18/22) of students assessed as developing or better 

ENG 316 not assessed this cycle 

ENG 327: 100% (6/6) of students assessed as developing or better 
ENG 440: 100% (2/2) of students assessed as developing or better 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

No data relevant to objective two was collected during assessment day. 

Results All students assessed as meeting benchmarks for all assignments. 

Budget needs 

related to the 

objective? 

N/A 

 

 

Objective 4 Students will reflect substantively on their growth as writers and scholars 

 



   

Methods Students’ mastery of objective three will be assessed by collecting and 
scoring the following artifacts: 

ENG218: Final portfolio/ reflective statement 

ENG 302: Resume and cover letter 

ENG 308: Editor’s note 

ENG 319: Prose assessment  
ENG 440: Senior seminar final project. 

Benchmark ENG218: 75% of students assessed as developing or better. 

ENG 302: 80% of students assessed as developing or better. 
ENG 308: 80% of students assessed as developing or better. 

ENG 319:  80% of students assessed as developing or better. 

ENG 440:  100% of students assessed as developing or better. 

Data Collected 

(course specific) 

ENG218: 100% (10/10) of students assessed as developing or better. 

ENG 302: 91% (10/11) of students assessed as developing or better. 

ENG 308: 100% (6/6) of students assessed as developing or better. 

ENG 319:  80% of students assessed as developing or better. 

ENG 440:  100% (2/2) of students assessed as developing or better. 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

Students presented work and answered interview questions related to objective 

four during assessment day. The results are as follows: 

100% (4/4) students assessed as developing or better. 

Results All students assessed as meeting benchmarks for all assignments. 

Budget needs 

related to the 

objective? 

N/A 

 

 

Attach Rubrics and or other explanatory documents pertaining to program assessment discussed in the 

chart to the report (portfolio guidelines, assignment sheet) 

Analysis of Assessment: 
What concerns do you have about the data provided? In the results of the assessment, what worked and what 

did not work? Does the data represent an identifiable trend in the level of activity/ achievement/ 

accomplishment? Does the data represent an acceptable level of activity/accomplishment/achievement given 

our mission and values? (HLC 4B1). 



   

The data generally represents an acceptable level of achievement by our students. This year, during 

assessment days, we asked students questions specifically related to objective four, where they are 

expected to articulate a personal vision of literary taste, and many students reported struggling with this 

question. This probably signals a need on our part as instructors to be more articulate about when we are 

having these kinds of conversations in our courses, though it might reveal a weakness in terms of having 

these conversations in the classroom.  

 

Analysis of the Assessment Process (Empirical & Non-Empirical) (HLC4B3) 
Describe your assessment process; clearly articulate how the program is using course work and or assessment day 

activities for program assessment. Note any changes that occurred to that process since the previous year. Discuss 

what activities were successful at assessment and which ones were not as helpful and why. Please include who 

met to discuss the changes (unless you are a program of one person) and when you met. – Include a discussion on 

the process for collection and analysis of program data. 

Each course that is assessed for program objective purposes has an assignment or assignments that 

allow the instructor to assess student success at meeting those objectives.  Individual instructors scored 

the assignments and sent the data to one instructor who is responsible for putting it in this report. 

On assessment days, students were asked to select something from their coursework and articulate 

how that assignment did or didn’t meet the program objectives. This year we assessed different 

objectives than we assessed last year, but otherwise, the format was the same. We decided to change to 

objectives through informal conversations before division meetings in the fall.  

Program Changes Based on Assessment: 
This section requires that you review the previous year’s annual assessment and determine whether the 

actions suggested were implemented and to what affect those actions had on student learning from data you 

collected.  Changes can be: course rotation, assessment activities, and assignment changes… Also indicate 

changes you made to the program outside of data collection and why. How did those changes impact the student 

results? 

General Education Assessment:  
How do the General Education criteria align with the Program Objectives? What courses within your program 

build upon skills learned in general education courses (please list the program course and the general 

education criteria). The General Education areas are: Communication, Mathematics, Value, Meaning, 

Historical Perspective, Critical Thinking, Diversity, Creative and Aesthetic Sensibility, Natural Science and 

Social Science. (HLC 4B1) 

Coursework regularly refers to and reinforces skills and content introduced in GE courses. 

General education area communication serves as a foundation for our program. Students write interpretive 

essays to convey their thoughts in written form. In some classes, students also give oral presentations. 



   

General education area mathematics serves as a foundation for our program.  Students use statistical data 

to support interpretive essays. The mechanics of meter and rhyme engage mathematical processes in 

literature surveys. Editing, the length of shots, depth of field and related concerns are addressed in film 

studies courses. 

General education area critical thinking serves as a foundation for our program. Students test hypotheses 

in interpretive essays by presenting evidence, in the form of quotes, biographical data, and outside literary 

criticism. 

General education area ethical reasoning serves as a foundation for our program. Students consider the 

presentation and complication of social values in texts, especially based on rhetorical strategies. 

General education area historical perspectives serves as a foundation for our program. Students are asked 

to integrate the historical foundations of texts into their interpretations. Students also apply contemporary 

standards to texts from earlier time periods. 

General education area fine arts serves as a foundation for our program. Students consider visual 

composition in film studies classes. Students also produce and reflect on their own writing from an 

aesthetic perspective in creative writing classes. They discuss and assess the aesthetic value of texts in 

literature classes. 

General education area natural science serves as a foundation for our program. Students consider the 

differences between poetic, expressive logic and scientific logic, and how rhetorical networks advance 

those ideas in spite of natural science standards. Film study students explore the disjunction between filmic 

verisimilitude and actual physical experience. 

General education area social sciences serves as a foundation for our program. In classes and essays, 

students explore gender roles, histories of oppression, and in-group competition to establish “meaning”  

General education area diversity serves as a foundation for our program. In the World Masterpieces 

especially, students consider writing from a variety of cultures. In other survey classes, different aesthetic 

and cultural groups are identified, and their contribution to texts is considered. 

 

Program Activities: 
Student Performance Day Activities (Assessment Day): 

Describe the department assessment day activities if not already described previously. Please articulate the nature 

of the assessments are conducted, explain the process for assessment that happens on these two days.  Include the 

schedule of assessment day for your program. What does the data and outcomes tell you? What changes will you 

make as a result of the data? What areas are successful for the program?   

Assessment day activities are described above, under the heading “Analysis of the Assessment 

Process.” 



   

Senior Achievement Day Presentations: 

Krissy Bauer on formal and thematic elements in Francis Ford Coppola’s Dracula . 

Grant Garrett on opportunities and benefits to include Nas’ Illmatic in the classroom. 

Service Learning Activities: 

Does the program provide Service Learning opportunities? If so, how is service learning infused in the 

coursework within your department?  Is service or community engagement in the program mission? Describe the 

Service Learning Activities that your students and department engaged in this past year. How did the activities 

improve student learning? How did the activities benefit the community?  

Program Sponsored LEAD Events: 

“Get Lit” reading club 

OneRead events: 

 Survival is insufficient 

 Lost Graphic Novel Masterpieces 

 “The Giver” screening 

LEADReads 

 Talks about The Panopticon and The Martian 

Faulkner LEAD event 

Toni Morrison LEAD event 

“How to Travel to Other Dimensions” Mentor Mentee LEAD event 

Halloween Genre Aanlysis LEAD event 

Scary Story reading LEAD event 

 

Student Accomplishments: 

Mentor Mentees: Jennifer, Krissy, and Isabella 

Writing lab and tutoring: Talia and Jennifer Wilson 

Students presenting at CMU Humanities Conference: Mya Moyer and Isabella Long 

Faculty Accomplishments: 

Dr Smith submitted paper proposal with Dr Cavaiani 



   

Dr Hillskmeper served on Honors Committee, contributed curriculum design 

Dr Wells served on Academic Council 

Dr Hillskemper awarded Excellence in Teaching Award from National Society of Leadership and 

Success 

Dr Dube published stories and essay 

English faculty contributed to SERVE adopt-a-family Christmas event. 

Revised WWU website program description to accurately and substantively reflect coursework, 

program objectives, and other attributes of the major. 

Alumni (Recent Graduates) Accomplishments (past year graduating class): 

Mitchell Winter is in grad school for history. 

Kassie Davidson is in graduate school for English. 

  

 

i Here, the distinction between exemplary and satisfactory rests on how rhetorical components are used: are they identified 
for their own sake, or for how they develop the texts meaning. 
 

 

Program:   English 

 

Annual Assessment Evaluation 

Assessment 

Component 

Assessment Reflects Best 

Practices 

Assessment Meets the 

Expectations of the 

University 

Assessment Needs 

Development 

Assessment is 

Inadequate 

Learning 

Objectives 

 Detailed, measurable 

program learning 

objectives  

 Objectives are shared with 

students and faculty 

 Measurable program 

learning objectives.  

 Learning objectives are 

available  to students.  

 Program learning 

objectives are identified 

and are generally 

measurable 

 

 Program learning 

objectives  are not clear 

or measurable  

Assessment 

Measures 

 Multiple  measures are 

used to assess a student-

learning objectives.  

