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Program Mission:  The program endeavors to develop students who think historically and 

critically and who are able to communicate their findings to a variety of audiences.  



   

  

Annual Assessment Report 

Program Profile 
 

 2012-2013 2013-2014 

Majors (total, majors 1,2,3) 9 4 

Minors 11 11 

Concentrations (Add Rows 

if needed) 

NA NA 

Full Time Faculty 2 2 

Part Time Faculty 5 3 

 

Program Delivery (HLC 3A3) 
 

Traditional on-campus     4 (2013/14)    

Online Program _____0_______ 

Evening Cohort _____0_______ 

 

Retention:  IPEDS definition. (The percentage of students entering fall freshman year who are retained 

through the fall of the sophomore year) This does not include transfers. 

Persistence: the number of students who continue to make progress towards the degree from year to 

year within the program. 

Graduation Rate: from the incoming fall cohort of students how many graduated within 4 and 6 year 

national average 

Analysis: 
 

Our numbers are so small that any type of analysis would be fairly meaningless.  Students who enter 

the program, though, generally finish it and do so within 4 years. 

Outside Accreditation: 
There is no accreditation in the field of history. 

Program Objectives:   
 

Objective 1. Possess an in-depth knowledge of well-defined periods in U.S. and non U.S. history. 



   

  

Objective 2. Be able to provide an analysis that addresses the key historical questions of causation, 

comparison, and interpretation. 

Objective 3.   Demonstrate a familiarity with the methodology of the historian, namely the ability to 

gather and interpret primary documents, statistical data, and secondary sources. 

Objective 4.  Clearly communicate their conclusions or findings in written form. 

 

 

Program Objectives Matrix (from most recent Assessment Plan) 
 

 Objective 1 Objective 2 Objective 3 Objective 4 

HIS101 I A I  I I 

HIS102 I A I I I 

HIS103 I A I I I 

HIS104 I A I I I 

HIS 3xx/4xx R  R A R R A 

HIS423 M M A M A M A 

 

I=Introduced  R= Reinforced  M=Mastered  A=Assessed 

 

Assessment of Program Objectives 
 

Objective 1 

 

Possess an in-depth knowledge of well-defined periods in U.S. and non 

U.S. history.  

Methods (1) The Historical Knowledge Test will be given to all students in 

survey courses in the fall semester.  This will establish a baseline 

for history majors. 

(2) Same exam for freshman and junior majors. 

 

Benchmark Benchmark for freshman history majors:  70% 

Benchmark for junior history majors:  80% 

Data Collected 

(course specific) 

The Historical Knowledge Test will be introduced into the survey courses 

in the 2014 Fall semester.  No data was collected in courses. 



   

  

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

Historical Knowledge Test is given to freshman and junior majors on 

Assessment Day.  We had 1 transfer student take the test. 

 

 

Results/Outcomes Historical  Knowledge Test   --   24/40  (60%) 

The 60% is a little below the standard of 70%, which we attribute to the 

student having had survey courses at another institution. 

Proposed changes 

to the assessment 

process 

As we have identified elsewhere, our low numbers make it difficult to 

have meaningful assessment data.  Another concern is that the test is too 

tied to the content in our courses.  Students who complete their survey 

courses elsewhere may be at a disadvantage.  Using the survey courses to 

establish a true baseline will help mitigate these, but the issues will 

remain.  We are discussing using an ACAT test to at least have the benefit 

of a nationally-normed test.   

 

Budget needs 

related to the 

objective? 

If we introduce an ACAT test, there will be a minimal impact on the 

budget.  They run in the neighborhood of $25 per student. 

 

 

Objective 2 Be able to provide an analysis that addresses the key historical questions 

of causation, comparison, and interpretation.  

Methods 1) Papers from 300/400 level courses (Portfolio). 

2) Senior Thesis 

 

Benchmark Level 3 or above on the History Rubric. 

Data Collected 

(course specific) 

Beginning in the junior year, students maintain a portfolio (see attached 

guidelines).  Those are evaluated on Assessment Day.  We had 1 portfolio 

this year to examine. 



   

  

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

We evaluate each senior thesis written in Senior Seminar.  We had 3 

Senior Theses. 