 Rubrics or guides are used 

for the measures.  

 All measurements are 

clearly described. 

 Assessment measures relate 

to program learning 

objectives.  

 Various measures are used 

to assess student learning. 

 Measures chosen provide 

useful information about 

student learning.  

 Assessment focuses on 

class content only.  

 Minimal description of 

how the assessment 

relates to the objective.  

 Minimal assessment 

measures established. 

 Assessment measures 

not connected to 

objectives.  

 Assessment measures 

are not clear. 

 No assessment 

measures are 

established. 

                                                 



   

                                                                                                                                                                         
 External evaluation of 

student learning included. 

 

Assessment 

Results 

 All objectives are assessed 

annually, or a rotation 

schedule is provided. 

 Data are collected and 

analyzed to show learning 

over time.  

 Standards for performance 

and gaps in student 

learning are clearly 

identified. 

 Most objectives assessed 

annually. 

 Data collected and analyzed 

showing an annual snapshot 

of student learning. 

 Data are used to highlight 

gaps in student learning.  

 Some data from non-course 

based content. 

 Data collected for at 

least one program 

objective. 

 Data collection is 

incomplete. 

 Gaps in student 

learning not identified.  

 Lacking external data to 

support course data. 

 Learning objectives are 

not routinely assessed. 

 Routine data is not 

collected. 

 No discussion on gaps 

in student learning. 

 No use of external data 

to support student 

learning. 

 Assessment data not 

yet collected. 

Faculty 

Analysis and 

Conclusions 

 Data is shared that 

incorporates multiple  

faculty from the program.  

 Discussions on data results 

incorporate multiple  

faculty.  

 Opportunities for adjunct 

faculty to participate.  

 Includes input from 

external sources when 

possible . 

 Multiple  program faculty 

receive assessment results. 

 Assessment results are 

discussed  

 Specific conclusions about 

student learning are made 

based on the available  

assessment results. 

 Minimal faculty input 

about results is sought 

 Data not used to 

determine success or 

not to the objective. 

 Minimal conclusions 

made. 

 Faculty input is not 

sought. 

 Conclusions about 

student learning are not 

identified. 

 N/A Program recently 

started or too few 

graduates to suggest 

any changes. 

Actions to 

Improve 

Learning and 

Assessment 

 All assessment methods, 

timetable for assessing, and 

evaluating the 

effectiveness modifications 

are included. 

 Changes to assessment are 

inclusive of multiple  

faculty. 

 Description of changes is 

detailed and and linked to 

assessment results. 

 

 More than one change to 

assessment is proposed, 

timetable for assessment, 

and evaluating the change is 

provided.  

 Changes to assessment 

measures is highlighted. 

 Changes are realistic, with a 

good probability of 

improving learning or 

assessment. 

 At least one change to 

improve learning or 

assessment is 

identified. 

 The proposed action(s) 

relates to faculty 

conclusions about areas 

for improvement. 

 Adjustments to the 

assessment are 

proposed but not 

clearly connected to 

data 

 

 Lacking actions to 

improve student 

learning. 

 Actions discussed lack 

supportive data. 

 Lacking discussion of 

the effectiveness of the 

assessment plan 

Additional Comments:  

 

I did not notice any discussion on any changes being made to the assessment or curriculum. That 

makes sense as student are meeting the benchmarks.  I did not see much description on the Student 

Performance Review activity. Only that the students were to discuss an interview prompt about one of 

the objectives. It would be helpful to have the rubrics used for program assessment and the course 

based assessment as supporting documentation of the evidence provided for student success.  Overall 

nice job on the assessment report. The amount of data assessed is impressive. 

 



 

  

Annual Assessment 
Report 

English BA 

 

Matt Dube, Erik Hillskemper, Greg Smith, and Stephanie Wells 

Program Mission:   The English program prepares students to navigate in a world of texts—

teaching ways to analyze the rhetorical and social contexts of the texts they encounter and how 

to produce texts in response that are theoretically engaged and personally informed. 
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Annual Assessment Report 
Program Profile 
 

 2012-2013 2013-2014 

Majors (total, majors 1,2,3) 14 12 

Minors 2 6 

Concentrations (Add Rows 

if needed) 

  

Full Time Faculty 4 4 

Part Time Faculty 0 0 

 

Combine all major students. If your discipline has a secondary education certification component, you 

will need to indicate that in the title of this report unless you are submitting a separate report for the 

education component.   

*If your discipline is a major with one or multiple concentrations, that information needs to be 

included as separate content. Report the number of declared students by concentration and each 

concentration will need a separate assessment section.  

Program Delivery (HLC 3A3) 
 

Traditional on-campus _____X_______ 

Online Program ____________ 

Evening Cohort _____________ 

Program Retention Numbers:  
 

Retention:  IPEDS definition. (The percentage of students entering fall freshman year who are retained 

through the fall of the sophomore year) This does not include transfers. 

Persistence: the number of students who continue to make progress towards the degree from year to 

year within the program. 

Graduation Rate: from the incoming fall cohort of students how many graduated within 4 and 6 year 

national average 

Analysis: 
In the last five years, the English department has reached an average of between 10-15 majors. Some 

years, like academic years 2009-2010 and 2010-2011 when enrollments University-wide were at historic 

highs, numbers of English majors were also at their highest points. When enrollment declined during the 

2011-2012 academic year, the number of English majors declined in tandem. This year’s number of 
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English majors is within the expected range of 10-15 majors which has been established over the past 

five years. 

Given steady enrollment levels across the University, we anticipate a modest growth in the number of 

students declaring English as their major. This is based on the increased visibility of English-major 

centered activities on campus, through clubs like Sigma Tau Delta, Writers Ink, and the Reel Fanatics, 

and through the stability we offer as a department with a core of four experienced faculty members with 

PhDs.  Considering these factors, we anticipate growth to between 15-20 majors over the next five 

years.  

Outside Accreditation: 
Is your program accredited by outside accreditor? No. An outside assessor was brought in for our five 

year program review in academic year 2012-13, and this seemed sufficient. 

Is accreditation available for your program? No. 

Are you making strides to attain accreditation? If no, why not? There is neither a tradition nor a need 

for outside accreditation. 

 

 

Program Objectives:   
 

Objective 1. Students will incorporate detailed, well developed analysis and synthesis of literary,  

rhetorical, and / or research elements into compelling textual interpretations. 

Objective 2. Students will posit sophisticated exploration concerning the manner(s) in which external  

factors—i.e., cultural and historical contexts, aesthetic and intellectual traditions—inform texts. 

Objective 3.   Students will apply established critical and theoretical orientations to offer convincing  

interpretations of texts, both individually and in relation to larger canonical concerns. 

Objective 4.  Students will reflect substantively on their growth as writers and scholars. 

 

 

 

Program Objectives Matrix (from most recent Assessment Plan) 
 

 Objective 1 Objective 2 Objective 3 Objective 4 Semester 

assessed 

ENG210 A A   Fall 

ENG218 A   A Spring 
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ENG222 A A   Spring 

ENG280 A  A  Fall 

ENG302  A  A Fall odd 

ENG 308 A   A Spring 

ENG316  A A  Spring 

even 

ENG 327  A A  Spring 

odd 

ENG440 A A A A Fall 

 

 

Assessment of Program Objectives 
 

Objective 1 

 

Students will incorporate detailed, well developed analysis and synthesis of literary, 

rhetorical, and / or research elements into compelling textual interpretations 

Methods Students’ mastery of objective one will be assessed by collecting and 

scoring the following artifacts: 

• ENG 210: Comprehensive film analysis 

• ENG 218: Essay interpreting exquisite corpse poem 

• ENG 222: Rhetorical Analysis of a collection of articles 

• ENG 280: “Disagree with a critic” essay 

• ENG 308: Oral presentation on outside writer 

• ENG 440: Senior seminar final project 

Benchmark • ENG 210: 75% of students assessed as developing or better  

• ENG 218: 75% of students assessed as developing or better 

• ENG 222: 75% of students assessed as developing or better 

• ENG 280: 75% of students assessed as developing or better 

• ENG 440: 100% of students assessed as developing or better 

Data Collected 

(course specific) 

•  ENG 210: Comprehensive film analysis—33 students 

• ENG 218: Essay interpreting exquisite corpse poem—not assessed  

• ENG 222: Rhetorical Analysis of a collection of articles—24 students 

• ENG 280: “Staking your claim” essay—24 students 

• ENG 308: Oral presentation on outside writer—4 students 

• ENG 440: Senior seminar final project—5 students 

Descriptions of all assignments are appended below. 
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Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 Sophomores to seniors submitted an essay written for class, and then 

discussed it with faculty during a scheduled interview during assessment 

day to determine if it met objective one. 

Results/Outcomes  Course-specific data is appended below. Student performance met 

established benchmarks for objective one. 

Proposed changes 

to the assessment 

process 

Faculty will meet at the start of each semester to articulate which 

objectives will be assessed in which courses. 

 

Budget needs 

related to the 

objective? 

Are there any budget needs for the program to make the assessment 

more effective? 

 

 

Objective 2 Students will posit sophisticated exploration concerning the manner(s) in which external 

factors—i.e., cultural and historical contexts, aesthetic and intellectual traditions—inform 

texts 

Methods Students’ mastery of objective two will be assessed by collecting and 

scoring the following artifacts: 

• ENG 210: Comprehensive film analysis  

• ENG 222: Paper on ancient rhetorical theory 

• ENG 302: Instructional manual 

• ENG 316: Comprehensive film analysis 

• ENG 327: Comprehensive film analysis 

• ENG 440: Senior seminar final project 

Benchmark • ENG 210: 75% of students assessed as developing or better 

• ENG 222: 75% of students assessed as developing or better 

• ENG 302: 75% of students assessed as developing or better 

• ENG 316: 80% of students assessed as developing or better 

• ENG 327: 80% of students assessed as developing or better 

• ENG 440: 100% of students assessed as developing or better 

Data Collected 

(course specific) 

•  ENG 210: Comprehensive film analysis—33 students 

• ENG 222: Paper on ancient rhetorical theory—24 students 

• ENG 302: Instructional manual—not assessed 
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• ENG 316: Comprehensive film analysis-- 2 

• ENG 327: Comprehensive film analysis—not assessed 

• ENG 440: Senior seminar final project—5 students 

Descriptions of all assignments are appended below. 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 Sophomores to seniors submitted an essay written for class, and then 

discussed it with faculty during a scheduled interview during assessment 

day to determine if it met objective two. 

Results/Outcomes Course-specific data is appended below. Student performance met 

established benchmarks for objective two. 

Proposed changes 

to the assessment 

process 

Faculty will meet at the start of each semester to articulate which 

objectives will be assessed in which courses. 

 

Budget needs 

related to the 

objective? 

Are there any budget needs for the program to make the assessment 

more effective? 

 

 

Objective 3 Students will apply established critical and theoretical orientations to offer convincing 

interpretations of texts, both individually and in relation to larger canonical concerns 

Methods  Students’ mastery of objective three will be assessed by collecting and 

scoring the following artifacts: 

• ENG 280: “Engaging a critic” essay 

• ENG 316: Comprehensive film analysis 

• ENG 327: Theory-based interpretation essay 

• ENG 440: Senior seminar final project 

Benchmark • ENG 280: 75% of students assessed as developing or better 

• ENG 316: 80% of students assessed as developing or better 

• ENG 327: 80% of students assessed as developing or better 

• ENG 440: 100% of students assessed as developing or better 

Data Collected • ENG 280: “Engaging a critic” essay—24 students 

• ENG 316: Comprehensive film analysis—2 students 
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(course specific) • ENG 327: Theory-based interpretation essay—not assessed 

• ENG 440: Senior seminar final project—5 students  

Descriptions of all assignments are appended below. 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 Objective three was not assessed on assessment day. 

Results/Outcomes  Course-specific data is appended below. Student performance met 

established benchmarks for objective three. 

Proposed changes 

to the assessment 

process 

Faculty will meet at the start of each semester to articulate which 

objectives will be assessed in which courses. 

 

Budget needs 

related to the 

objective? 

Are there any budget needs for the program to make the assessment 

more effective? 

 

Objective 4 Students will reflect substantively on their growth as writers and scholars 

Methods Students’ mastery of objective three will be assessed by collecting and 

scoring the following artifacts: 

• ENG218: Final portfolio/ reflective statement 

• ENG 302: Resume and cover letter 

• ENG 319: Prose assessment  

• ENG 414: Thematic analysis 

• ENG 440: Senior seminar final project. 

Benchmark • ENG218: 75% of students assessed as developing or better. 

• ENG 302: 80% of students assessed as developing or better. 

• ENG 319:  80% of students assessed as developing or better. 

• ENG 414: Thematic analysis 

• ENG 440:  100% of students assessed as developing or better. 

Data Collected 

(course specific) 

•  ENG218: Final portfolio/ reflective statement—not assessed 

• ENG 302: Resume and cover letter—not assessed 

• ENG 319: Prose assessment—not assessed 

• ENG 414: Thematic analysis—20 students 

• ENG 440: Senior seminar final project.—5 students 
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Descriptions of all assignments are appended below 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 Objective four was not assessed on assessment day. 

Results/Outcomes  Course-specific data is appended below. Student performance met 

established benchmarks for objective four. 

Proposed changes 

to the assessment 

process 

Faculty will meet at the start of each semester to articulate which 

objectives will be assessed in which courses. 

 

Budget needs 

related to the 

objective? 

Are there any budget needs for the program to make the assessment 

more effective? 

 

 

 

 

Attach Rubrics and or other explanatory documents pertaining to program assessment discussed in the 

chart to the report (portfolio guidelines, assignment sheet) 

Analysis of Assessment: 
The data seemed to be on target, and all faculty were happy with the results. Our data was consistent 

across all professors, suggesting our entire program is working. Fewer students were assessed on objective 

four in this cycle, but not so few that this was a problem. In fact, this objective is assessed strongly in the 

senior seminar class and portfolio/presentation process. 

 

Analysis of the Assessment Process (Empirical & Non-Empirical) (HLC4B3) 
Our recent change to four objectives streamlined our process. The use of “texts” is a comprehensive 

and inclusive term for all the courses in the English program. This year we developed new modalities 

for assessing majors on assessment day (see attached), and this was a success. All four faculty met 

before and after the assessment day to develop and reflect on our processes. Collecting data at the end 
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of the semester for the fall and spring semester worked well for all involved parties. Then, one 

professor (Dube) created and shared with other faculty tables showing how data could be evaluated. 

Program Changes Based on Assessment: 
Last year we decided to reduce our number of objectives from nine to four, and also to revamp our 

assessment day processes. The reduced number of objectives allowed us to get a more robust sample of 

student work from which we can draw more valid conclusions. The new assessment day format 

(interviews) allowed us to get individualized data on each student—both in terms of their writing and 

their ability to articulate their own progress in the program. 

General Education Assessment:  
General education area communication serves as a foundation for our program. Students write interpretive 

essays to convey their thoughts in written form. In some classes, students also give oral presentations. 

General education area mathematics serves as a foundation for our program.  Students use statistical data 

to support interpretive essays. The mechanics of meter and rhyme engage mathematical processes in 

literature surveys. Editing, the length of shots, depth of field and related concerns are addressed in film 

studies courses. 

General education area critical thinking serves as a foundation for our program. Students test hypotheses 

in interpretive essays by presenting evidence, in the form of quotes, biographical data, and outside literary 

criticism. 

General education area ethical reasoning serves as a foundation for our program. Students consider the 

presentation and complication of social values in texts, especially based on rhetorical strategies.  

General education area historical perspectives serves as a foundation for our program. Students are asked 

to integrate the historical foundations of texts into their interpretations. Students also apply contemporary 

standards to texts from earlier time periods. 

General education area fine arts serves as a foundation for our program. Students consider visual 

composition in film studies classes. Students also produce and reflect on their own writing from an 

aesthetic perspective in creative writing classes. They discuss and assess the aesthetic value of texts in 

literature classes. 

General education area natural science serves as a foundation for our program. Students consider the 

differences between poetic, expressive logic and scientific logic, and how rhetorical networks advance 

those ideas in spite of natural science standards. Film study students explore the disjunction between filmic 

verisimilitude and actual physical experience. 

General education area social sciences serves as a foundation for our program. In classes and essays, 

students explore gender roles, histories of oppression, and in-group competition to establish “meaning”  
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General education area diversity serves as a foundation for our program. In the World Masterpieces 

especially, students consider writing from a variety of cultures. In other survey classes, different aesthetic 

and cultural groups are identified, and their contribution to texts is considered. 

 

 (HLC 4B1) 

 

Program Activities: 
Student Performance Day Activities (Assessment Day): 

Faculty meet with sophomore, junior, and senior students one-on-one in fifteen minutes interviews to 

consider an artifact, written and selected by the student. This year, we requested artifacts that 

demonstrated a student's mastery of English program objectives one and two, though in future years, 

we'll look for work that shows a mastery of other objectives. The artifacts and presentations were 

assessed using the rubric below. Freshman observed interviews, to prepare them to play a leading part 

in future years. 

These interviews were conducted over two, two hour blocks, one each on Tuesday and Wednesday. 

Afternoon activities served other purposes-- getting seniors to the CLA exam and an in-service tutorial 

for students about writing abstracts to submit to conferences, which we felt added some 

professionalism to the major. 

The data was in line with our expectations, and is included below. We noticed that finding a single 

artifact that serves both purposes was challenging to come by, and will therefore tailor our assignment 

next year to ask for artifacts that are better able to meet multiple objectives.  

This process was a change from last year's student performance day activities, and the consensus 

among faculty is that this was an improvement, so we will look to continue this process. 