 

Results/Outcomes 1. Portfolio Review – 4/4 

2. Senior Theses – 3.3/4 

Proposed changes 

to the assessment 

process 

We are considering evaluating papers from the upper-level history 

classes, which would include non-history majors.  This will give us a 

larger pool from which to  draw data and a more accurate picture of our 

program. 

Budget needs 

related to the 

objective? 

None 

 

 

Objective 3 Demonstrate a familiarity with the methodology of the historian, namely 

the ability to gather and interpret primary documents, statistical data, 

and secondary sources.  

Methods  1) Document-based exam 

2) Senior Thesis 

Benchmark 1) 35/44 

2) Level 3 or above on the History Rubric 

Data Collected 

(course specific) 

Our sophomores take our Document-based exam that challenges them to 

identify and analyze primary documents and artifacts.   Those are 

evaluated on Assessment Day.  We had 1 student this year take the exam.  

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

We evaluate each senior thesis written in Senior Seminar.  We had 3 

Senior Theses. 

 

Results/Outcomes 1) Document-based exam  -- 38/44  

2) Senior Thesis –  3 (average) 



   

  

Proposed changes 

to the assessment 

process 

None proposed.  

Budget needs 

related to the 

objective? 

None. 

 

Objective 4 Clearly communicate their conclusions or findings in written form.  

Methods 1) Papers from 300/400 level courses (Portfolio). 

2) Senior Thesis 

Benchmark Level 3 or above on the History Rubric. 

Data Collected 

(course specific) 

Beginning in the junior year, students maintain a portfolio (see attached 

guidelines).  Those are evaluated on Assessment Day.  We had 1 portfolio 

this year to examine.  

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

We evaluate each senior thesis written in Senior Seminar.  We had 3 

Senior Theses. 

 

Results/Outcomes 1) Portfolio – 4  

2) Senior Thesis –  3 (average) 

Proposed changes 

to the assessment 

process 

As with Objective 2, we are considering evaluating papers from the 

upper-level history classes, which would include non-history majors.  

This will give us a larger pool from which to  draw data and a more 

accurate picture of our program. 

Budget needs 

related to the 

objective? 

None. 

 

 

The documents we use for evaluation (portfolio guidelines, rubric, and assignment sheets) are included 

as an appendix. 



   

  

Analysis of Assessment: 
 

We have two concerns:  1) the number of students from which to pull data and 2) the engagement of 

students in the assessment process.  We have limited leverage over students to get them to participate 

in the Assessment Day activities.  Overall, we are pleased with the instruments that we are using, but 

would like more data to ensure greater confidence in it. 

 

 

Analysis of the Assessment Process (Empirical & Non-Empirical) (HLC4B3) 
 

Our primary in-class assessment tools are the portfolio (all HIS 3xx/4xx courses) and the senior thesis 

(HIS 423:  Senior Seminar).  Our assessment day activities are as follows: 

Seniors – Portfolio Review  

 

 Juniors – Portfolio Review and Historical Knowledge Test 

 

  The Historical Knowledge Test is a basic test of, well, historical knowledge in both  

  American and World History.  It is given to freshman and juniors, so that we can gauge  

  how much our students learn in the program.  It consists of 40 multiple-choice  

  questions. 

 

 Sophomores – Document Analysis Test 

 

  One of the essential skills of historians is the ability to interpret historical artifacts.   

  Students are given 10 primary artifacts and asked to briefly identify them.  They are then    

  to analyze 2 artifacts of their choosing and evaluate their context and audience.  While  

  these artifacts are normally documents, they could also be a photograph, a 

  painting, or any other contemporary artifact that reveals information about a particular  

  historical event or period. 

 

 Freshman and new history majors – Historical Knowledge Test 

 

 New history majors take this test so that we can establish a baseline of what our  

 students broadly know about historical events and figures. 

 

 



   

  

Program Changes Based on Assessment: 
 

In the 2013 report we noted the challenges of getting students to participate in the assessment activities.  

As we have indicated elsewhere, this remains a challenge.  We also identified the importance of 

emphasizing primary documents, particularly in all of the survey courses.  We believe that we have 

done a reasonably good job of this.  Primary documents are the basis of our General Education 

assessment.  We have not implemented any other changes due to the formal assessment process. 