Senior Achievement Day Presentations: 

During senior achievement day presentations, seniors present the work they have been developing in 

the senior seminar class. This gives students an opportunity to reflect on their work-- not just their 

process, but also what it says about them. It also pushes students to think about how to present their 

work to new audiences. It's an effective way for us to promote and assess objective four, which is 

otherwise often hard to separate out from other work submitted to us.  

Service Learning Activities: 

In ENG 302 (Tech Writing) a student wrote a report on a grant-funded project that was service learning 

oriented. 
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Program Sponsored LEAD Events: 

Dr. Wells presented a LEAD event on how to write short answer responses for final exams. Dr Dube 

hosted writers who read to students and shared their experiences. Dr. Smith superintended the film 

festival and hosted a LEAD event with a former student who shared his professional film experiences 

with students. Dr Hillskemper hosted a virtual interview with a former student to explore grad school 

expectations and experiences. Dr Wells presented a LEAD event on college culture. Dr. Smith, Dr 

Dube, and Dr Hillskemper presented LEAD events tied to the OneRead program. 

Student Accomplishments: 

Two students presented their work at a Humanities Research conference at Central Methodist 

University in Fayette, MO.  Another student was awarded the Service Learning award for her work 

(see above). 

Faculty Accomplishments: 

Dr. Greg Smith published the article “Supernatural Ambiguity and Possibility in Irving’s ‘The Legend 

of Sleepy Hollow’” as part of an ongoing series called Bloom’s Modern Critical View.Dr. Stephanie Wells 

received $30,000 grant funding for SERVE in Fulton, MO after co-writing a grant proposal with 

students Heather Rogers and Kadie Atterbury. Dr Wells also hosted a  grant writing workshop through 

the Fulton Chamber of Commerce serving area businesses as well as submitted grant proposal 

"Training Shortage of Medical Interpreters" to Missouri Foundation for Health.  This grant was co-

authored by Dr. Wells and student Shelby Jobe. Dr. Matt Dube published two stories and one essay in 

an anthology and two online journals. Dr. Erik Hillskemper hosted the Children's Writing competition 

with Sigma Tau Delta and is working on a book called "How to Write a Literature Essay." 

 

Alumni Accomplishments: 

Two recent graduates are pursuing graduate degrees: one studying literature at the University of 

Edinburg and the other is studying journalism. Another recent graduate is working for an equine 

themed periodical. 
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The following assignments were used to collect data on student performance: 

ENG 210 Intro To Film Studies: 

Gen Ed Comprehensive Film Analysis Assignment  

 

 

In an original essay, thoroughly address the following prompts, which ask you to discuss and give 

examples of the various aspects of academic film study we’ve covered this semester in order to 

produce a comprehensive, informed  reading of one film. 

 

 1. Classical Hollywood Style: discuss how the movie fits this narrative style in terms of 

                                                             verisimilitude, character arc, a/v emphasis, and populism 

                                                               

2. Theme: identify the movie’s genre, theme(s), and its 4 most important thematic scenes 

 

 3. Cinematography: 3 shots / scenes (discuss as many creative elements as possible) 

 

4. Mise en Scene: 3 shots / scenes (discuss as many creative elements as possible) 

 

5. Movement: 3 shots / scenes (discuss as many creative elements as possible) 

 

6. Editing: 3 scenes (cover as many creative elements as possible: discuss in terms of 

                  editing styles, and in relation to Cutting Edge doc.) 

 

7. Sound: 3 scenes (discuss as many creative elements as possible) 
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8. Acting: multiple scenes (2 leads: Will Ferrell, Maggie Gyllenhaal; 3 supports: Emma 

                 Thompson, Queen Latifah, Dustin Hoffman; cover acting expressiveness and 

                 convincingness over entire performances) 

 

9. Production Design: 3 scenes (discuss as many creative elements as possible) 

 

10. Drama: 3 scenes (discuss both intellectual and emotional tension) 

 

11. Narratology, Story: multiple scenes (discuss in terms of realist / formalist narrative 

                                      styles, myth theory, and wish-fulfillment theory) 

 

 

As always, be sure to support your responses by using proper terms from the study guide and textbook 

in relation to specific evidence from the movie.   

Assessment, Formatting, and Due Date 

 

Assessment:  submitted essays earn one of five marks. 

 

100-90 points: essay is extremely detailed and exceeds 4 full pages in length  

89-80 points: essay is very detailed and exceeds 3 full pages in length 

79-70 points: essay is adequately detailed and exceeds 2 full pages in length 

69-60 points: essay lacks detail and exceeds 1 full page in length 

00 points:   essay has little or no detail and is 1 page in length or less  
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Improperly formatted or incomplete essays earn a maximum of 69 points, regardless of their content / 

length and depending on degree of infraction.   Points are earned only by essays submitted on time--

missing or late essays earn 0 points. 

 

Responses must only address the prompts detailed on this assignment sheet.  Responses which are 

designed to address--or which include discussion of--prompts from assignment sheets used in previous 

sections of this course and which do not appear on this sheet are invalid and earn 0 points. 

 

Format: single-spaced; 12-point Times font; name and response # centered at top of p. 1; double-space 

once in between heading and beginning of essay; do not double-space in between paragraphs; 1” 

margins 

 

Due Date: the Gen Ed response is due as a Word document attachment via e-mail by 2:00 p.m.  

                 on Wed. Dec. 11 to:  greg.smith@williamwoods.edu     

 

     Additionally, you must upload a Word document copy of your paper into the 

     TK20 portal for our class by 2:00 p.m. Wed. Dec. 11. 

 

ENG 222: Intro to Rhetoric 

Narrative Analysis Paper:  Narrative analysis examines the storytelling function of rhetoric.  Story is a 

human universal.  For this assignment, you will be asked to write an individual 3 page paper on “How 

To Make An American Quilt.”  The movie will be shown in class.  Examine the story through a 

narrative perspective.  Identify the parts of the story and how it functions.  Be prepared to discuss your 

paper in class.  Be sure to link this assignment back to rhetoric and persuasion. This assignment is 

worth 100 pts.   

ENG 239: American Lit 2  

Blog Post Assignment #2 

• 250wds minimum, posted to the class blog by Friday, May 2, at class time. 
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• Choose one text by a woman writer from our reading this semester. 

• Apply feminist literary criticism: How is gender represented in the text? Is it essential, social or 

a mix of both? 

• What is text saying about gender: is it a superpower or a handicap?  

ENG 280: Intro to Literature 

Paper Two: Taking on a Critic 

DUE: Friday, May 3rd 

 

***This assignment CANNOT be late*** 

 

This assignment is part research, part reading/taking notes, and part writing. Your job is to: 

 1) Find an article on Academic Search Premier about any of the works we’ve read in  class. 

 2) Read it all the way through. As you read, underline things that you find interesting,  things 

you agree with, or things you don’t agree with. In at least three instances, write  your 

questions/comments/reactions to what you read on the back of the page. Your  comments should be 

1-2 sentences long. Part of your grade for this assignment is  based on how genuine these 

questions/comments are; don’t just “b.s.” them.  

 3) In 2-3 pages of essay-style writing, discuss a specific point from the critic which you  feel is 

misguided or can be argued against. (In other words, pick something the critic said  that you 

disagree with.) Using evidence from the text, explain why you disagree with that  critic’s interpretation 

and then give your own opinion. 

 

Eng 308: Creative Writing 

Poetry Presentations 

The goal in the poetry presentation is to expose the rest of us in the class to a new poet that we don’t 

know much about. You will be the expert, and while it’d be great if the poet in question totally turns 

you on, even if they don’t, try to follow through and give us a deeper perspective on what kinds of 

poems this poet writes. After all, if the poet doesn’t excite you, there’s a pretty good chance that they 

might excite someone else. 

When you present the poet, the class will have read only one poem by the poet, but you will have read 

at least four additional poems (those listed in the “Additional Poems for Presentation” document on 

owlnet). Use the group of five or so poems to give us a broader sense of the poet’s work, while keeping 
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in mind our limited exposure to the poet’s work—usually, that means connecting, when you can, the 

poem in our Best American Poetry book to the poems you’ve read online. 

You shouldn’t feel limited by these questions, but you might want to start thinking about what you’d 

like to tell us by answering these questions for yourself: 

1) Choose one poem to read aloud and to walk us through closely, exploring both its meaning and the 

poetic things it does—imagine you are workshopping it, if that helps. This can be the poem in the 

book or one of those online. If you wanted to spend a lot of time on a poem from the online group 

and think we should have a copy to look at, let me know and I’ll make copies for the class. 

2) What does the poet usually write about? If you remember, when we read a group of poems by Sally 

Wen Mao, we saw she wrote a lot of crossing cultures, especially but not limited to Asian and 

American culture. What common ideas, contents, and themes recur in the work that you read? 

3) As a poet, what kinds of thing does the poet usually do? Does he rhyme? Does she love four line 

stanzas? All of those questions that come on the “Choices Poets Make” worksheet might help you to 

get a handle on this poet’s work, so feel free to work through those questions till you identify what 

you think is the basic strategy of this poet, if you can identify such a thing. 