 

General Education Assessment:  
 

Communication  All of our courses require our students to communicate effectively in 

written form.  Class discussions further develop students’ oral 

communication.  Finally, our program culminates in a presentation of the 

student’s research findings. 

Mathematics Statistics are part of the tool-kit of historians.  We analyze statistics to help 

illuminate historical trends. 

Value We provide historical examples of ethical dilemmas and conflicts. 

Meaning The understanding of culture is a central part of historical study.  We use 

cultural artifacts (texts, movies, etc.) to understand historical periods. 

Historical Perspective  

Critical Thinking History addresses the questions of causation and comparison, both of 

which can only be answered through the application of logic and 

analytical reasoning. 

Diversity History addresses the question of diversity by providing minority 

perspectives (on the basis of race, gender, nationality, ethnicity, and class). 

Creative and Aesthetic 
Sensibility 

Cultural artifacts are studied to illuminate the values of particular cultures 

and periods. 

Natural Science History students are engaged in a mode of inquiry (collection and analysis 

of data that leads to a conclusion) that shares an affinity with the sciences.   

Social Science All of the social sciences grew out of the field of history.  Social science 

methods are employed in every facet of historical inquiry. 

 

 

Program Activities: 
Student Performance Day Activities (Assessment Day): 

 

See attached. 



   

  

Senior Achievement Day Presentations: 

 

Seniors present their research findings during the semester in which they take HIS 423:  Senior 

Seminar.  They are allotted 25-30 minutes for a presentation to the faculty and fellow students.  We 

provide informal formative assessment that students utilize to polish their senior theses. 

Service Learning Activities: 

 

None at the moment, but we are exploring offering a community history course focused on the history 

of Callaway County and William Woods.  This course would offer the opportunity for some service-

learning components. 

Program Sponsored LEAD Events: 

 

We have done a number of LEAD events on specific history topics, often connected to 

commemorations or current events (Constitution Day, African American History Month, Women’s 

History Month, Martin Luther King, Jr. Day, and the Ukrainian crisis).  In addition, we also did a LEAD 

event on the importance of studying history.  We provided 7 LEAD events in total.   

Student Accomplishments: 

 

Mary Raines Scribner held a one-year internship at the National Churchill Museum.  She coordinated 

events and visits by various educators. 

Faculty Accomplishments: 

 

We had nothing note-worthy this past year, although one of us demonstrated his fecundity. 

Alumni (Recent Graduates) Accomplishments (past year graduating class): 

 

Rachel Rutter (2013) is at UMKC Law School.  She has noted how well the history program prepared 

her for law school, mentioning both the historical context in provided as well as the level of rigor we 

demanded.  The law school itself has also contacted us looking for students of similar quality to Rachel. 

Marissa Ballard (2013) was a double major in Social Work and History.  She is applying to a graduate  

program (M.SW.) this spring. 

Craig Moffett (2012) is a junior high social studies teacher in Arthur, Illinois.  He is also the head coach 

of boys baseball and girls basketball. 



   

  

Emily Edens (2011) just completed her Masters of Education at Missouri Baptist. 

Chloe Williams (2010) completed a Masters of Education at Drury University.  She is currently the 

assistant manager of the Recreation Complex at Fort Leonard Wood, Missouri. 

 

 



   

  

Appendix A – Assessment Day Schedule 
 

History Assessment Activities – March 4th 

Schedule of Events 
 

 
Tuesday, March 4 

 

9:00 – 10:00    Historical knowledge test for Freshman (that includes all new   AB 311 

   History majors) and Juniors  

 

   Document analysis test for Sophomores     AB 311 

 

10:00 – 12:00    Portfolio Review        AB 311 

 

12:00 – 1:00          History lunch for all History students     AB 311 

 

1:00     Tour of Churchill Memorial (Meet in AB 311)   

 

  



   

  

Appendix B – Assessment Tools 
 

Portfolio Guidelines 

 

Beginning in Academic Year 2006-07, all history and history education majors will be required to keep 

an updated portfolio that will reviewed by the history faculty in the spring of each year.  The purpose 

of the portfolio is twofold:  1) to demonstrate that the student has met the program objectives, and 2) to 

encourage students to think themselves as pre-professionals.  