4) Which of the poems you looked at is most representative, most like what the poet usually does? 

5) Which poem is the one that seems most different than the poet’s usual style? What kinds of things 

about that poem struck you as different than the other poems you read? 

6) Why do you think the poem that is in our book got chosen instead of the others? In other words, is it 

obviously better than the others (It’s called Best American Poetry, after all) and do you think there’s 

another reason it got chosen even if you think it’s not the best poem of the bunch?  

A lot of these questions don’t have right and wrong answers, and I’m okay with that. But I think trying 

to answer them will make you read the poems like a writer, and might trigger something in the way 

you read and think about your own work. 

Poetry presentations start Thursday, March 6. 

 

Eng 316 Special Topics in Film: American Cinema of the 1980s 

Final Critical Response: Semester Overview, Synthesis  

 

In an original essay, thoroughly address the following prompts: 

 

1. In his study The Films of the Eighties: A Social History, film scholar William Palmer 

emphasizes the basic nature of the diagnostic style of film criticism and interpretation that 

we’ve studied over the course of this semester: “[F]ilm art is deeply involved in the 

holograph of history, [and] it diffuses the social history of the 1980s  by defining those 

‘threads’ or ‘trends’ that hold the time together and then places historical events within the 
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context of that time as a means of interpreting” (p. 7).  Keep this central idea in mind, and 

discuss how today’s film--the primary Academy Award winner of 1991, and the first film to 

sweep the Oscars since 1975--may be interpreted as an example of what historians call the 

“long decade”: a culmination of the major social, political, aesthetic, etc. threads of the 

American 1980s, even though it is released two years into the 1990s.  Explain, with detailed 

scene support from the film, and direct support from numerous articles in our textbook. Make 

sure to discuss characters, story, environments, themes, etc. in your response.  

 

2.   A familiar criticism levelled at 1980s American cinema claims that the decade’s films 

      championed style over substance, especially in terms of special effects.  In his article 

      “Sensing an Intellectual Nemesis,” film theorist Jason Sperb refers to this trend as the 

      foregrounding of “cinephilliac moments”--or intense, immediate visual stimulation-- 

      over strong characters and / or stories.  Discuss how and in what ways this notion 

      might be applicable to today’s film: is the appeal of this film rooted solely in a 

      cinephilliac visual style, or is there real quality evident in its characters and story? 

      Explain, with scene examples.  For higher scores, find and read the Newsweek cover 

      story on this film from 1991 and incorporate its ideas into your discussion. 

 

3.   As we discussed in connection with Raiders of the Lost Ark, some scholars argue that 

      one of the defining characteristics of 1980s American cinema is the manner in which 

      the films of the period channel techniques, ideas, characters, etc. from earlier decades 

      in filmmaking.  Do some research on today’s film and explore its relationship to film 

      history: what works from past decades inspired it? how much do you think these roots 

      and influences help account for its popularity at the time? does this film seem to be 

      solely a result of preceding trends, or is it doing something new and different?  what 

      is this’s film’s subsequent legacy?       

   

 

Assessment, Formatting, and Due Date 

 

Be sure to support your claims with specific evidence from films, textbooks, etc.  Each prompt should be 

given equal attention and space in your essay.   

 

Assessment:  submitted essays earn one of five marks. 

 

280-252 points: essay is extremely detailed / developed and exceeds 4 full pages in length  

251-224 points: essay is very detailed / developed and exceeds 3 full pages in length 

223-196 points: essay is adequately detailed / developed and exceeds 2 full pages in length 

195-168 points: essay lacks detail / development and exceeds 1full page in length 

00 points: essay has little or no detail / development and is less than 1 full page in length  

 

Improperly formatted or incomplete essays earn no more than 44 points, regardless of length.   Essays 

must be submitted on time: late or missing essays earn 0 points, unless late submission is arranged 

beforehand. 
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Format: single-spaced; 12-point Times font; name and response # centered at top of first 

              page; double-space once in between heading and beginning of essay; remove  

              extra space between paragraphs; 1” margins on all sides 

 

Due Date: your final response is due as a Word document attachment by 3:00 p.m. on Wed. May 

                 07 to  greg.smith@williamwoods.edu 

 

 

Eng 414: Shakespeare 

Essay Two: Thematic Analysis  

Due Mon 11/19 

100 Points 

3-5 Pages 

 

For this essay you will identify a central theme in one of Shakespeare’s play, and explain to me how the 

play’s action, characters, dialogue, language, etc. demonstrate and explore that theme. This time around 

you must use at least one outside source to support your own ideas. 

Definition of “theme”: A theme is a combination of:  

1) a subject; and 

2) the author’s way of treating that subject.  

For example, “love” is merely a subject. “Love as a form of combat” is a theme. The second example 

combines 1) The subject of marriage with 2) Shakespeare’s treatment of it: he treats it as a form of 

combat. 

 To take the above example further:  

-If I say “Antony and Cleopatra explores the theme of love,” my essay is going to be vague and 

directionless.   

-If I say “Antony and Cleopatra explores the theme of love as a form of combat,” I will be able to use 

specific scenes and characters as evidence to support my claim. 

 

Your Job: 

-Confidently proclaim the existence of a theme in whatever play you choose to write about 
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-Use several pieces of evidence from the text to show the theme at work. Discuss how each example 

takes the theme a little further, develops it, etc.  

-At some point in your paper, use at least one good academic source to support your own ideas 

-Tell me why/how your theme plays a role in the overall drama of the play. Why is it important to the 

whole? 

Eng 440: Senior Seminar 

Guidelines for Senior Portfolio  

 

Purpose 

The ENG Senior Portfolio has three functions:  first, it provides you with an opportunity to articulate 

and encapsulate your skills and accomplishments so that you may present them when interviewing for 

work; second, it allows you to compile documents which you may need for graduate school 

application; and third, the portfolio serves the ENG Dept. by helping us to assess our ongoing program 

strengths and challenges. 

Order of Materials 

• Table of Contents with page numbers 

• Curriculum vitae (an academic resume which presents your education and accomplishments 

first and your work related experience second). 

• Reflection piece: how have you grown as a writer and as a scholar in English (no more than two 

pages). 

• Artifacts: each artifact should be prefaced with an abstract that identifies its strengths, the 

program objectives it meets, and its educational value for the student. 

o At least one of the works included must be a research essay with documentation.  

• Your senior Major Project 

 

All assignments were scored using the rubric developed for that purpose. The rubric appears 

immediately below: 

 

Objective Exemplary Proficient Developing Insufficient 

1. Students 

will identify 

literary and 

rhetorical 

devices as 

well as use 

Student uses 

correctly 

identified 

rhetorical 

components to 

develop an 

Student 

identifies some 

rhetorical 

components and 

partially 

connects these 

Student 

struggles to 

identify 

rhetorical 

components or 

misidentifies 

Student’s 

interpretation 

fails to account 

for rhetorical 

components and 

how they add to 
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outside 

sources to 

make 

interpretive 

arguments. 

 

interpretive 

argument. 

components to 

the text’s 

meaning. 

them; student 

can’t connect 

components to 

text’s meaning. 

meaning. 

2. Students 

will 

recognize 

the way 

outside 

factors—

culture, 

history, 

aesthetic 

and 

intellectual 

traditions—

inform 

texts.  

 

Student 

identifies 

specific outside 

factors and 

shows their 

presence in the 

text. 

Student 

identifies general 

outside factors 

and shows their 

presence in the 

text. 

Student 

struggles to 

identify or 

misidentifies 

outside factors 

present in the 

text. 

Student fails to 

recognize 

connections 

between outside 

factors in the text 

and larger 

movements. 

3. Students 

will use 

recognized 

critical and 

theoretical 

orientations 

to interpret 

texts 

individually 

and in 

relation to 

larger 

canonical 

concerns. 

 

Student shows 

how text 

integrates and 

responds to 

theoretical  or 

canonical 

concerns. 

Student uses 

appropriate 

theoretical 

approaches to 

develop an 

interpretation of 

the text, and/or 

identifies the 

reasons why a 

text might or 

might not be 

considered 

canonical. 

Student 

struggles to 

identify a 

relevant 

theoretical 

approach to the 

text, or else 

produces an 

interpretation 

that 

misrepresent the 

theory or the 

text, and/or fails 

to accurately 

locate the text 

among similar 

texts 

Student fails to 

use theoretical 

approaches on 

the text and/or 

fails to address 

questions of 

canonicity. 

4. Students 

will reflect 

substantivel

y upon their 

own 

aesthetic 

developmen

Student 

articulates, with 

evidence from 

past work, 

strengths and 

weaknesses in 

Student can 

identify places 

where his or her 

writing has 

improved, but 

this 

Student 

struggles to 

show 

improvement in 

writing, either 

because it is not 

Student fails to 

show 

improvement or 

an ability to 

recognize 

differences 
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t as English 

majors.  