 

Each portfolio should include at a minimum: 

 

1) A CV or resume, depending on the student’s career plans. 

2) Copies of at least one major paper from each history course. 

3) Sample examinations from history courses. 

4) A short narrative (1-2 pages) reviewing the student’s progress and achievements over the past 

year. 

 

To that end students, should save everything that could be used to demonstrate that they have 

mastered the program objectives.  Not everything will be included in the portfolio, but students should 

be prepared. 

 

 

 

 

 
 

 

 

 

 

 



   

  

Review Essay Guidelines (Hull) 

 

You have selected two books and a handful of academic articles on a common subject that is of interest 

to you.  You now need to write a review essay (8 pages with 12 pt. type and 1 inch margins) that both 

summarizes and analyzes the materials you have selected.  You need to address each work 

individually as well as address them collectively. 

 

The easiest part of your task is to summarize the books and articles.  However, you must be both 

concise and thorough in your summary.  Your goal is to replicate the argument (and its structure) in 

miniature -- but complete -- form.   

 

A little bit harder task is a thoughtful analysis of the texts.  Do the books and articles accomplish their 

goals?  Do the sources support the argument?  Are there any issues that should have been considered?  

In other words, what is done well and what, if anything, is done poorly?  Do not comment on the 

readability or style of this text or on the extent to which you liked it.  I will have you publicly 

flogged if you do.  Those types of comments have no place here.   Moreover, these sorts of comments 

generally say much more about the reader than they do about the text.  

 

Finally, the most difficult task is to discuss the works as a whole.  First, you should consider the three 

C’s.  Do the texts that you’ve selected complement, contradict, or confirm each other’s arguments?  

(Texts complement one another when they fill in parts missing from the other.  Contradict and confirm 

should be self-evident.)  Second, what common themes are there between the works? 

 

For help with this assignment, I would encourage you to look at the materials available from the 

Writing Center at the University of North Carolina.  Specifically, read the guide on writing a book 

review, but you will find their other materials helpful as well.  I am available as well, of course. 

 

In your essay, you should adhere to the normal rules of formal writing.  In particular, you should make 

sure that your writing is logical with each paragraph containing topic sentences that are supported by 

every sentence in that paragraph.  Your paper should also be free from spelling and grammatical 

errors.  In additional, you will want to pay special attention to the following: 

 

 - tense/voice  (There are exceptions but you should generally try to write in the 3rd  

  person and past tense.  Avoid using “I” or “you.”) 

 

- quoting  (For this assignment, quoted material must be kept to an absolute minimum.   

  You do not have the luxury of block quotes or any other lengthy quotes.  A few  

  phrases here and there may be quoted, but that should be about the extent of it.) 

 

- citation  (You should include a full citation of all the texts at the beginning of the essay.   

  When you make specific reference to a passage or incident in the book or article, you  

  should use a Turabian style footnote.  I recommend this guide to Turabian.    

 

http://www.unc.edu/depts/wcweb/handouts/review.html
http://www.unc.edu/depts/wcweb/handouts/review.html
http://library.duke.edu/research/citing/within/turabian.html


   

  

Essay Guidelines (Hull) 

For Did Jesus Exist 

 

Your assignment is to write an essay based on your reading of Bart Ehrman’s Did Jesus Exist?.  It is to be 

4-5 pages in length (double-spaced, 12 pt. type, 1 inch margins) and should adhere to the normal rules 

of essay writing.  I will be looking at three main components:   

 

content -- (Are the ideas original, insightful, and logical?) 

 

organization -- (Is there a thesis?  Does the body of the essay support the thesis?  

 Does each paragraph contain a topic sentence and relevant details?) 

 

 mechanics – (Is the essay generally free from spelling and grammatical errors?  Is it  

          written in the 3rd person and past tense?   Does it avoid the passive voice? 

          Are debts to other authors clearly cited?) 

 

In addition to the general rules, I have a couple of pet-peeves that you will want to avoid.  Pay close 

attention to possessive and plural forms of nouns.  Make sure you use the apostrophe correctly.  Also, 

understand the difference between “its” and “it’s”, “their” and “there”, and “to” and “too.” 