 

particular 

assignments.  

identification 

might overlook 

significant 

strengths or 

weaknesses. 

there or else 

student can’t see 

it. 

between 

successful and 

less successful 

writing 

assignments. 

 

Course specific data, collected using these assignments and scored using the above rubric, appears 

below: 

Spring, 2014 

Assessment Day 

Assessment Data 

English Program Objectives 

 

 Objective 1  Objective 2 

Exemplary 3 1 

Proficient 4 4 

Developing 1 2 

Insufficient  1 

Percentage of 

students at 

developing or 

above 

100% (8/8) 87.5% (7/8) 

 

 

Total = 8 Students 

Fall 2013 

Eng 210: Film Studies 

Assessment Data 
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English Program Objectives 

 

 Objective 1 Objective 2 

Exemplary 9 3 

Proficient 19 22 

Developing 5 6 

Insufficient 0 2 

Percentage of 

students at 

developing or 

above 

  

 

 

Total = 33 Students 

Spring, 2014 

ENG 222 Intro to Rhetoric 

Assessment Data 

English Program Objectives 

 

English Program Objective Objective 1 Objective 2 

Accomplished 3 3 

Proficient 5 6 

Developing 12 9 

Insufficient 4 6 

Percentage of students at 

developing or above 

83.3% (20/24) 75% (18/24) 

 

Total = 24 students 
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Fall 2013 

Eng 280: Intro to Literature 

Assessment Data 

English Program Objectives 

 

 Objective 2 Objective 3 

Exemplary 2 2 

Proficient 14 10 

Developing 6 10 

Insufficient 2 2 

Percentage of 

students at 

developing or 

above 

91. 6% (22/24) 91.6% (22/24) 

 

 

Total = 24 Students 

Spring 2014 

Eng 308: Creative Writing 

Assessment Data 

English Program Objectives 

 

 Objective 1 (Poetry 

Presentation #2) 

Objective 4 

(Collection)  

Exemplary 2 Not assessed 

Proficient 2 Not assessed 

Developing  Not assessed 
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Insufficient  Not assessed 

Percentage of 

students at 

developing or 

above 

100% (4/4) N/A 

 

 

Total = 4 Students 

Fall 2013 

Eng 316: Special Topics in Film 

Assessment Data 

English Program Objectives 

 

 Objective 1 Objective 2 

Exemplary 1 0 

Proficient 1 1 

Developing 0 1 

Insufficient 0 0 

Percentage of 

students at 

developing or 

above 

  

 

 

Total = 2 Students 

Fall 2013 

Eng 414: Shakespeare 
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Assessment Data 

English Program Objectives 

 

 Objective 2 Objective 3 Objective 4 

Exemplary 4 2 5 

Proficient 10 9 12 

Developing 4 5 3 

Insufficient 2 4 0 

Percentage of 

students at 

developing or 

above 

90% (18/20) 80% (16/20) 100% (20/20) 

 

 

Total = 20 Students 

Fall 2013 

Eng 440: Senior Seminar 

Assessment Data 

English Program Objectives 

 

 Objective 1 Objective 2 Objective 3 Objective 4 

Exemplary 2 1 1 2 

Proficient 3 3 3 3 

Developing 0 1 1 0 

Insufficient 0 0 0 0 

Percentage of 

students at 

developing or 

above 
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Total = 5 Students 

Fall 2013 and Spring 14 

All assessed classes and assessment day 

English Program Objectives 

 

 Objective 1 Objective 2 Objective 3 Objective 4 

Exemplary 20 13 5 7 

Proficient 34 58  25  15 

Developing 18 29 21 3 

Insufficient 4 13 6 0 

Percentage of 

students at 

developing or 

above 

94.73% (72/76) 88.5% (100/113) 92.9% (53/57) 100% (25/25) 

 

 

Total Number of Students =  120Students 

Courses assessed Fall 13: Eng 280, Eng 414, Eng 440, Eng 316, Eng 210 

Course assessed Spr 14:  Assessment Day, Eng 222, Eng 308 
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Annual Assessment 

Report 
English 

 

Report prepared by Matt Dube, Erik Hillskemper, Stephanie Wells and Greg Smith 

 



   

  

Annual Assessment Report 

Program Profile 
 

 2013-2014 2014-2015 

Majors (total, majors 1,2,3) 13 11 

Minors 11 11 

Concentrations    

Creative Writing 2 0 

English Lit 1 0 

Prof&Tech Writing 0 0 

Speech 0 0 

Interpretation 1 2 

Writing 4 4 

Full Time Faculty   

Part Time Faculty   

 

Combine all major students. If your discipline has a secondary education certification component, you 

will need to indicate that in the title of this report unless you are submitting a separate report for the 

education component.   

*If your discipline is a major with one or multiple concentrations, that information needs to be 

included as separate content. Report the number of declared students by concentration and each 

concentration will need a separate assessment section.  

Program Delivery (HLC 3A3) 
 

Traditional on-campus ___11_________ 

Online Program ____________ 

Evening Cohort _____________ 

Analysis: 
In the last five years, the English department has reached an average of between 10-15 majors. Some 

years, like academic year 2010-2011 when enrollments University-wide were at historic highs, numbers 

of English majors were also at their highest point. When enrollment declined during the 2011-2012 



   

  

academic year, the number of English majors declined in tandem. This year’s number of English majors 

is within the expected range of 10-15 majors which has been established over the past five years. 

Given steady enrollment levels across the University, we anticipate a modest growth in the number of 

students declaring English as their major. This is based on the increased visibility of English-major 

centered activities on campus, through clubs like Sigma Tau Delta, Writers Ink, and the Reel Fanatics, 

and through the stability we offer as a department with a core of four experienced faculty members with 

PhDs.  Considering these factors, we anticipate growth to between 15-20 majors over the next five 

years.  

Outside Accreditation: 
Is your program accredited by outside accreditor? If “yes”, name the accrediting agency and include 

the cycle for accreditation review. No outside accreditor 

Is accreditation available for your program? No. 

Are you making strides to attain accreditation? If no, why not? There is no recognized accreditation 

process for English. 

 

Program Action Items 
  

Action Item 1:  To increase awareness of the major and what it includes. 

Action steps: 1) Represent the English major at the majors fair in September; 

2) Meet with prospective students who express an interest in the major; 

3) Talk with admissions about what the major includes. 

Timeline 1) We represented the major at the Majors Fair in September and 

February. 

2) Throughout the academic year. 

3) Tuesday, Aug 19. 

Faculty Responsible 1) Erik Hillskemper; 

2) All English faculty; 

3) Matt Dube and Greg Smith 

Evaluation We identified more than ten hours spent on outreach and awareness 

building activities. 

 

 



   

  

Action Item 2:  To increase interdisciplinarity. 

Action steps: 1) Plan and stage LEAD events that involve interdisiplinarity. 

2) Hold a film screening (Marathon Man) as part of the One Read 

program that highlights connections between history and literature. 

Timeline 1) Throughout the academic year. 

2) In September 2014. 

Faculty Responsible 1) All English faculty. 

2) Greg Smith. 

Evaluation LEAD events tied to the OneRead program were interdisciplinary, as 

was the film festival and the children’s writing contest. 

 

 

Program Objectives: (from most recent Assessment Plan) 
1. Students will incorporate detailed, well developed analysis and synthesis of literary, rhetorical, and / 

or research elements into compelling textual interpretations. 

2. Students will posit sophisticated exploration concerning the manner(s) in which external factors—

i.e., cultural and historical contexts, aesthetic and intellectual traditions—inform texts. 

3. Students will apply established critical and theoretical orientations to offer convincing 

interpretations of texts, both individually and in relation to larger canonical concerns. 

4. Students will reflect substantively on their growth as writers and scholars. 

 

 

Program Objectives Matrix (from most recent Assessment Plan) 
 Objective 

1 

Objective 

2 

Objective 

3 

Objective 

4 

Semester 

assessed 

ENG210 A A   Fall 

ENG218 A   A Spring 

ENG222 A A   Spring 

ENG280 A  A  Fall 

ENG302  A  A Fall odd 

ENG 308 A   A Spring 

ENG316  A A  Spring 



   

  

even 

ENG 327  A A  Spring 

odd 

ENG440 A A A A Fall 

 

 

All objectives must be assessed either yearly or as articulated on a cycle. Objectives are not necessarily 

assessed each time they are listed as a Program objective for the course. The faculty in the program 

determine when the objective will be assessed, in which course, with which artifact, and what if any 

outside assessment will occur.  

Fill in the chart with Program Specific Content- Much of this can come from past annual reports. When 

identifying the methods, consider fall and spring courses and assignments to identify appropriate 

assessments for the objectives.  Best practices recommend multiple measures of assessment for each 

objective 

Assessment of Program Objectives 
 

Objective 1 Students will incorporate detailed, well developed analysis and synthesis of literary, 

rhetorical, and / or research elements into compelling textual interpretations 

Methods Students’ mastery of objective one will be assessed by collecting and 

scoring the following artifacts: 

ENG 210: Comprehensive film analysis 

ENG 218: Essay interpreting exquisite corpse poem 

ENG 222: Rhetorical Analysis of a collection of articles 

ENG 280: “Staking your claim” essay 

ENG 308: “Editors Note” assignment 

ENG 440: Senior seminar final project 

Benchmark ENG 210: 75% of students assessed as developing or better  

ENG 218: 75% of students assessed as developing or better 

ENG 222: 75% of students assessed as developing or better 



   

  

ENG 280: 75% of students assessed as developing or better 

ENG 308: 80% of students assessed as developing or better 

ENG 440: 100% of students assessed as developing or better 

Data Collected 

(course specific) 

ENG 218: 19/ 19 students (100%) assessed at developing or better 

ENG 222: 19/ 23 students (82%) assessed at developing or better 

ENG 280: 23/ 25 students (92%) assessed at developing or better. 

ENG 308: 2/ 2 students (100%) assessed at developing or better 

ENG 440: 1/1 students (100%) assessed at developing or better 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 5/5 students (100%) assessed at developing or better. 

1/1 (100%) of students assessed as developing or better, based on data 

collected from a portfolio submitted on Senior Achievement Day. 

 

Results/Outcomes  All students met the benchmarks. 

Data for in-class and out-of-class assessment is presented above, in the 

boxes labeled “data collected.” 

Proposed changes 

to the assessment 

process 

The assignment for Eng 308 was changed to recognize changes in the 

course format. 

Overall, assessment can be improved by communicating with the 

students more explicitly about objectives and how they relate to work the 

students have completed. 

We are investigating changes to the Assessment Day process to better 

prepare students to respond to faculty questions.  

Budget needs 

related to the 

objective? 

No budget needs at this time. 



   

  

 

 

Objective 2 Students will posit sophisticated exploration concerning the manner(s) in which external 

factors—i.e., cultural and historical contexts, aesthetic and intellectual traditions—inform 

texts 

Methods Students’ mastery of objective two will be assessed by collecting and 

scoring the following artifacts: 

ENG 210: Comprehensive film analysis  

ENG 222: Paper on ancient rhetorical theory 

ENG 302: Instructional manual 

ENG 316: Comprehensive film analysis 

ENG 327: Comprehensive film analysis 

ENG 440: Senior seminar final project 

Benchmark ENG 210: 75% of students assessed as developing or better 

ENG 222: 75% of students assessed as developing or better 

ENG 302: 75% of students assessed as developing or better 

ENG 316: 80% of students assessed as developing or better 

ENG 327: 80% of students assessed as developing or better 

ENG 440: 100% of students assessed as developing or better 

Data Collected 

(course specific) 

 ENG 222: 19/23 students (82%) assessed at developing or better 

ENG 327: 6/6 students (100%) assessed at developing or better 

ENG 440: 1/1 students (100%) assessed at developing or better 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

No data collected from this objective on assessment day. 

1/1 (100%) of students assessed as developing or better, based on data 

collected from a portfolio submitted on Senior Achievement Day. 



   

  

Achievement) 

Results/Outcomes  All students met the benchmarks. 

Data for in-class and out-of-class assessment is presented above, in the 

boxes labeled “data collected.” 

Proposed changes 

to the assessment 

process 

Overall, assessment can be improved by communicating with the 

students more explicitly about objectives and how they relate to work the 

students have completed. 

We are investigating changes to the Assessment Day process to better 

prepare students to respond to faculty questions. 

Budget needs 

related to the 

objective? 

Are there any budget needs for the program to make the assessment 

more effective? 

 

 

Objective3 Students will apply established critical and theoretical orientations to offer convincing 

interpretations of texts, both individually and in relation to larger canonical concerns 

Methods Students’ mastery of objective three will be assessed by collecting and 

scoring the following artifacts: 

ENG 280: “Engaging a critic” essay 

ENG 316: Comprehensive film analysis 

ENG 327: Psychoanalytic interpretation essay 

ENG 440: Senior seminar final project 

Benchmark ENG 280: 75% of students assessed as developing or better 

ENG 316: 80% of students assessed as developing or better 

ENG 327: 80% of students assessed as developing or better 

ENG 440: 100% of students assessed as developing or better 



   

  

Data Collected 

(course specific) 

ENG 280: 22/25 students (88%) assessed at developing or better 

ENG 327: 6/6 students (100%) assessed at developing or better 

ENG 440: 1/1 students (100%) assessed at developing or better 

 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

  5/5 students (100%) assessed at developing or better. 

1/1 (100%) of students assessed as developing or better, based on data 

collected from a portfolio submitted on Senior Achievement Day. 

Results/Outcomes  All students met the benchmarks. 

Data for in-class and out-of-class assessment is presented above, in the 

boxes labeled “data collected.” 

Proposed changes 

to the assessment 

process 

Overall, assessment can be improved by communicating with the 

students more explicitly about objectives and how they relate to work the 

students have completed. 

We are investigating changes to the Assessment Day process to better 

prepare students to respond to faculty questions. 

Budget needs 

related to the 

objective? 

Are there any budget needs for the program to make the assessment 

more effective? 

 

 

 

Objective 4 Students will reflect substantively on their growth as writers and scholars 

 

Methods Students’ mastery of objective four will be assessed by collecting and 

scoring the following artifacts: 

ENG218: Final portfolio/ reflective statement 

ENG 302: Resume and cover letter 



   

  

ENG 319: Prose assessment  

ENG 440: Senior seminar final project. 

Benchmark ENG218: 75% of students assessed as developing or better. 

ENG 308: 80% of students assessed as developing or better. 

ENG 319:  80% of students assessed as developing or better. 

ENG 440:  100% of students assessed as developing or better. 

Data Collected 

(course specific) 

ENG 218: 19/ 19 students (100%) assessed at developing or better 

ENG 308: 2/ 2 students (100%) assessed at developing or better 

ENG 319: 8/8 students (100%) assessed at developing or better 

ENG 440: 1/1 students (100%) assessed at developing or better 

 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

 No data collected from this objective on assessment day. 

1/1 (100%) of students assessed as developing or better, based on data 

collected from a portfolio submitted on Senior Achievement Day. 

Results/Outcomes  All students met the benchmarks. 

Data for in-class and out-of-class assessment is presented above, in the 

boxes labeled “data collected.” 

Proposed changes 

to the assessment 

process 

Overall, assessment can be improved by communicating with the 

students more explicitly about objectives and how they relate to work the 

students have completed. 

We are investigating changes to the Assessment Day process to better 

prepare students to respond to faculty questions. 

Budget needs 

related to the 

objective? 

Students grow most fully when they experience conferences, both 

regional and international. The need to support this opportunity with 

funding remains the biggest budget line for this objective. This year, 

funding allowed two students to attend an international conference 



   

  

(Sigma Tau Delta); if funding were available, more students would be 

able to go. 

 

 

Attach Rubrics and or other explanatory documents pertaining to program assessment discussed in the 

chart to the report (portfolio guidelines, assignment sheet) 

Analysis of Assessment: 
The data we have collected through course work, assessment days, and senior presentations feels more 

robust than in years past, and this is a positive development. Students continue to score at our benchmarks, 

which is a trend we would like to see continue. The rotation of objectives to be assessed at Assessment 

Days and in various classes allows us to focus on exploring certain areas of the programs more deeply. 

There are not parts of the process that don’t work, but some areas—like Assessment Days—might work 

more effectively, and we are considering ways to accomplish this. Right now, the assessment days identify 

weaknesses in our students, and our goal is to develop our instruction to remedy those weaknesses. 

 

Analysis of the Assessment Process (Empirical & Non-Empirical) (HLC4B3) 
Details on assessment processes are articulated above. Faculty met to review results related to 

benchmarks at the end of the academic year (in May). Some assignments were changed to reflect 

changes in instructional styles. Linking specific assignments to objectives was successful. Starting in 

Fall 15, English and History will meet together to form a single senior seminar course.  

Faculty collect data for their individual classes and forward that data to Dr. Dube who inserts it in the 

program review and compares it to benchmarks. 

Program Changes Based on Assessment: 
We are offering a new course (YA Lit) to support the English Ed program requirements, as articulated 

through state certification standards. 

General Education Assessment:  
General education area communication serves as a foundation for our program. Students write interpretive 

essays to convey their thoughts in written form. In some classes, students also give oral presentations. 

General education area mathematics serves as a foundation for our program.  Students use statistical data 

to support interpretive essays. The mechanics of meter and rhyme engage mathematical processes in 

literature surveys. Editing, the length of shots, depth of field and related concerns are addressed in film 

studies courses. 

General education area critical thinking serves as a foundation for our program. Students test hypotheses 

in interpretive essays by presenting evidence, in the form of quotes, biographical data, and outside literary 

criticism. 



   

  

General education area ethical reasoning serves as a foundation for our program. Students consider the 

presentation and complication of social values in texts, especially based on rhetorical strategies. 