 

You may choose from the following topics: 

 

1) What argument does Ehrman make for the existence of Jesus?  Do you find his argument persuasive?  Why or 

why not? 

or 

 

2) Although not an historian by training, Ehrman, in many respects, provides us with a model of historical 

analysis.  What specific lessons does Ehrman’s analysis provide for historians in general?   

 

or 

 

3) What would a Christian learn about his or her faith from this book? 

 

 

Lastly, you will want to keep in mind the following:   

 

Your job is to convince me that you have read and grappled with the ideas raised by this book.  To do 

so, you will need to use well-chosen, specific examples drawn from the book.  Be sure to cite these, 

even when not quoting directly.  They should also be drawn from throughout the book.  If all of your 

citations come from the first 100 pages, I may conclude that you didn’t finish the text. 



   

  

Creating an Archive (Hageman) 
 

Research Assignment for HIS 312: Liberalism, Conservatism, and Radicalism in 20 th Century American 

History 

 

To fulfill the requirements of this course, you must complete a Research Assignment.  The goal of this assignment 

will be to create and present a virtual archive of a particular aspect of the course topic.  This Research Assignment 

represents 20% of your grade.  The requirements for this assignment, including due dates, are specified below.  If 

you have any questions about this assignment, please contact me. 

 

Description 

 

Without archives, the historical profession as we know it would not exist.  An archive is a collection of sources 

that can be used to document and interpret a given society.  In order to record and understand our history, 

humans have collected all sorts of materials: photographs, transcripts of speeches, newspapers, government 

documents, books, audio and video recordings, artwork, clothing, and many other items.  Although we used to 

think of archives as physical locations where materials may be stored and cataloged, the growth of technology 

has dramatically expanded our understanding of what an archive can be.   

 

For this assignment, you will create a virtual archive.  You will use materials available online to compile a 

collection of sources that facilitates an understanding of a historical event or trend (you can also digitize materials 

not already online, if you choose to integrate historical newspaper records, or visit libraries or historical societies, 

or local archival collections.  You will then provide an introductory analytical essay that explains what the 

sources you have chosen teach us about the topic you have selected. 

 

Requirements 

 

In order to build the archive and complete this assignment you must 

 Select at least 15 primary sources on a topic you have chosen 

o These sources can be photos, written documents, oral histories, music, novels, etc. 

o As primary sources, they must have been created in the time period we are studying.  Do not 

include secondary sources (written by historians after the fact) in this portion of the project. 

o Your sources should reveal important aspects of the topic you have chosen.  Put some time into 

finding sources that demonstrate the importance of the event, indicate its character, or place it in 

a wider context.   

 Compile a primary source bibliography of these sources, including the web address for each source (if 

you have digitized the sources yourself, you may attach a file with the digitized source instead).  You can 

find notes on the format of the bibliography in the format section of this assignment. 

 Compose an introduction to your archive.  This introduction must be approximately 2,000-3,000 words 

(citations not included). 

o The introduction must be focused on your analysis of the event or trend as demonstrated by the 

primary sources you have chosen. 

o The introduction should refer to specific primary sources as evidence of the points you are 

making.  Inform the reader of way the archive demonstrates the character of the event or trend as 

you see it, what went into creating the conditions for the event/trend, or the effects of the 

event/trend. 



   

  

o You should use secondary sources to provide the necessary background to the topic within this 

introduction (no more than 300-500 words).  You should cite these sources in a secondary source 

bibliography. 

o You may structure the introduction and the exhibit that follows in several ways.  You can 

construct it as a web exhibit, an analysis of resources for a lecture or lesson plan, or the 

introduction to an edited collection of primary sources. 

 Create an exhibit for the introduction by selecting 8 key sources and pasting images of them into your 

introduction so that you can discuss them. 

o You may paste these into a word document, pdf, or web page.   

o You may include the images of the sources within the text of the introduction, or as an exhibit in 

pages that follow the introduction. 

o These sources must be included in your primary source bibliography.  For multi-page sources, 

such as government reports or brochures, you can select one representative page. 

 

Format 

 

Include the parts of the Research Assignment in the final document (may be a Word document, pdf, or web page) 

in the following order: 

1. Introduction 

2. Exhibit (may be integrated into the introduction) 

3. Primary Source Bibliography 

4. Secondary Source Bibliography 

 

The introduction must be composed in grammatically-correct full sentences, with attention to correct spelling and 

clear formatting.  Because you can structure this assignment in several ways (as a web exhibit/teaching 

resource/into to an edited collection), the formatting requirements for the text is fairly flexible.  Your formatting 

should be appropriate to the way you approach the introduction.  For example, a website would be single-spaced, 

with easily readable text.  An introduction to an edited collection, however, would be submitted as a double-

spaced document much like a traditional research paper. 

 

In spite of this flexibility of formatting, the introduction must be in narrative form.  In other words, it cannot be a 

list of bullet points or a chart or another non-narrative format.  The introduction must explicate your analysis 

clearly, and the format should not interfere with that. 

 

You must use an approved citation style (MLA, APA, Turabian, etc.) for the bibliographies and citations.  If you 

are not familiar with a citation style already, I suggest Turabian Notes/Bibliography format, as it is the choice for 

historians to cite historical documents.   

 

Every primary source citation must include a web address for the source (unless you have digitized it yourself, in 

which case you will need to attach the digitized source itself).  You can simply add the following to the end of the 

citation for the source itself: 

 

 Website Name, accessed January 3, 2014, http://www.whateverthewebaddressis.com/. 

 

  

http://www.whateverthewebaddressis.com/


   

  

History 400 Paper: 

Civil War and Reconstruction Memory in Film (Hageman) 

 

You will choose a movie from the following list and write an analytical review of the movie.  The paper 

should be at least 3-4 pages long.  Your “reading” and analysis should not just entail a summary of the 

events of the movie, whether you liked it or not, or the artistic qualities (or lack thereof) of the film.  It 

should largely focus on the question of historical memory - how and why the film “tells” the history of 

the era of the Civil War and/or Reconstruction in particular ways.  We will soon be reading some 

essays on this particular topic, so hopefully you will have a better handle on how to approach your 

viewing and analysis of these films within the context of Civil War Memory. 

 

Birth of a Nation 

Gone with the Wind 

Shenandoah 

Red Badge of Courage 

Glory 

Gods and Generals 

Gettysburg  

Cold Mountain 

 

You may also suggest a different movie if you would like, but please run it by my first. 

This paper can be turned as late as the day of the final exam. 

  



   

  

Women’s History Generational Paper  (Hageman) 

 

For your culminating experience in this class,  you are required to write a 15-20 page history of three 

generations of American women, based on primary sources (interviews, letters, diaries, family 

histories) and secondary sources (books, magazines, journal articles.)  Many students will choose to 

write about the women in their families, but that is not required.  The purpose of this paper is to relate 

the “small history” of women in your family to the “large history” of American women in general.  If 

you do not want to, or cannot write a family history, let me know as soon as possible and we will 

discuss another research topic.) 

 

  



   

  

History Rubric 

Name:  ____________________________________         Class:  FR SO JR SR 

 

 

Common Studies History Objective: 

Students will think historically, meaning that they will understand both how the present is shaped by 

the past and how the past informs our understanding of the present. 

 
Criteria Exemplary (4) Proficient (3) Developing (2) Undeveloped (1) 

1)   Student is able to 
identify well-
defined historical 
periods and 
events. 

● Makes substantial    
use of relevant 
outside information 
about the time period 
to support the thesis. 

● Supports thesis with 
some outside 
information about the 
time period. 

● Contains little outside 
    information or  
    information about the 
    time period that is  
    inaccurate or  
    irrelevant. 

● Essay contains  
   inappropriate or no  
   use of outside  
  information about the  
  time period. 

2)   Student is able to 
provide an     
analysis that     
addresses the key  

      historical questions 
of causation, 
comparison,  

      and interpretation. 

 

● Presents an effective  
   analysis of all parts of 
   the question. 

●  Analysis deals with 
part of the question in 
some depth, other 
parts in a more 
general way. 

 

● Deals with one aspect 
   of the question in a  
   general way or all  
   parts in a superficial 
   way with simplistic   
   explanations. 