General education area historical perspectives serves as a foundation for our program. Students are asked 

to integrate the historical foundations of texts into their interpretations. Students also apply contemporary 

standards to texts from earlier time periods. 

General education area fine arts serves as a foundation for our program. Students consider visual 

composition in film studies classes. Students also produce and reflect on their own writing from an 

aesthetic perspective in creative writing classes. They discuss and assess the aesthetic value of texts in 

literature classes. 

General education area natural science serves as a foundation for our program. Students consider the 

differences between poetic, expressive logic and scientific logic, and how rhetorical networks advance 

those ideas in spite of natural science standards. Film study students explore the disjunction between filmic 

verisimilitude and actual physical experience. 

General education area social sciences serves as a foundation for our program. In classes and essays, 

students explore gender roles, histories of oppression, and in-group competition to establish “meaning”  

General education area diversity serves as a foundation for our program. In the World Masterpieces 

especially, students consider writing from a variety of cultures. In other survey classes, different aesthetic 

and cultural groups are identified, and their contribution to texts is considered. 

 (HLC 4B1) 

 

Program Activities: 
Student Performance Day Activities (Assessment Day): 

Faculty meet with sophomore, junior, and senior students one-on-one in fifteen minutes interviews to 

consider an artifact, written and selected by the student. This year, we requested artifacts that 

demonstrated a student's mastery of English program objectives one and two, though in future years, 

we'll look for work that shows a mastery of other objectives. The artifacts and presentations were 

assessed using the rubric below. Freshman observed interviews, to prepare them to play a leading part 

in future years. 

These interviews were conducted over two, two hour blocks, one each on Tuesday and Wednesday. 

Afternoon activities served other purposes-- getting seniors to the CLA exam and an in-service tutorial 

for students about writing abstracts to submit to conferences, which we felt added some 

professionalism to the major. 



   

  

The data was in line with our expectations, and is included below. We noticed that finding a single 

artifact that serves both purposes was challenging to come by, and will therefore tailor our assignment 

next year to ask for artifacts that are better able to meet multiple objectives.  

Senior Achievement Day Presentations: 

During senior achievement day presentations, seniors present the work they have been developing in 

the senior seminar class. This gives students an opportunity to reflect on their work-- not just their 

process, but also what it says about them. It also pushes students to think about how to present their 

work to new audiences. It's an effective way for us to promote and assess objective four, which is 

otherwise often hard to separate out from other work submitted to us.  

Service Learning Activities: 

Though it is not part of our mission, two instances stand out: In ENG 345, students interact with 

members of the community in a service learning capacity. Also, the annual children’s writing 

competition makes students active in the community, fostering writing ability in the community. 

 

Program Sponsored LEAD Events: 

English faculty support OneRead and Lead Reads programs. Dr Wells worked with Venita Mitchell on 

a sexual assault awareness program. The Film Festival and several events applying critical theory to 

contemporary topics were also offered by faculty in support of the program. 

Student Accomplishments: 

Two students presented their work at the Humanities Conference at CMU in the spring. One student 

has a writing-intensive internship. Another student has an interview with a library.  

Faculty Accomplishments: 

One faculty member established a writing lab. Another faculty member will present at a conference in 

June 2015. A third faculty member took part in a faculty workshop at the Sigma Tau Delta conference 

about the place of literary study in society and honor societies. Another faculty attended a sexual 

assault prevention workshop. 

Two faculty had their mentor-mentee projects approved. 

Two faculty took part in doctoral program defenses and dissertation reviews. 

Alumni (Recent Graduates) Accomplishments (past year graduating class): 

Two recent graduates from the English Ed program are teaching high school English. One graduate 

was accepted into a master’s program. 

 

 



   

  

Assessment Rubric 

Annual Assessment Report 
Assessment 

Component 

Assessment 

Reflects Best 

Practices 

Assessment Meets 

the Expectations 

of the University 

Assessment 

Needs 

Development 

Assessment is 

Inadequate 

Comments: 

Learning 

Outcomes 

 Program 

learning 

outcomes 

are aligned 

to national 

standards  

 

 Measurable 

program learning 

outcomes.  

 Learning 

outcomes are 

clearly 

articulated.  

 Program 

learning 

outcomes have 

been identified 

and are 

somewhat 

measurable 

 

 Program 

learning 

outcomes are 

not clear or 

measurable 

  

Assessment 

Measures 

 Multiple 

measures 

are used to 

assess a 

student-

learning 

outcomes. 

 Rubrics or 

guides used 

are 

provided.  

 All 

measureme

nts are 

clearly 

described. 

 Specific 

measures are 

clearly identified 

 Measures relate 

to program 

learning 

outcomes.  

 Measures can 

provide useful 

information 

about student 

learning.  

 

 Some 

measurements 

are described, 

but need further 

description. 

 Assessment 

measures do 

not connect 

to learning 

outcomes 

(objectives).  

 Assessment 

measures are 

not clear. 

 No 

assessment 

measures are 

established. 

  

Assessment 

Results 

 All learning 

outcomes 

are 

assessed 

annually; or 

a rotation 

schedule is 

provided. 

 Data are 

collected 

and 

analyzed to 

evaluate 

 A majority of 

learning 

outcomes 

assessed 

annually. 

 Data collected 

and aggregated 

are linked to 

specific learning 

outcome(s). 

 Standards for 

student 

performance and 

 Data collected 

and aggregated 

for at least one 

learning outcome 

(objectives). 

 Data collection is 

incomplete  

 Standards for 

student 

performance and 

gaps in student 

learning are not 

identified. 

 Learning 

outcomes are 

not routinely 

assessed. 

 Routine data 

is not 

collected. 

 N/A 

Program is 

too new to 

have 

collected 

assessment 

  



   

  

prior 

actions to 

improve 

student 

learning.  

 Standards 

for 

performanc

e and gaps 

in student 

learning are 

clearly 

identified. 

gaps in student 

learning are 

recognized. 

data. 

 

 

 

Assessment 

Component 

 

 

 

Assessment 

Reflects Best 

Practices 

 

 

 

Assessment meets 

the expectations 

of the University 

 

 

 

Assessment needs 

Development 

 

 

 

Assessment is 

Inadequate 

 

 

 

Comments: 

Faculty 

Analysis and 

Conclusions 

 All faculty 

within the 

program 

synthesize 

the results 

from 

various 

assessment 

measures to 

form 

conclusions 

about each 

learning 

outcome. 

 Includes 

input from 

adjunct 

faculty. 

 Includes 

input from 

outside 

consultant. 

 Program faculty 

receive annual 

assessment 

results and meet 

to discuss 

assessment 

results.  

 Specific 

conclusions 

about student 

learning are 

made based on 

the available 

assessment 

results. 

 Some program 

faculty receive 

annual 

assessment 

results 

 Faculty input 

about results is 

sought 

 Faculty 

input is not 

sought. 

 Conclusions 

about 

student 

learning are 

not 

identified. 

 N/A 

Program 

recently 

started or 

too few 

graduates to 

suggest any 

changes. 

There did not 

appear to be 

any adjunct 

or external 

feedback on 

student 

learning 

Actions to  A  Description of  Adjustments to  No actions  Modification



   

  

Improve 

Learning and 

Assessment 

comprehen

sive 

understand

ing of the 

program’s 

assessment 

plan and 

suggestions 

for 

improveme

nt. 

 Clearly 

stated 

adjustment

s in 

curriculum 

as a result 

of 

assessment 

data.  

 Actions are 

innovative 

in approach 

in attempt 

to improve 

student 

learning. 

the action to 

improve learning 

or assessment is 

specific and 

relates directly to 

faculty 

conclusions 

about areas for 

improvement.  

 Description of 

action includes a 

timetable for 

implementation 

and identifies 

who is 

responsible for 

action 

 Actions are 

realistic, with a 

good probability 

of improving 

learning or 

assessment. 

the assessment 

plan are 

proposed but not 

clearly connected 

to data 

 Minimal 

discussion of the 

effectiveness of 

the assessment 

plan; minimal 

discussion of 

changes, if 

needed. 

are taken to 

improve 

student 

learning. 

 Actions 

discussed 

are not 

connected to 

data results 

or analysis. 

 N/A 

Program 

recently 

started or 

too few 

graduates to 

suggest any 

changes. 

s to student 

performance 

review were 

discussed. 

 

 

Additional Comments:  

In the matrix, the ENG210 course is listed as an assessment course for Objectives 1 and 2; but there is no 

data in the charts pertaining to that course? I assume ENG 210 was taught in the fall, or was it 

cancelled? A similar issue happened with objective 2, but ENG 210 was omitted as well as ENG 302 

and ENG316?? Just curious as to why these do not have any data? In objective 4, the ENG319 class was 

added to the data portion of the report with data, but it is not listed as a course in the program 

assessment matrix.  

 



   

  

The data provided is robust and solid in providing a strong picture of student learning in the program. 

There were just a few places where the class listed did not have the data evidence provided? I don’t 

know if this is due to waiting on faculty to submit the data or if the assignment was modified?  

 

Thank you for such a strong report 
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