● Inadequate or  
   inaccurate 
   understanding of the  
   question. 
● Simply narrates 
    events or tells a story, 
    rather than explaining 
    and interpreting. 
 

3)   Student will 
understand the 
basic methodology 
and sources of 
historians. 

 

● Uses a substantial  
   number of documents  
   effectively. 
● Evaluates documents  
   for their credibility. 

● Uses some of the  
   documents effectively. 
● Acknowledges the  
   possibility of bias, but 

does not evaluate 
them. 

● Quotes or briefly cites 
   documents, but does 
   not interpret them. 

● Contains little or no  
   understanding of the  
   documents or ignores 
   them completely. 

4)   Student will 
communicate 
findings clearly. 

● Contains a well- 
   developed thesis   
   that clearly  
   addresses the 
   question. 
● Clearly organized  
   and  well written. 
● May have  
   insignificant errors. 
 

 

● Thesis addresses  
   question, but not  
   completely focused or  

comprehensive. 
● Shows evidence of  
   acceptable 

organization  and 
writing. 

● May contain errors 
that do not seriously 
detract from the 
quality of the essay. 

● Presents a limited,  
   confused, and/or   
   poorly developed  
   thesis. 
● Demonstrates weak 
   organization and/or  
   writing skills that  
   interfere with  
   comprehension. 
● May contain major  
   errors. 

● Contains no thesis or  
   a thesis that does not 
   address the question. 
● Disorganized and  
   poorly written. 
● Numerous errors,  
   both major and minor. 

 

  

 

 

 



   

  

Assessment Rubric 

Annual Assessment Report 
Assessment 

Component 

Assessment 

Reflects Best 

Practices 

Assessment Meets 

the Expectations 

of the University 

Assessment 

Needs 

Development 

Assessment is 

Inadequate 

Comments: 

Learning 

Outcomes 

 Posted 

measurabl

e program 

learning 

outcomes 

(objectives)  

 All 

outcomes 

are 

developed 

and 

include a 

mix of 

assessment 

measures. 

 Measurable 

program learning 

outcomes.  

 Learning 

outcomes are 

clearly 

articulated.  

 Program 

learning 

outcomes have 

been identified 

and are 

somewhat 

measurable 

 

 Program 

learning 

outcomes are 

not clear or 

measurable 

 

Assessment 

Measures 

 Multiple 

measures 

are used to 

assess a 

student-

learning 

outcomes. 

 Rubrics or 

guides 

used are 

provided.  

 All 

measurem

ents are 

clearly 

described. 

 Specific 

measures are 

clearly identified 

 Measures relate 

to program 

learning 

outcomes.  

 Measures can 

provide useful 

information 

about student 

learning.  

 

 Some 

measurements 

are described, 

but need further 

description. 

 Assessment 

measures do 

not connect 

to learning 

outcomes 

(objectives).  

 Assessment 

measures are 

not clear. 

 No 

assessment 

measures are 

established. 

  



   

  

Assessment 

Results 

 All 

learning 

outcomes 

are 

assessed 

annually; 

or a 

rotation 

schedule is 

provided. 

 Data are 

collected 

and 

analyzed 

to evaluate 

prior 

actions to 

improve 

student 

learning.  

 Standards 

for 

performan

ce and 

gaps in 

student 

learning 

are clearly 

identified. 

 A majority of 

learning 

outcomes 

assessed 

annually. 

 Data collected 

and aggregated 

are linked to 

specific learning 

outcome(s). 

 Data are 

aggregated in a 

meaningful way 

that the average 

reader can 

understand. 

 Standards for 

student 

performance and 

gaps in student 

learning are 

recognized. 

 Data collected 

and aggregated 

for at least one 

learning outcome 

(objectives). 

 Data collection is 

incomplete  

 Standards for 

student 

performance and 

gaps in student 

learning are not 

identified. 

 Learning 

outcomes are 

not routinely 

assessed. 

 Routine data 

is not 

collected. 

 N/A 

Program is 

too new to 

have 

collected 

assessment 

data. 

Difficult to use 

data results 

wince the sample 

is so small. 

 

 

 

Assessment 

Component 

 

 

 

Assessment 

Reflects Best 

Practices 

 

 

 

Assessment meets 

the expectations 

of the University 

 

 

 

Assessment needs 

Development 

 

 

 

Assessment is 

Inadequate 

 

 

 

Comments: 

Faculty 

Analysis and 

Conclusions 

 All faculty 

within the 

program 

synthesize 

the results 

from 

various 

 Program faculty 

receive annual 

assessment 

results and meet 

to discuss 

assessment 

results.  

 Some program 

faculty receive 

annual 

assessment 

results 

 Faculty input 

about results is 

 Faculty 

input is not 

sought. 

 Conclusions 

about 

student 

learning are 

 Coursework 

utilized in 

assessment from 

the 2 full time 

faculty.   



   

  

assessment 

measures 

to form 

conclusion

s about 

each 

learning 

outcome. 

 Includes 

input from 

adjunct 

faculty. 

 Includes 

input from 

outside 

consultant. 

 Specific 

conclusions 

about student 

learning are 

made based on 

the available 

assessment 

results. 

sought not 

identified. 

 N/A 

Program 

recently 

started or 

too few 

graduates to 

suggest any 

changes. 

Actions to 

Improve 

Learning and 

Assessment 

 A 

comprehen

sive 

understan

ding of the 

program’s 

assessment 

plan and 

suggestion

s for 

improvem

ent. 

 Clearly 

stated 

adjustment

s in 

curriculum 

as a result 

of 

assessment 

data.  

 Description of 

the action to 

improve learning 

or assessment is 

specific and 

relates directly to 

faculty 

conclusions 

about areas for 

improvement.  

 Description of 

action includes a 

timetable for 

implementation 

and identifies 

who is 

responsible for 

action 

 Actions are 

realistic, with a 

good probability 

of improving 

learning or 

assessment. 

 At least one 

action to 

improve learning 

or improve 

assessment is 

identified. 

 Adjustments to 

the assessment 

plan are 

proposed but not 

clearly connected 

to data 

 Minimal 

discussion of the 

effectiveness of 

the assessment 

plan; minimal 

discussion of 

changes, if 

needed. 

 No actions 

are taken to 

improve 

student 

learning. 

 Actions 

discussed 

are not 

connected to 

data results 

or analysis. 

 N/A 

Program 

recently 

started or 

too few 

graduates to 

suggest any 

changes. 

 No discussion on 

student 

learning/gaps/cha

nges 

 

The small 

number of 

students 

involved met the 

benchmarks, 

except with obj 1.  

 

 



   

  

Additional Comments:  

 

For your student demographics, are they generally double majors with something lese? I know the 

education majors are, but what about the others? 

 

When using course-based work for assessment, many majors include student work from non-major 

students. The work is still representative of the course-demonstrating student learning in a snapshot 

view.  

 

What ideas do you have to solve the issues with assessment? The low number of participating students 

is one issue, and looking at work from coursework including non-majors will assist the program in 

collecting more data.  The issue of getting them to show up is one that most majors deal with, but 

through advertising the schedule and emphasizing the event they are able to get most of the students 

there.  

 

Would something on the Grey Ghost trail interest students?   I know that last year you all went to 

Churchill memorial, do you alternate that museum with others in the area?? I.e.-historical society, state 

archives…  

 

Does the portfolio have to be in paper form? Could students make it a digital portfolio?  The additional 

documentation submitted was very helpful in helping me to understand the assessment process of the 

program. Thank you.  

 

If the program feels that student enrollment at other universities for their survey courses is a negative 

impact on the data, having our students take the Historical Knowledge Test would show if that was the 

case. I think somewhere the freshmen take it, but I think that was the majors only. If the Historical 

Knowledge Test was administered to all freshman during a class, that would provide  general 

knowledge baseline and program information.  Just a thought, I am more focused on the program 

participating in meaningful assessment the faculty see as useful.  

 



   

  

 

 

Is there any chart that shows how the history program objectives align with the DESE objectives for 

education majors? This is one part of the report that we need to make sure is clearly articulated. There 

should be some discussion independent of the BA program focused on the EDU objectives an 

assessment.  

 

 

 

 


